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PROGRAMS FOR
HIGHER EDUCATION

1993-1994 Catalog

Policies and programs set forth in this catalog are effective through June 30, 1994. Regulations and
requirements, including fees, are necessarily subject to change without notice at any time at the
discretion of the Nova University administration.

The University recognizes that individual programs require differing time limits for the completion
of academic studies leading to a degree. Therefore, the time frame is a matter within the discretion of
each academic program. All program /center catalogs, bulletins, and handbooks must carry this
information.

Nova University is accredited by the Commission on Colleges of the Southern Association of
Colleges and Schools to award bachelor's, master’s, educational specialist, and doctoral degrees.
Nova University admits students of any race, color, sex, age, nondisqualifying handicap, religion or
creed, or national or ethnic origin.

Nova University is a member of the American Association of Colleges for Teacher Education.




President's
Message

Nova University has distinguished itself as an
innovative, student-oriented private institution.
The University's growth in just over a
quarter-century has been remarkable, and
equally impressive are its ambitious plans for
expansion of both its academic programs and
physical plant.

Several new construction projects on the
main campus in Fort Lauderdale have recently
been completed, including the Law Center's Leo
Goodwin, Sr., Hall; a new dormitory; a
state-of-the-art science laboratory; a central
services building; and additions to the student
center, the University School, and the Ralph J.
Baudhuin Oral School. Nova has an exciting
new "look"—in keeping with a progressive
institution conscious of its commitment to
future generations and its role in society.

At a time when many universities and
colleges are experiencing funding constraints
and cutbacks, it is heartening to know that
Nova is prospering and looking to the future.
Among the reasons for this growth is Nova's
adherence to its mission of educating
professionals in an ethical manner, while
placing the student at the center of the
educational process.

With an outstanding faculty, new facilities,
and dedicated trustees and administrators,
Nova is well positioned to continue its expansion
into the 21st century.

Stephen Feldman, Ph.D.
President
Nova University




The

University

NOVA UNIVERSITY is an independent,
nonsectarian, nonprofit university chartered by
the state of Florida in 1964. It is located on a
200-acre main campus west of Fort Lauderdale
at 3301 College Avenue in Davie, 10 miles
inland from tEe Atlantic Ocean and easily
accessible from major highways, including I-75,
1-95, 1-595, the Sawgrass Expressway, and
Florida's Turnpike. Additional locations are in
downtown Fort Lauderdale, Coral Springs, and
Port Everglades. Its nine centers of study offer
campus-based undergraduate and graduate
programs leading to ﬁz ees in education, law,
psychology, oceanography, computer sciences,
social sciences, and business and public
administration. As an acknowledged leader in
field-based degree programs, Nova offers
courses of study leading to the bachelor's,
master's, educational specialist, and doctoral
degrees 1n education, in business and public
administration, in psychology, and in physical,
social, and computer sciences.

The Family and School Center is a
community resource that provides education
and therapeutic services for families and their
children. The center comprises three units: the
University School, the Ralph J. Baudhuin Oral
School, and the Family Center. The University
School is a demonstration school servin
children from preschool through high school,
preparing them in the upper grades for college.
The Baudhuin Oral School provides programs
for children with specific learning needs and/or
hearing disabilities. The Family Center
groyides a spectrum of family-related programs

esigned to promote positive interaction
between parents and children.

From the beginning, the University has
distinguished itself by its innovative outlook, its
unique programs that provide both traditional
and nontraditional choices in educational
programs, and its research in many fields aimed
at solving problems of immediate concern to
mankind.

Nova University's centers and programs
share a common mission—to educate students
for leadership roles in a variety of professions,
such as law, education, psycho¥ogy, business
and public administration, oceanography, and
computer and information science. In the Nova
University educational continuum,
preprofessional training begins as earlifl as the
University School, continues through the college

level, and culminates in the various centers for
professional studies. Through the Nova
University educational plan, students master
appropriate skills and disciplines at each
academic level, develop a sense of professional
ethics and responsibility, and learn to
appreciate the role of the professional as a key
individual in society.

"The Nova Plan" stresses the critical
relationship between theory and practice; it
reinforces and tests the classroom experience
through applied research and community
service as integral parts of academic experience.
Consistent with its mission, Nova University
extends its resources to provide educational
opportunities to working professionals
nationwide, with faculty teaching at corporate
and other locations across the country. Nova
also delivers programs through a variety of
educational technologies, including
telecommunications. Nova University is
committed to the idea that education should not
be timebound or placebound. Through its
educational offerings, research projects, and
programs of public service, the University
encourages the free exchange of ideas and the
search for knowledge that is the cornerstone of
the academic tradition.

Mission Statement

Nova University provides educational programs
of distinction from prekindergarten through the
doctoral level at times and in locations
convenient to students, prepares students for
leadership roles in business and the professions,
encourages research and community service,
and fosters an atmosphere of creativity and
innovation utilizing technology where
appropriate.

Come to our campus offices or call
toll-free for program information:
8:30 AM. - 5:00 P.M., Monday-Friday

Broward County, Florida 475-7385

Dade County, Florida 940-6447, Ext. 7385
United States and (800) 986-3223,
Canada Ext. 7385




Dean's
Message

Research studies on the adult learner are
emerging. Many universities are just becoming
aware that working adult professionals age 25
to 65 differ in many ways from younger
learners. Nova's graduate programs in higher
education; adult education; and vocational,
technical, occupational education began in
1972. In the 21 years since then, the programs
have evolved and changed, but the basic
principles of adult learning on which the
programs are based have continued in all of the
programs' components:

® The problem-solving projects (practicums
and MARPs) are embedded in work-related
projects identified by the student.

e The content of each study area has, as its
core the merging of theory with practice.

* The summer institutes' themes focus on the
emerging issues faced by the employed
professional.

Two thousand of your colleagues, the
graduates of these programs, concluded that a
match exists among the adult learning
principles of the Programs for Higher
Education, their professional responsibilities,
and their professional aspirations. Study this
document and examine your learning styles and
personal goals. If you find that a "match” does
exist, we encourage you to consider applying to
the Programs for Higher Education. Good luck
with your career and your graduate studies.

iv

Richard M. Goldman, Ph.D.

Dean

Abraham S. Fischler Center

for the Advancement of Education




The Abraham S. Fischler Center
for the Advancement
of Education

The Abraham S. Fischler Center for the
Advancement of Education is dedicated to the
training and continuing support of teachers, goals, including certification requirements.
administrators, trainers, and others working in The Abraham S. Fischler Center for the
education and related helping professions. Advancement of Education offers:

their own organizations. The Center also aids
professional educators in achieving personal

These practitioners serve as the bridge between
the knowledge base in education and the
guality of education of their students. The

enter hopes to fulfill its commitment to the
advancement of education by serving as a
resource for practitioners and by supporting
them in their self-development.

In accomplishing its mission, the Center
offers educational programs designed to meet
the needs of the practitioner and makes a
special commitment to provide educational
programs in those geographic areas in which
there are few resources for the training and
professional support of practitioners.

Because of its commitment to the working
professional, the Center offers alternative
deliverg systems for education that are
adaptable to practitioners' work schedules and
locations. Center programs reflect and
anticipate the needs of practitioners to become
more effective in their current positions, to fill
emerging roles in the education field, and to be
ready to accept changing responsibilities within

Center Administration

J. DONALD STANIER, Ph.D.
Assistant Dean

Operations

Director of Administrative

CAROLE BENEDICT

At the doctoral level—

Ed.D. in Adult Education

Ed.D. in Child and Youth Studies

Ed.D. in Computing and
Information Technology

Ed.D. in Educational Leadership

Ed.D. in Health Care Education

Ed.D. in Higher Education

Ed.D. in Vocational, Technical,
Occupational Education

At the master's or educational
specialist level—

M.S. in Child Care Administration

M.S. in Child and Youth Care
Administration

M.S. in Elder Care Administration

M.S. in Family Support Studies

M.S. in Speech-Language
Pathology

The GEM Program, M.S. and
Ed.S. for teachers

. -

’ “-f"}

AL MIZELL, Ed.D. h
s 3 STEPHEN I. SIPLET, Ed.D.
Director of Technology Director of Student Affairs

and Admissions
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Coordinator of Marketing
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Director's
Message

The field-based doctor of education programs of
Nova University are committed to providing
quality education to professional educators and
trainers. Even now, two additional
specializations are being offered—computing
and information techncfogy and health care
education. Throughout the past 21 years, the
Programs for Higher Education of Nova
University have demonstrated that the
academic environment and the work place are
elements of a coherent whole. The world of
theory is incomplete without the world of work,
and vice versa. The study areas (seminars) and
the problem-solving projects (practicums and
MA.EPS) required in the Programs for Higher
Education support the University’s goal to
improve education and training activities in
society by further developing tﬁe professionals
who work in those settings.

Nova University has 12,000 students and
more than 1,200 faculty and staff members. If
you are accepted into the Programs for Higher
Education, you will be joining individuals
studying in Florida, in more than 20 other
states across the nation, and in several foreign
countries, who share your commitment to
improve adult education; computing and
information technology; health care education;
higher education; and vocational, technical,
occupational education.

Ross E. Moreton, Ed.D.
Director
Programs for Higher Education




Programs for Higher

Education

Program Description

The Programs for Higher Education (PHE) at
Nova University provides a field-based doctor of

education (Ed.D.) degree to practitioners working
in the fields of adult education; computing and

information technology; health care
education; higher education; or vocational,
technical, occupational education. The
program provides regionally accredited degree

opportunities for educational practitioners who are

seeking its advantages. It capitalizes on the
field-based delivery system to combine formal
instruction, supervised study, and applied
research in an integrated program of study.
Each of the specializations offered by PHE
embodies a commitment to provide quality

education. This commitment stems from the goal

to improve skills related to rational decision
making in educational programs and systems.
The overall goal of the program is to make a

positive impact on education by influencing those

res’ansible for its administration and delivery.

e field-based delivery system was developed

as the most appropriate means for offering the
specializations.
designed for practitioners who are employed in
positions related to one of the areas of
specialization. The most salient aspect of the
field-based approach is that it does not force, for
an extended period of time, the removal of
practitioners from the positions and
responsibilities for which they are seekin
advanced greparation. On the contrary, the
field-base
study and practice while the student remains
employed.

The students, who are steeped in the
day-to-day problems, issues, and conditions of

education, use their knowledge and experience to

examine critically the "real world" efficacy of
theory presented to them through formal

instruction and supervised study. Because of their
status as practitioners, they have the opportunity

and are required to submit to the test of reality
newly acquired knowledge and competencies
through direct application within their own
institutions or organizations.

The significance of this structured

int.erminFIin_g of study and practice is summed up

in the following point: in most traditional

programs, the ability to perform as a practitioner

is assumed to be a consequence of earning the

degree. For the doctor of education degree offered

by PHE, it is a condition for earning the degree.

e field-based delivery system is

approach allows for the integration of

Mission and OQutcomes

PHE Mission Statement. The mission of
Programs for Higher Education is to provide
applied, high quality, field-based doctoral
programs in egucatlon to practitioners of the
world community who are engaged in
educational roles in varied settings, including
colleges and universities; adult egucation
programs; vocational, technical, occupational
education institutions; and business, industry,
government, religious, military, and health
care organizations.

PHE Student Outcomes. The PHE student
should demonstrate success in fulfilling
requirements for the doctoral degree in
education (Ed.D.) by:

1. acknowledging, understanding, and
utilizing effectively the PHE field-based,
independent distance learning delivery
system and its assumptions, limitations,
and responsibilities;
learning to investigate the literature of
postsecondary education and the field of
specialization, and be able to relate it to
current and future trends and issues and
problems and processes in an educatipn or
training context in an organization;

3. developing ap(rlied research and writing
skills required in seminar, practicum, and
MARP processes;

4. demonstrating, in course work and
comprehensive exam, the ability to
conceptualize, organize, analyze,
synthesize, and use judgement to address
assignments, issues, problems, and cases or
situations drawing upon a foundation of
knowledge and perspective.

PHE Graduate Qutcomes. The PHE
graduate should:

1. be articulate and able to communicate
effectively with skills in listening,
speaki::lg, and writing;

2. be an informed professional about the
postsecondary/higher education enterprise
and in the chosen field of Sﬁecialization;

3. utilize alternative approaches while acting
as a “change-agent” in seeking to address
and solve problems and issues in his or her
organization;

4. exhibit progressively developed and
demonstrated performance.




Program Administration

PETER K. MILLS, Ed.D.
Associate Director

. ’ L
MARIA ROSA LIGAS, Ph.D. MARTIN B. PARKS, Ph.D. ADA CHRISTIE
Adult Education Professor Vocational Education Professor ~ Assistant to the Director

[ ST : :
BARBARA CROMARTIE ISABEL FREEMAN MARILYN KRISS

Administrative Assistant Administrative Assistant Administrative Assistant

MARGE ROWLAND
Administrative Seeretary
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Program
Components

The Programs for Higher Education (PHE)
doctoral program in education consists of eight*
seminars (six core, two specialization), the
completion of four practicums (papers al;:plying
program principles to the student’s wor
setting), attendance at two weeklong summer
institutes, a comprehensive examination, and a
major applied research project (MARP). This
program is designed so that it may be
completed in three years, while the student
remains fully employed.

*For computing and information technology
there are ten seminars (six core, four
specializations).

Seminar Descriptions

Students must attend and pass eight seminars.
Six of these are "core” seminars and are
required of all students regardless of
specialization. Two seminars are
"specialization” seminars and are taken only by
those enrolled for that specialization. Core
seminars are offered at local cluster sites and
on campus. The in-class portions of the
specialization seminars are held in conjunction
with the summer institutes. Instruction is
provided by educators with doctorates from
throughout the country who have been selected
as national lecturers on the basis of their
subject expertise, teaching ability, reputation,
and commitment to helping graduate adult
learners achieve their educational goals. This
is a primary factor in giving the program its
national perspective and gives students direct
exposure to a wide range of scholars and
practitioners.

Core Seminars

The six core seminars are listed as follows.
Eazlll seminar carries three semester hours
credit.

CURRICULUM AND PROGRAM
PLANNING (ECD 8003)

This seminar is designed to assist the student
in the attainment of competencies related to the
various theories, principles, and practices of
curriculum and progran;]planning. It includes
the study of philosophical and ideological bases
of curriculum theory, curriculum development,
organization of learning experiences,
contemporary theories of curriculum, and
evaluation of educational programs. In
addition, other topics related to curriculum and
program planning are studied. Such topics
include human growth and development,

cultural pluralism and educational
alternatives, teaching methods, instructional
materials, and curriculum change.

GOVERNANCE AND MANAGEMENT
(ECD 8007)

A general survey of research, theory, case
analysis, and practices related to
organizational structures and processes found
in governance, management, and the policy
process. These topics are presented in the
context of producing organizational
effectiveness by fostering the support and
delivery of education and training.

HUMAN RESOURCES DEVELOPMENT
(ECD 8008)

This seminar treats the development of human
resources within organizations. Contemporary
theory, research, and practice are explored.
The quest to improve organizational
effectiveness ultimately rests on the
philosophical conviction that people are the
essential capital assets. Thus, the seminar
views the more effective organization of the
future in terms of the strong relationships
between organizational development an
human resource development strategies.

LEADERSHIP (ECD 8009)
The purpose of this seminar is twofold: (1) to
rovide learners with a conceptual framework
1n which leadership is viewed as a collective
enterprise resulting in unity of organizational
vision and purpose; and, (2) to empower
emerging leaders tf'nrough learner-designated
Leadership Development Action Plans (LDAP),
which incorporate new organizational
{)aradi s, transactional and transformational
eadership strategies, and resource analysis
and development. LDAPs will reflect learner
analysis and synthesis of such leader-related
skills as communicating a vision and goals;
inspiring and motivating others; embracing
and nurturing diversity; building and
facilitating teams and coalitions; processing
and analyzing information; anticipating and
incorporating alternative futures; assessing
and assuring quality in processes and
outcomes; and stimulating and stabilizing
change.

RESEARCH METHODOLOGY (ECD 8013)
This seminar focuses on the concepts of the
problem-solving methodologies. Students will
demonstrate an understanding of the concepts
by aYplying them to institutional and agency
problems and describing the influence of these
methodologies on educational policy and
practice.

SOCIETAL FACTORS AFFECTING
EDUCATION (ECD 8021)

This seminar explores the interdependent
forces in society that affect lifelong education.
The seminar approach includes doing
environmental scanning and identifying the
various societal factors or forces external to




education that can or do influence the
institution of education, the process of
education, and lifelong iearning. The course of
study includes a focus on (1) the societal and
social context (past, present, and future); (2)
social and societal trends and their potential
impact on education; and (3) planning for the
future. Some of the key concepts explored and
how these factors affect education include
economics, control (government, the courts,
constituencies, etc.), technological, social, and
demographics (including race, gender, age,
poverty, etc.), and competition. Planning for
the future, forecasting, theories of change, and
change agentry are aﬁso important aspects of
the course content.

Specialization Seminars

Students complete the two specialization
seminars appropriate to their chosen
specialization. Again, three semester hours
credit is awarded for successful completion of
each seminar,

Adult Education

HISTORY, PHILOSOPHY, AND
PRACTICES OF ADULT EDUCATION
(EAD 8003)

The broad goal of this seminar is to provide
students with a perspective on where they fit in
an evolving field of professional practice. Two
kinds of perspectives are examined: vertical
and horizontal. Vertical perspective is the
ability to see the present situation in the light
of past developments and future trends—to
place the here-and-now in an evolutionary
process. Horizontal perspective means the
ability to see one's role in a particular
institution in the context of all the roles in all
institutions as they exist now—to locate oneself
in the broad field of adult education in the
present scene. This purpose is translated into
three broad objectives around which the
seminar is organized: (1) the development of
an understanding of adult education's
characteristics as a social movement and its
role in society, (2) the development of
knowledge about the scope and structure of
adult education as a field of operations, and
(3) the development of an understanding of
adlhlt education as a discipline and field of
study.

THEORY AND METHODS OF ADULT
EDUCATION (EAD 8007)

The purpose of this seminar is to help students
accomplish three broad objectives: to
understand adult development throughout the
life span and its relationship to adult learning;
to become aware of the research and knowledge
base regarding adult learning; and to develo

an understanding of the role of the "teacher’

in adult education and become skillful in the
selection and use of appropriate methods,
techniques, and materials for achieving
particular learning objectives.
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Health Care Education

EMERGING SOCIAL AND ETHICAL
ISSUES IN HEALTH CARE EDUCATION
(HCE 8001)

This seminar enables the health care education
practitioner to understand, consider, and place
in context the critical societal, ethical, legal,
and regulatory issues in health care delivery,
that impact on education and training. Social
conditions like the aging population, the AIDS
epidemic, rapid dissemination of health
information in the media, increasing cultural
diversity of patients and the workforce, interest
in holistic medicine, and consumer education
concerns form a backdrop for the study of a
chansing health care system. These factors
include technological advances in patient care
delivery, changing professional relationships
among care givers, the impact of politics
particularly as related to cost containment,
managed care, and health care rationing and
accessibility. Ethical questions revolve around
organ avai])a;bi]ity and distribution, assisted
“suicide,” genetic experimentation, the
withdrawal of life-support systems, and the
responsibilities of educators to both students
and patients. Issues are applied to the work
setting and the practitioner’s career
development.

PREPARING AND DEVELOPING STAFF
IN THE HEALTH CARE PROFESSIONS
OF THE FUTURE: A CHANGING
EDUCATIONAL PARADIGM (HCE 8003)
This seminar is based on the assumption that
an educated, trained, and motivated staff is the
most important asset in the health care
organization of the future. To that end, the
seminar will cover the changing roles of health
care educators as facilitators, innovators,
leaders, consultants, and instructional
designers. Besides the need to develop a
multiskilled and flexible workforce, lifelong
learning and adult education principles form a
foundation for consideration of technologically
based educational delivery systems and career
and professional development patterns.
Implications for education and training caused
by operational restructuring of health care
organizations and patient care delivery are
studied. The relationship of continuous quality
improvement (CQI) to education and training 1s
explored.

Higher Education

POLITICS, LAW, AND ECONOMICS OF
HIGHER EDUCATION (EHD 8002)

This seminar places leadership roles and policy
decision making in current and emergin
contexts of political, legal, and economic%actors
affecting postsecontiary education. The
seminar applies the techniques and theories of
the three perspectives to the study of
educational po 13 making and analysis. Local,
state, and federal political systems are
examined and the role each plays in higher
education is identified and analyzed.




EMERGENCE OF HIGHER EDUCATION
IN AMERICA (EHD 8006)

The areas of study in this seminar are the
historical and philosophical roots of higher
education: European contributions to the ideas
of the American college; the evolution and
diversification of American higher education;
the dynamic pattern of higher education in the
late 20th century; and examination of the
future of American higher education with
appropriate emphasis on its various
components.

Vocational, Technical, Occupational
Education

EMERGENCE OF VOCATIONAL,
TECHNICAL, AND OCCUPATIONAL
EDUCATION IN AMERICA (ETD 8006)
This seminar covers the historical development
of VTO education in the United States,
including the social, political, and economic
factors tﬁat impinge on that development; the
current status of VTO education; and forecasts
of future changes and developments. Also
studied are the roles of business, industry,
government, and the economics of VTO
education.

TRENDS AND ISSUES IN VOCATIONAL,
TECHNICAL, AND OCCUPATIONAL
EDUCATION (ETD 8008)

This seminar will explore the major
sociolo%ical, economic, educational, legislative,
and political issues and trends expected to have
continuing impact on vocational-technical
education. The current status and philesophies
of vocational-technical education will be
discussed relative to these trends and issues.
Seminar content will reflect the dynamic
changes occurring in our society. Articulation
between secondary and postsecondary
education, business and industry partnerships,
vocational legislation, and wor]c{ labor market
manpower needs are a few of the topics that
will Ee examined.

Computing and Information Technology

ASSESSMENT OF EMERGING
TECHNOLOGIES (DCT 7350) (Summer
Specialization Seminar)

is seminar focuses on the latest advances in
the expanding field of computing technology
and their impact on applications in both
education and industry. Topics examined
include new computer architectures, operating
system software, optical storage and retrieval,
hypertext and hypermedia, imaging systems,
educational information systems, and tools and
techniques for com uter-assisted and
computer-managed instruction. Strategies for
imp ementi$ innovative technologies that
satisfy specific user expectations and comply
with requirements in the workplace are
presented.

DATABASE MANAGEMENT SYSTEMS
(DCT 7370) (Summer Specialization
Seminar)

This seminar examines methods and
techniques for determining database
requirements and effectively managing
organizational data resources. Strategies for
designing database management systems are
presente%. Components and architectures of
the relational data model are analyzed. Topics
discussed include data administration, data
languages, development of database
applications, the user interface, databases and
expert systems, development of database
management systems, object-oriented
technology, and information storage and
retrieval in a distributed environment.
Students will review commercially available
datlabase management systems products and
tools.

MANAGEMENT OF TECHNOLOGY

(DCT 7380) (On-line Seminar)

Major concepts, issues, theories, and
methodologies related to the management of
technology are introduced. Topics covered
include budget and financial control,
marketing, the congruency between
organization structure and strategy, and the
life cycle approach to strategic planning.
Components and structure of a management
information system (MIS) are presented. Case
studies illustrating the role of management in
developing and implementing specific
strategies that have succeeded in the
marketplace are reviewed. Software programs
for planning, tracking, and managing
computing technology projects are examined.

COMPUTER INFORMATION NETWORKS
(DCT 7390) (On-line Seminar)

This seminar focuses on the latest advances in
the expanding field of computer networks and
their impact on information systems
applications. Communications principles and
techniques of information acquisition, storage,
retrieval, transfer, reception, and security are
presented. Computer communications and the
design of distributed systems are examined.
Topics covered include voice, video, image and
data transmission, radio and satellite networks,
the Integrated Services Digital Network
(ISDN), electronic data interchange (EDI),
prot.ocois and software, network management,
network security and control, inter-networking,
and LANs, MANs, and WANSs.




The Concentration Option

Programs for Higher Education (PHE) offers
students the opportunity to elect a
concentration within their specialization. The
concentration enables students to demonstrate
to employers and colleagues that they have
undergone a rigorous doctoral program, in
depth as well as breadth.

The approved list of concentrations follows:

Academic Administration
Curriculum and Instruction
Educational Technology
Finance

General Institutional Administration
Human Resources Development
Institutional Development
Research and Evaluation
Student Affairs Administration
Systems Analysis

Training and Education

In addition, a student may apply to
concentrate in an area not on the list and may
d&%‘o with the approval of the PHE central
staff.

Students interested in this option should
request an application form from their cluster
coordinator or the central office. Students are
eligible to request concentrations if they have
completed no more than one practicum and are
able to relate the remainder of their practicums
and the MARP to the “theme” of their
concentrations. PHE will acknowledge and
record the choice of concentration, if any, in its
students records. Students will express their
chosen concentration by including statements
in at least three of their practicum reports, and
in their major applied research project, which
explain the relationship of these projects to
that concentration.

Each student is encouraged to select and
seek the counsel of a qualified professional in
his or her approved concentration field who
would serve as a mentor. The mentor would
assist the student in becoming familiar with
the literature in the field and serve as a role
model. The choice to seek a mentor or to select
a particular one is entirely up to each student.
Programs for Higher Education will have no
official role in this process.

After the MARP proposal is approved, each
student is asked to do an individualized
evaluation of PHE's effectiveness and its
impact on the individual's professional growth
in his or her field and at the employing
organization. The student will be asked in this
evaluation to include a statement about the
concentration and its relationship to
practicums and the MARP. These statements
and the titles/abstracts of practicums and
MARPs in question will be reviewed by the
PHE associate director to determine whether
the student has met the requirements for a
concentration. If so, he will certify the title of
the concentration to the University registrar,

who will then record it on the student's
transcript. If not, the student will be informed
of the reasons why not and will be given the
opportunity to appeal the decision.

Practicums

Students receive four semester hours credit for
each practicum approved. Practicums are
applied research projects designed to promote
the solution to current problems in the
students’ institutions. They are highly
structured opportunities to put theory into
practice and to submit newly gained knowledge
and skills to the test of reality.

Students must successfullgr complete four
practicums, one relating to each of four
different seminars, All students must complete
a practicum related to the seminar on Research
Methodology and at least one practicum
relating to a specialization seminar. Students
are encouraged, however, to complete
practicums that relate to both of their
specialization seminars.*

Practicums promote the translation of
theory into practice by requiring students to
relate the theory of seminars to problems or
projects in their institutions or organizations.
The goal of the practicums is the formulation
and the implementation of a plan of action that
will lead to improvement in the institution or
organization. Practicums provide experience in
designing and conducting applied research
Erojects. Students are assisted in this process

y cluster coordinators, local research
associates, and practicum evaluators.

*Students in the computing and information
technology specialization are required to
complete practicums that relate to the four
required specialization seminars.

Summer Institute

Each student must attend two summer
institutes (ECD 8060 and ECD 8061). Summer
institutes are weeklong conferences that bring
together students, cluster coordinators,
])racticum evaluators, MARP advisors, national
ecturers, central staff, and nationally known
educators to express and share ideas. Material
is presented that explores the deeper
implications of the seminars and that
elaborates on the application of theory to
current issues in ecrucation. Both formal and
informal activities provide ample opportunities
for mutual teaching and learning among
students and other educators from across the
country. Many students find the summer
institute to be one of the most stimulating and
rewarding aspects of the program.

Perio y, a Practitioners' Hall of Fame
has been held tiuring the summer institute.
This event provides a forum for practitioners to
share with others new, innovative, or in some



way unique projects that they have successfully
undertaken. In this way, the problems and
concerns of those on the "front lines" of
education and training are addressed, and
solutions that are within the means of most
practitioners are articulated. Papers selected
for presentation at the Practitioners' Hall of
Fame are acquired through a national call for
papers,

Comprehensive Examination

Purposes
The comprehensive examination has several

purposes:

® To provide an assessment of student growth
and development in the program,;

» To establish that individual students are
ready to proceed to the final (MARP) stage;

* To provide students an opportunity to
demonstrate competency in attaimng
formal candidacy status.

Eligibility

Students are eligible for the comprehensive
examination upon passing six seminars and
three practicums. Successful completion of the
comprehensive examination is a prerequisite to
admission to candidacy status and the
assignment of a MARP committee.

Description

The comprehensive examination consists of a
written examination that will demonstrate an
individual's competence to address broadly
siﬁm'ﬁcant issues in higher education based on
a foundation of knowledge and perspective.

Major Applied Research
Project

Students receive 21 semester hours credit for
completing this project. The major applied
research project, or MARP, is the capstone of
doctoral study. MARPs utilize the processes of
the practicums. Whereas practicums are
designed to sharpen skills in planning and
conducting applied research, the M. is the
final demonstration that those skills have been
mastered.

MARPs involve the application of research
to actual problems and issues in education.
Since the program stresses experiences that
contribute to the professional improvement of
the students and the MARP year is the
capstone of those experiences. The nature of
the projects unde en is useful in
professional situations, most likely in the
institutions or organizations in which students
are employed.

Students receive seven semester hours
credit for completion of the major applied
research %rojeet proposal, a second seven
semester hours credit for completion of the

individualized evaluation and satisfactory
progress on the project, and a final seven
semester hours credit for completion of the
major applied research project. (Effective
March 1, 1994, credit for “satisfactory progress”
will not be awarded until the fourth practicum
report is approved.)

Students are guided and assisted
throughout the process by three-
member MARP committees that consist of a
MARP advisor, a local committee member, and
a central staff committee member. Students
will be assigned to a MARP committee after
completing the comprehensive examination and
after seven* seminars, three practicums, and
the fourth practicum proposal (effective March
1, 1994) have been satisfactorily passed.
(Students who entered prior to fall 1991
may remain under previous catalog
requirements if they wish.)

*Computing and Information Technology - nine
seminars,

Clusters

In the Programs for Higher Education, all
students are organized into Erou s called
clusters. Clusters provide the vehicle through
which instruction and other services are
provided to students. All students belong to a
cluster, and all clusters are headed by a cluster

' coordinator, who is a part-time representative

of Nova University.

Cluster coordinators are key members of the
PHE faculty who are responsible for providing
counseling and academic support service to
students; for managing, within the guidelines
set by the University, the business affairs of a
local cluster; and for serving as a liaison
between cluster members, the national
lecturers, and the Programs for Higher
Education. Cluster coordinators also render
academic assistance to students. All cluster
coordinators are professional educators with
earned doctorates.

Local Clusters

During the first two nine-month academic
years for local clusters, formal instruction
covers six of eight required seminars. (See
previous notes on t‘page 1 regarding the
computing and information technology
specialization.) The two specialization
seminars are held in conjunction with the
summer institutes. National lecturers travel to
local clusters for the meetings of the core
seminars.

Members of a local cluster are generally
from the same geographic area and some may
have the same employer. They share similar
professional concerns and goals and often must



deal with similar problems. Thus, local
clusters usually form into closely-imit
educational-professional social groups that
students often find as sources of support
guidance, and inspiration. Many rewarding
personal and professional relationships occur
during the life of a cluster. Clusters are now
operating throughout the United States. (See
current list on page 23.)

International Cluster

The International Cluster was developed
specifically for professionals who, because of
location or employment considerations, are
unable to participate in local clusters. It has
been designed to enable students to complete
all requirements for the Ed.D. degree without
taking extensive leave from their positions of
employment. The cluster now serves students
across the U.S., Canada, Europe, Latin
America, and the Far East.

The International Cluster employs a
combination of field-based delivery, supervised
study and formal instruction in intensive
summer sessions. The program components
include a minimum of three regional cluster
meetings, two summer sessions, and two
summer institutes. In addition to an
orientation meeting in the winter, one
International Cluster meeting is scheduled the
following year at the operational International
Cluster site. Summer sessions are held during
the two weeks prior to the summer institute.
International students for whom English is a
second language are required to attend an
orientation program in advance of these dates.
(For further information on the International
Ctliust.e)r, contact the cluster office for a fact
sheet.

Graduation
Requirements

Students ent.erin% in the fall of 1991 or later
must fulfill the following graduation
requirements:

. Attend and pass eight seminars (24 credits)

. Pass four practicums (16 credits)

. Attend two summer institutes

. Successfully complete the comprehensive
examination and submit an individualized
evaluation

. Successfully complete the MARP proposal
and MARP report (21 credits)

6. Be current in all tuition, fees, and

miscellaneous charges, inclu&ing those for

books purchased.
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Total requirements: 61 credits

(The computing and information
technology specialization requires four
specialization seminars for a total of 67
credits)

All requirements must be completed within
seven years of the date of the beginning of the
term of entry.

PHE has adopted minimum progress
requirements to ensure student success well
within the seven-year time limit. A student
who does not achieve minimum progress may
not be eligible to continue, even though the
time limit has not expired.

Admissions

Admission to the program requires a master’s
degree from a regionally accredited institution,
current full-time employment in a job related to
the applicant's area of specialization, and three
recommendations from senior academic or
administrative personnel in the applicant's
place of employment. The recommendations
are to be written on forms included in the
catalog. An interview with a PHE
reg:esentative and a portfolio are required. An
irll1 :li(?ua] who wishes to apply for admission
should:

1. Complete the graduate admissions
application and submit it with a $40
nonrefundable application fee (payable to
Nova University? and a required
certification waiver form letter to the
Programs for Higher Education office.

2. Request that the official transcript of
academic work leading to the master's
degree be sent to the same office.

3. Request recommendations from three
supervisors or administrators who can attest
to the nature of his or her performance.

4. Following notification of provisional
admission, complete and return the
portfolio. Each admission file must be
completed by the end of the first term of
enrollment.

5. GRE scores are required for students of the
Greenwood Cluster (South Carolina).

Applications are received and considered
throughout the year. Specific criteria for
admission are as follows.

ADULT EDUCATION: encompasses all the
educational activities systematically organized
and provided by a variety of institutions in
different systems (business, education,
government, health, re]ision) for the purposes
of promoting the personal and social
development of adults.

The Ed.D. specialization in adult education
seeks to assist adult education professionals in
increasing their knowledge of history,
philosophy, theory, research, methods, and



practices of adult education to identify and

meet the educational needs of adult students.

To be considered for admission in the Ed.D.

specialization in adult education, practicing

professionals must be directly engaged in
teaching, administering, or supporting

programs specifically designed to address the
educational needs of adult students. These

grograms may be delivered in some of the
ollowing settings:

1. Continuing education programs and
returning adults in postsecondary
institutions;

2. Education, training, and development
programs 1n business and industry,
ﬁovernmenta] and military agencies, and

ealth and religious organizations;

3. Public and community education programs
for adults.

COMPUTING AND INFORMATION
TECHNOLOGY: Intended for the professional
development of practitioners regularly
employed in higher education; adult education;
vocational-occupational-technical education;
and health care education who work with
computers and information technology in
instructionally-related or information
management roles. Persons in the educational
fields listed above, who work in such functions
or settings as information systems, computer
center operations, computer networking
computer assisted or com ut.er-managed
instruction, computerized libraries, and
database management and administration
should find the Ed.D. specialization in
computing and information technology
valuable.

HEALTH CARE EDUCATION: Intended for
the professional development of educational
practitioners regularly employed in health care
education roles in such settings as hospitals,
schools of nursing or allied health, colleges and
universities, vocational/technical institutions,
government agencies, the military, business or
industry. The health care education
:ﬁecialization is intended to meet the needs of

e health care academic community, as well as
those who are involved in the education and
training of practitioners already in the field.
The initial preparation of health care
personnel, and the continued development and
maintenance of a qualified and competent
health care workforce in a changing society,
are i%ually critical elements in an effective
health care system.

Persons serving as educational program
administrators, curriculum specialists, faculty,
trainers, human resources development staff,
health promotion, or consumer health
education personnel should benefit from
completing the Ed.D. specialization in health
care education. It should be noted that the
program is not for care givers, but rather for
those involved in the training, education, or
staff development of care givers, patients, or
members of the general public.

HIGHER EDUCATION: Its scope is all education
leading to a degree beyond the secondary level.
The program is committed to enhancing those
persons who teach, manage, or support the
mission of higher education within an
organizational context.

The Ed.D. specialization in higher education is
intended for persons regu]arl!g employed in
postsecondary institutions. This includes faculty
and/or staff working in higher education
institutions or those in public or private, local,
state, or federal agencies/organizations related to
higher education.

VOCATIONAL, TECHNICAL, OCCUPATIONAL
EDUCATION: Encompasses all aspects of the
education of women and men for economic
independence as productive and contributing
members of society and its organizations,
including business and industry, community and
government, and secondary and postsecondary
education. The vocational, technical, occupational
education specialization reflects a commitment to
prepare practicing professionals in a wide variety
of vocational, technical, and occupational
education settings to meet the needs of all citizens
for sustained effectiveness in a rapidly changing
workplace.

The Ed.D. specialization in vocational,
technical, occupational education is intended for
practicing professionals in the following areas:

1. Vocational, technical, occupational education
divisions of schools, colleges, universities,
business, industry, labor, the armed services,
correctional facilities, and centers for
rehabilitative services;

Educational and governmental agencies;
Training and development programs in the
workplace;

Public schools, community and returning adult
career development programs; and,

Primary and supportive roles in the
occupational preparation of a broad range of
learners.
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International Students

International students who intend to reside in the
United States and who are required to obtain an
I-20 visa must be full-time degree-seeking
students and must attend the main campus in
Fort Lauderdale, Florida. For further information
contact the International Student Advisor, Nova
University, 3301 College Avenue, Fort
Lauderdale, Florida 33314, telephone

(305) 370-5965.

International Students for
Whom English Is a Second
Language

In addition to the general requirements listed

above, the admissions process for these I-ESL
students includes:




1. The requirement of a minimum score of 550
on the Test of English as a Forei]gn

Language (TOEFL) or successful completion

of a graduate degree in residence at a

reﬁionally accredited North American

college or university
2. The submission of the portfolio, a current
requirement for admission of all students, at
or prior to the first summer session
3. Certification that they own or have
roximate access to a FAX machine so that
ong-distance communications with PHE
program personnel can be enhanced
4. Receipt of the completed application and
fees in the PHE office by March 1, for those
intending to enroll for the following spring
and summer terms; or by September 1 for
those planning to attend the fall or winter
terms.
ualified apglicants applying by March 1
i admitted to the program in a provisional
status and will be invited to enroll for the
forthcoming summer session and summer
institute. Beginning I-ESL students will not
take a specialization seminar at that first
summer institute, but will participate in the
institute only. This will mean a "three-
institute" attendance requirement for these
students. Qualified applicants applring by
September 1 will be invited to enroll for the
winter core seminar session.

An International Student Admissions
Committee will formally review the preparation
and academic progress of I-ESL students who
are in this provisional admission status at the
conclusion of the two-week core seminar
summer session or the winter core seminar
session, as appropriate. Students whose
language, communication, and academic
performance are satisfactory will be offered
unconditional admission, Eroviding all other
admissions requirements have been met.
Students whose performance is not satisfactory
or who are deemed to be high-risk candidates
by the committee will either be counseled about

e risks or denied admission on the
recommendation of the committee. Those
denied admission and who have paid tuition for
two or more terms will have the final term's
tuition refunded.

Portfolio

The portfolio is requested once a candidate has
submitted all other required admission
information and has been provisionally
accepted.

A booklet explaining the portfolio is
provided to each candidate.

The portfolio:

1. Provides an opportunity for the candidate to
amass and demonstrate total educational,
professional, career, and personal
accomplishments

2. Will be used as part of a longitudinal
research study by PHE to determine the
effectiveness of its admission requirements

3. Can be used as a source of data for
counseling those in the program.

The candidate includes the following in the
portfolio: a resume of work experience, formal
and informal learning experiences, professional
involvement and accomplishments,
independent learning activities, experience in
research, and a statement of goals. Once this
and all other admissions documents are
received, the candidate's admissions file is
complete.

The portfolio should be completed and
submitted by the end of the first term of
enrollment.

The portfolio and all accompanying material
will not be returned; therefore, do not send
original or "only copy" material.

f an applicant meets all requirements and
has submitted the required credentials, final
admission to the program is dependent upon
the formation of a cluster within the applicant's
geographic area. Therefore, there may be a
period of several months between the time an
applicant is admitted and a new cluster can be
formed and merged into the schedule.

Students are notified by their coordinator
regarding enrollment and registration.

For answers to questions regarding
admissions, call (305) 475-7385 or toll-free
(800) 986-3223, Ext. 7385.

Transfer Credit

A maximum of six semester hours of doctoral-
level credit, earned from a regionally
accredited institution within the past three

ears, will be considered toward meeting the

rograms for Higher Education graduation
requirements. ese credits will be evaluated
for transfer against up to two of the core or
specialization seminar requirements. No credit
for experiential learnin%or other forms of
advanced standing will be granted. Grades for
courses transferred must be at the grade of "A"
or "B" or equivalent.

Applicants who wish to request evaluation
of prior course work for consideration as
transfer credit should note this on their
application, send course descriptions, and
request that official transcripts be sent to PHE.
Current students should request and receive
E;ior written approval from PHE central staff

fore enrolling in any courses, at another
institution, that are intended to be submitted
for transfer credit. This request should include
an explanation and related course
description(s).

Credits earned at Nova University are
transferable only at the discretion of the
receiving school.



Grading
System

For Seminars

Students who enroll in the Programs for
Higher Education receive grades of PASS, NO
PASS, INCOMPLETE and AUDIT for
seminars. Grades for a given seminar are
assiined by the national lecturer responsible
for that seminar.

An INCOMPLETE for a seminar indicates
the student has not completed the seminar
requirements. To be considered for an
incomplete grade, a student must have
demonstrated timely progress in the seminar
up to the point when extenuating
circumstances hindered seminar completion.
If, after a discussion with the national lecturer,
the lecturer determines it is reasonable to
expect that the student will be able to complete
the requirements of the seminar within a
specified time period, the student will be

anted an incomplete grade. An
INCOMPLETE must be made up within six
months. If not, it becomes a NO PASS.

A NO PASS indicates one of the following:
the student (1) did not meet the attendance
requirements, or (2) has attempted to satisfy all
requirements in the seminar but because of the
quality of the assignment has failed to do so, or
(3) has not completed all requirements and
there is no evidence that an attempt to do so
has been made. Any student receiving a NO
PASS must repeat the seminar.

An AUDIT grade is issued by the national
lecturer when a student is registered "not for
credit” in a particular seminar under the
following conditions:

1. There is space available in the class

2. The national lecturer has agreed to accept
the individual student

3. The student attends the seminar meetings,
participates in the discussions, and does the
readings

4. No papers, tests, or exams are required

5. The student is registered and has paid for
the term in question.

No change in registration status, other than
withdrawal, is permitted after the seminar
begins, and no credit will be awarded. AUDIT
grades do not count toward meeting graduation
requi