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practices; 27.9% believed they can motivate learners who show low interest in
schoolwork; 36.3% believed they can assess and measure reading comprehension and can
help students make questions. Only 21% of the teachers believed they can provide an
option, an example and/or respond to difficult questions when learners are confused; 21%
can foster creativity and provide challenges. The 30% of teachers believed they can
provide language support; 26.2% can help learners adapt to school; and 25% can
integrate the cultural background of the students during lesson planning.
Teachers’ Perception of Professional Development

It was found that the findings regarding the teachers’ perception of professional
development’s impact on the implementation of the research-based practices, that 21.6%
of the participants agreed on the impact that the PD had on lesson planning; 26.6%
agreed in using research-based practices; 36% agreed that the PD can help increase the
achievement of students and close the achievement gap; 23.3% agreed that PD
experiences have a positive effect on learning; 25.4% agreed on the effectiveness of the
activities and approaches from the PD, and 20% perceived a growth professionally after
attending the research-based practices PD.
Interpretation of Findings

The results revealed that the teachers preferred using some research-based
practices than others. Teachers favored the use of practices that help improve vocabulary
and key concepts; to employ practices that favor comprehension such as paraphrasing and
repetition instead of elaborating during class discussions. Teachers preferred to refer to
the content objectives than to teach the student how cognates can help the acquisition of

the language; participants preferred to use technology instead of using graphic organizers.
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On the other hand, teachers expressed to present information in small chunks than to
model how to engage in a purposeful and sustained conversation about the content. Other
research-based practices that the teachers used less were those related to some other
aspects such as the support that is supposed to give students to improve their learning.

The findings regarding the implementation of teaching practices revealed the
challenges that the teachers confront during the instruction. The teachers showed more
self-efficacy in getting students to believe they can do well in school, On the contrary,
teachers showed less self-efficacy in questioning using a variety of strategies, to foster
creativity and provide challenges for talented students. The teachers’ self -efficacy
lessens when implementing learning strategies, motivate the most difficult students,
adjust lesson plans to the level of each student and use a variety of assessments. The
teachers showed less self-efficacy to understand a failing student, provide language
support, and help students to adapt to school, integrate the cultural background during
lesson planning and assist families of the students to do well at school.

The teachers agreed that the professional development had a positive impact on
the implementation of their teaching practices that can help to improve the achievement
of the students and close the achievement gap. Moreover, the teachers agreed that the PD
experiences had a positive effect on the students and the activities and approaches were
effective while other teachers expressed that the activities and approaches from the PD
were ineffective. Some teachers expressed that their professional development had a
minimal impacted on their lesson plan preparation and on their sense of accomplishment
after attending the PD courses and workshops. The teachers disagreed upon knowing

which research-based practice was needed to meet the needs of the students and agreed
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that there is little follow up after the PD.
Context of Findings

Historically, educating multilingual or ELL students had been a challenging
process for the educational and the community system. Multilingual or ELLs students
bring different educational experiences and backgrounds to the classroom (De Jong,
2011). Although, there are several programs for educating multilingual or ELLs (Garcia,
2009), the monoglossic belief of instruction in English has prevailed and implied that the
teachers need to be prepared to meet the linguistic needs of this population (Mihai, 2017).
Because this population carried different cultures and languages into the classroom, the
educational system must thrive in a dynamic dimension promoting language interactions
in multimodalities and linguistic knowledge (MacSwan, 2017). There are research-based
practices to promote student’s academics, acculturation, and language acquisition.

Teachers’ self-efficacy and their beliefs about language acquisition can
significantly impact multilingual or ELLs in the classroom (Barni et al., 2019; Johnson,
1992). Moreover, Bandura (1989) believed that teachers with high levels of self-efficacy
have better teaching abilities than teachers with lower levels of self-efficacy. Teachers
who showed higher levels of self-efficacy in motivation assess students’ comprehension
and provide option and examples promotes academic achievement. Teacher’s lesson
preparation and engagement on the use of research-based practices are essential to reduce
the self-efficacy frustration teachers faced while teaching multilingual or ELL students in
the classroom (Cummins, 2015). Teachers showed less self-efficacy about their ability to
craft good questions, foster creativity and provide challenges for talented ELLS.

Moreover, teachers were frustrated during the implementation of research-based
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practices, adjust lesson plans to the proper level for each ELLs and use variety of
assessments. Unfortunately, teachers are facing challenges that will affect the
multilingual or ELLs achievement and language acquisition at the time to provide
language support, help ELLSs to adapt to school, integrate the cultural background and
assist families of ELLs to do well in school.

Professional development opportunities in highly cognitive practices offers
students the opportunities to converse and practice academic language and allows the
teachers to become linguistically and culturally responsive (Alisaari et al., 2020; Garcia,
2020; Mihai, 2017). Although there are professional development opportunities during
the school year to promote teachers’ self-efficacy regarding the implementation of
research-based practices, the teachers’ self-efficacy varies depending on the research-
based practices.

Moreover, the improvement of teachers’ self-efficacy requires taking into
consideration the cultural knowledge and prior experiences of multilingual or ELL
students (Cummins, 2015; Holdway & Hitchcock, 2018; Garcia, 2020). This approach
advocates for students’ engagement embedded with research-based practices. Such
practices connect new information with ELLs prior experiences and the use of cognates
to deepen the understanding of a language, motivates the language learner. There are
studies related to the importance of the research-based practices in education. Research-
based practices are proven tools to improve teaching and learning. Cummins (2015)
discussed the importance of the linguistic and sociocultural approach on the constructs of
the interdependence of two languages, the transference of the native language (L1) to the

(L2), the common underlying proficiency (CUP), and the Basic Interpersonal
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Communicative Skills (BICS) and Cognitive Academic Language Proficiency Skills
(CALPS). When the teachers use research-based practices such as enunciating clearly and
use gestures, pre-teach academic vocabulary and key concepts, employ paraphrasing and
repetition during the instruction, and promotes the sociocultural approach of the
language. When teachers use visuals, realia, and multimedia, present information in small
chunks and model how the student can engage in a purposeful and sustained
conversation, promotes the linguistic aspects of language acquisition. Echevarria et al.
(2017) stated that the deliberate implementation of research-based practices in the regular
classrooms with ELL students resulted in better performance for all students. Echevarria
et al. (2017) advocates for the use of graphic organizers (e.g., thinking maps), emphasize
key vocabulary and ensure the rigor is maintained during instruction while providing
scaffolds, the cognitive academic language is activated.

The common use of research-based practices includes summarizing, cooperative
learning and advanced organizers. Other commonly used strategies included scaffolding
(Krashen, 1989), background knowledge (Cummins, 2015), and explicit instruction
(Echevarria et al., 2017). Scaffolding, visual aids, modeling, demonstrations, hands on
activities and collaborative teamwork provide multilingual or ELL students ample
opportunities to acquire academic language skills. Accommodations such as the use of
heritage language and glossaries facilitate language acquisition too. Evidence suggested
the use of research-based practices improved scores in science and social studies
(Echevarria et al., 2017).

Professional development that incorporates research-based practices for

engagement and learning strategies helped teachers and fostered students’ understanding.
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Effective PDs modified teaching practices and improved students’ achievement. Teachers
agreed the professional development can help increase the probability of improving the
achievement of ELLs and close the achievement gap. In addition, the professional
development experiences had a positive effect on ELLs learning. However, teachers
ranked lower on the professional development impact lesson plan preparation and the
follow up was not supportive or non-existent.
Implications of Findings

The implication of these findings in terms of theory, researchers such as Cummins
(2015) explained the interdependence of two languages and BICS and CALPS during the
lesson design, planning and delivery of learning. In practice, Cummins’ (2015)
framework included teacher and student interactions with cognitive engagement. The
research-based practices that promotes Cummins (2015) framework are connect new
information with ELLs prior experiences and learning, model how the student can engage
in a purposeful and sustained conversation about content, employ paraphrasing and
repetition to ELLs, ask ELLs to elaborate during class discussions, and ensure that the
rigor is maintained during instruction while providing scaffolds to help them succeed in
class. Likewise, Bandura’s (1989, 1997) social cognitive theory promotes motivation and
perseverance among teachers. In practice, teachers’ perceptions of self-efficacy can
influence instructional practices, classroom environment, and improve students’ attitudes
to learning. The research-based practices that promoted this practice are adjust lessons to
meet each individual ELL student, provide appropriate challenges for talented ELL
students, integrate the cultural background of ELLSs into your lesson plan, helping ELLs

to adapt to the school culture, implement strategies with ELLSs in your classroom, get
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through the most difficult English Language Learners (ELLS) in your classroom and help
your ELLs value learning. In return, teachers’ job satisfaction and mental health were
improved as well.

There is a thoughtful connection between professional development theory to
practice. Darling-Hammond’s et al. (2017) paradigm for professional development
included attention to specific strategies, supports collaboration, models effective
instructional practices, provided coaching, support, feedback and engages a cycle of
continuous learning. In practice, teachers improved their self-efficacy after attending an
effective professional development that impact their lesson plan preparation and improve
their confidence in using research-based practices. Also, it promotes their sense of
accomplishment and provides effective support. Teachers agreed that professional
development can help increase the probability of improving the achievement of ELLs and
close the achievement gap. Garcia (2020) suggested integrating language acquisition,
language development and effective instructional practices.

Limitations of the Study

The limitations of this study were related to the small sample that represented one
school in the educational district in Central Florida. The data collection was limited to
teachers at a middle school in Florida. Another limitation of the study involved the
teacher’s relationship with the researcher. The participants might like or dislike the
researcher and would use the study as a tool for retaliation or positive contribution.
Moreover, the findings were not applicable to other schools in the district or the state of
Florida. However, the results of this study were important for this specific school

population because it helped to gain insight of professional development and teachers’
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self-efficacy regarding research-based practices for ELLSs.
Future Research Directions

Future research is recommended in different educational settings including a larger
sample of middle school teachers. A replica of this study could be beneficial in a high
school setting and with high school teachers. The quantitative study conducted, can
provide a better understanding of the multilingual or ELL teachers in middle school;
however, a mixed method study or a qualitative study could be helpful to get a different
teachers’ perspective of the professional development and the research-based practices
for ELLs. In addition, more research is needed to investigate teachers’ self-efficacy and
its implications in educating multilingual or ELLs. Regarding research-based practices
for English Language Learners a further study on professional development and its effect
on multilingual or ELL teachers would be beneficial. It is important to engage teachers in
meaningful professional development of research-based practices for ELLSs.

Another aspect for further investigation is to include teachers of ELL students with
disabilities and paraprofessionals who teach students with disabilities. In addition, studies
with novice teachers, with less than five years of experience with professional
development opportunities on research-based practices for ELLs,cessary. Professional
development with engaging and cognitively complex tasks should be developed.
Multilingual and bilingual students are increasing in numbers and the educational system
needs to continue providing the educational rigor needed to be successful and excel in
higher education. Teachers and the other personnel who educate these population need to

receive the tools necessary to educate them.
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Socio-Demographic Data Instrument

Instructions: Please answer the following questions regarding your professional
background. The information obtained will only summarize the distribution data
of participating teachers. For this survey, English Language Learners are defined
as students for whom English is not their first language. The acronym ELLSs is
used in place of English Language Learners.

Please check out the appropriate box.

1. Gender:

() Female

() Male

() Prefer not to say

2. What is your age group?
() 21-30

() 31-40

() 32-50

() 51-60

() +61

3. What is your race/ethnicity?
() White non-Hispanic

() Hispanic

() African-American

() Asian

() Prefer not to say

Other:

4. Is English your first language?
() Yes
() No. If the answer is no, what is your first language:

5. Do you speak other languages than English?
() Yes
() No. What other languages do you speak?

6. What is your highest degree earned?
() Alternate Certificate Pathway

() Bachelor

() Master

() PhD/EdD

7. What is your area?



() Elementary
() Middle

() Secondary
() Special Education

() English as a Second Language or other related
() 'am not a certified teacher

8. Do you have two or more areas of certifications?
() Yes
() No

9. Do you have other areas of certifications that were not listed above?
() Yes

() No

10. What is your area of study?
() Education

() Psychology

() Science

() Math

() English

() Bilingual Education

() Other

11. What is the area you are currently teaching?
() English/LA

() Science

() Social Studies

() Mathematics

() Language Arts through ESOL

12. What is your grade level of teaching?
() Sixth grade

() Seventh grade

() Eighth grade

13. How many hours of Professional Development to teach ELLs have you received
() None

()1-2

()35

()6-10

() 11-19

() More than 20

14. How many years in teaching?
() None
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Teacher Usage of Research-Based Practices Scale

This instrument includes 15 statements about the teachers using ELL strategies in the
classroom. Please indicate how frequently you use each strategy by marking the
corresponding number on the scale. Your answers are confidential and should be based
on your current teaching experiences with ELLs in the middle school setting.

Select the number that represents the frequency of usage for each strategy.

1= Never, 2= Rarely, 3=Occasionally, 4=Very frequently, and 5= Always

Research-based practices Never | Rarely | Occasionally | Very | Always

frequent
1. I present information in 1 2 3 4 5
small chunks to ELLSs.
2. | use visuals, realia, and 1 2 3 4 5
multimedia during
instruction.
3. | connect new 1 2 3 4 5

information with ELLs prior
experiences and learning.

4. 1 model how the student 1 2 3 4 5
can engage in a purposeful
and sustained conversation
about content.

5. | pre-teach academic 1 2 3 4 5
vocabulary and key

concepts.

6. | teach students how 1 2 3 4 5

cognates will help deepen
the English language
vocabulary.

7. 1 implement graphic 1 2 3 4 5
organizers (e.g., thinking
maps).

8. | employ paraphrasing 1 2 3 4 5
and repetition to ELLSs.
9. | emphasize key 1 2 3 4 5
vocabulary during
instruction (e.g., word wall).
10. I enunciate clearly and 1 2 3 4 5
use gestures during
instruction.

11. 1 ask ELLs to elaborate 1 2 3 4 5
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during class discussions.

12. I ensure that the rigor is
maintained during
instruction while providing
scaffolds to help them
succeed in class.

13. I provide ELLs with
hands-on activities,
manipulatives, and
demonstrations.

14. | refer to the content
objective before, during,
and after instruction.

15. I refer to the language
objective before, during,
and after instruction.

Thank you!
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Teacher Self-Efficacy Scale

The purpose of this instrument is to examine the challenges teachers face while

teaching English Language Learners. This scale includes 22 statements. Please
indicate your perception of each of the statements by marking the corresponding
number on the scale. Your answers are confidential and should be based on your
resources and current and past teaching experiences in the middle school setting.

1= Nothing, 2= Very little, 3= Some, 4= Quite a bit, and 5= A great deal

Select the number that better represents your perception of each statement.

83

adjust your lessons to meet each

Nothing | Very | Some | Quite A
little abit | Great
Deal

1. How much can you do to get 1 2 3 4 5
through the most difficult
English Language Learners
(ELLs) in your classroom?
2. How much can you do to help 1 2 3 4 5
your ELLs think critically?
3. How much can you do to get 1 2 3 4 5
ELLs to believe they can do well
in schoolwork?
4. How much can you do to 1 2 3 4 5
motivate ELLs who show low
interest in schoolwork?
5. How well can you respond to 1 2 3 4 5
difficult questions from your
ELLs?
6. How much can you do to help 1 2 3 4 5
your ELLs value learning?
7. How much can you assess 1 2 3 4 5
ELLs’ comprehension of what
you have taught?
8. How much can you craft good 1 2 3 4 5
questions for your ELLs?
9. How much can you do to 1 2 3 4 5
foster ELLs’ creativity?
10. How much can you do to 1 2 3 4 5
improve the understanding of an
ELL who is failing?
11. How much can you do to 1 2 3 4 5
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individual ELL student?

12. How much are you capable 1 2 3 4 5
of using a variety of assessment
strategies for ELLs?

Nothing | Very | Some | Quite A

little abit | Great
Deal

13. How much can you provide 1 2 3 4 5
an option or an example when
ELLs are confused?
14. How much can you assist 1 2 3 4 5
families of ELLs in helping their
children to do well in school?
15. How well can you 1 2 3 4 5
implement strategies with ELLS
in your classroom?
16. How well can you provide 1 2 3 4 5
appropriate challenges for
talented ELL students?
17. How well does your subject 1 2 3 4 5
area knowledge help you in
teach ELLs?
18. How well are you able to 1 2 3 4 5
provide language support to
ELLS?
19. How well are you able to 1 2 3 4 5
integrate the cultural background
of ELLs into your lesson plan?
20. How well are you capable of 1 2 3 4 5
helping ELLs to adapt to the
school culture?
21. How well are you able to 1 2 3 4 5
adjust lessons to the proper level
for ELLS?
22. How well are you able to 1 2 3 4 5

measure student comprehension
of what you taught?

Thank you!
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Teachers’ Perception of Professional Development Scale

Introduction: The purpose of this instrument is to examine the teacher’s perception of
professional development. This instrument includes ten statements about your perception
of professional development regarding research-based teaching practices for ELLs. Please
indicate your perception of each statement by marking the corresponding number on the
scale. Your answers are confidential and should be based on your resources, and current
and past teaching experiences in the middle school setting.

Teacher’s perception of professional development (PD).

1= Extremely disagree, 2= Somewhat disagree, 3= Somewhat agree, 4= Agree, and 5=
Extremely agree.

Select the number that better represents your perception of each statement.

Section A: Extremely | Somewhat | Somewhat | Agree | Extremely
Professional disagree disagree Agree Agree
development (PD)
1. The professional 1 2 3 4 5

development has
impacted my lesson
plan preparation.

2. 1 am growing 1 2 3 4 5
professionally after
attending the
research-based
professional
development.

3. I am confident in 1 2 3 4 5
utilizing research-
based practices
before, during, and
after instruction to
English Language
Learners (ELLS).
4. There is a sense of 1 2 3 4 5
accomplishment after
attending the
research-based
practices PD.

5. 1 know which 1 2 3 4 5
research-based
practices are needed
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to meet the need of
English Language
Learners (ELLS).

6. The professional
development
experiences had a
positive effect on
English Language
Learners' learning.

7. The activities and
approaches from the
professional
development were
effective.

8. The follow-up from
the PD is appropriate
and supportive.

9. The research-based
materials reinforced
the professional
development
experience.

10. The professional
development on
research-based
practices for ELLs
can help increase the
probability of
improving the
achievement of ELLs
and close the
achievement gap.

Thank you!



Appendix E
Letter of Invitation

88



89

Professional Development and Teachers’ Self-Efficacy Regarding Research-Based
Practices for English Language Learners in Middle School

Date:
Dear teacher of multilingual students.

We invite you to participate in a research study conducted by Lydia Escobar, a doctoral
student at Nova Southeastern University. The purpose of the study is to relate your past
and current experiences pertaining to self-efficacy in teaching multilingual students
(English Language Learners).

The following information is provided to help you decide whether you want to participate
in the present study. You should be aware that you are free to decide not to participate or
to withdraw at any time without affecting your relationship with this department.

Data will be collected using a 15-20 minutes, one-time anonymous survey.

Do not hesitate to ask questions about the study before participating or during the study. I
would be happy to share the findings with you after the research is completed. Your name
will not be associated with the research findings in any way, and only the researcher will
know your identity.

There are no known risks and/or discomforts associated with this study. The expected
benefits associated with your participation are your experiences with multilingual
learning methods. If this study is later submitted for publication, a by-line will indicate
your participation as a teacher of multilingual students in the district.

Cordially,

Lydia Escobar

ESOL Educational Specialist
XXX-XX-XXXX Extension xxxx

ESOL Educational Specialist



Appendix F
Recruitment Flyer

90



Recruitment Flyer

Research Study

Profeszional D ment and Teachers® &
-Bazed Pr. for English Lang

What iz the purpose of the study?

Why participate?

+ Youmay help develop new research-based practices and pro-
i relopment.
» Justneed to complete 2 15-20 minutes one time online survey.

Who can participate?
ce, and Mathemats

« School administrators, deans, resources specialists, and lit. coaches.

Interested? Join now

Lydia Ezcobar
Project Investigator for Nova Southezstem University

R AR

ERE
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Participant Letter for Anonymous Survey
NSU Consent to be in a Research Study Entitled
Professional Development and Teachers’ Self-Efficacy Regarding Research-Based
Practices for English Language Learners in Middle School

Who is doing this research study?

This person doing this study is the principal investigator, Lydia Escobar with Nova
Southeastern University, Abraham S. Fischler College of Education and School of
Criminal Justice, Organizational Leadership Program. They will be helped by Dr. Lissette
Poggioli, Faculty Advisor/Dissertation Chair.

Why are you asking me to be in this research study?

You are being asked to be in this research study because you are a teacher of English
Language Learners in Middle school. This study will include about 52 people.
Why is this research being done?

The purpose of this research study is to describe the research-based practices used by
teachers of multilingual or English Language Learners, define the teacher’s self-efficacy
while teaching, and investigate the impact of professional development regarding those
practices. This study will provide guidelines for professional development on research-
based practices in middle school.

What will | be doing if | agree to be in this research study?

You will be taking a one-time, anonymous survey. The survey will take approximately
15-20 minutes to complete.

Are there possible risks and discomforts to me?

This research study involves minimal risk to you. To the best of our knowledge, the
things you will be doing have no more risk of harm than you would have in everyday life.

What happens if | do not want to be in this research study?

You can decide not to participate in this research, and it will not be held against you. You
can exit the survey at any time.

Will it cost me anything? Will | get paid for being in the study?

There is no cost for participation in this study. Participation is voluntary and no payment
will be provided.

How will you keep my information private?
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Your responses are anonymous. Information we learn about you in this research study
will be handled in a confidential manner, within the limits of the law. The participant
responses will remain anonymous for the study. The names will replace with an identifier
number. The responses will be coded and stored on a secure website to protect each
participant’s privacy. This data will be available to the researcher, the Institutional
Review Board and other representatives of this institution, and any granting agencies (if
applicable). All confidential data will be kept securely on a secure and private website.
All data will be kept for 36 months from the end of the study and destroyed after that
time by 2025. Then, all data will be deleted from the computer hard drive.

Who can | talk to about the study?

If you have questions, you can contact Lydia Escobar at xxxxxxxx or Dr. Lisette Poggioli
at XXXxxXxxxxxx contact information. You can also contact the researcher at XXX-XX-XXx
in Extension XxXxXxxXxx or email XXXXXXXXXXXXXXXX. If you have questions about the
study but want to talk to someone else who is not a part of the study, you can call the
Nova Southeastern University Institutional Review Board (IRB) at (954) 262-5369 or toll
free at 1X-XxX-XxX-xxxx or email at IRB@nova.edu.

Do you understand and do you want to be in the study?

If you have read the above information and voluntarily wish to participate in this research
study, please click the link on www.surveymonkey.com to continue to the survey.
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THE SCHOOL DISTRICT OF OSCEOLA COUNTY, FLORIDA
817 Bill Beck Boulevard Kissimmee Florida 34744-4492
Phone: 407-870-4600 Fax: 407-870-4010 www.osceolaschools.net

SCHOOL BOARD MEMBERS Superintendent of Schools

District 1 —Teresa “Terry” Castillo — Chair Dr. Debra P. Pace
407-577-5022

District 2 — Julius Melendez — Vice Chair
321-442-2862

District 3 — Jon Arguello
407-433-9082

District 4 — Clarence Thacker
407-870-4009

District 5 — Robert Bass
407-870-4009

Research Project Request Procedures
Office of Research, Evaluation & Accountability

1. Complete the attached Application to Conduct Research and Assurances
Form. Your completed application should be no longer than 2 pages, with the
Assurances Form as an additional attachment.

2. Review the attached Osceola County Guidelines for Research Projects/Factors for
Determining Technical Merit.

3. Send complete packet to:
Office of Research, Evaluation & Accountability
The School District of Osceola County
817 Bill Beck Boulevard
Kissimmee, FL 34744

_O r-

Nicole.Bonini@osceolaschools.net

4. If you have any survey or interview instrument items, please include a
copy with the completed packet

Do not take any further action until you have received a written response from the Office
of Research, Evaluation & Accountability. If your study is approved, you must contact
the principal(s) of the school(s) listed on your application, present them with copies of


http://www.osceola.k12.fl.us/
mailto:Nicole.Bonini@osceolaschools.net
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your Application Form, and secure their signatures for approval. Approval of your study
at the district level does not obligate principals to participate in the proposed research.
Briefly respond to each of the following.

Name of Applicant: Lydia Escobar

Title of research project: Professional Development and Teacher’s Self-Efficacy
regarding research-based practices for multilingual students in Middle School.

Date of Submission: 3/21/2022

Home Address: XXXX XXXXXK XXXXXX XXXXX

E-mail address: elydia@xxxxx.xxxx and/or Lydia.Escobar@XXXXXX.XXX
University: Nova Southeastern University

Faculty Sponsor/Phone:  Dr. Lisette Poggioli at XXXXXXXXX

E-mail address: POgQioli@XXXX.XXXX

1. Purpose of the project (thesis, dissertation, grant): Doctor in Education degree

2. Hypotheses of study:

The study aims to answer the following research questions:

1. Which research-based practices are used by multilingual or ELLs (English Language
Learners) teachers in a public middle school in Florida?

2. How do teachers perceive their self-efficacy for implementing research-based
teaching practices in a public middle school in Florida?

3. How does teacher professional development using research-based teaching strategies
impact the implementation of research-based practices in a public middle school in
Florida?

4. How do Multilingual and ELLs (English Language Learners) teachers compare
regarding research-based practices used in class, their perception of self-efficacy using
these, and the impact that professional development has on their teaching?

3. University/agency with which applicant is affiliated: Nova Southeastern University
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4. Anticipated start date: 4/1/2022
Anticipated completion date: 5/21/2022
Anticipated date of submitting research findings: 5/28/2022

5. Osceola County schools which will be involved: Kissimmee Middle School

6. Briefly summarize your research design. Include instruments to be utilized and
sources of data dependent on school/district records:

The participants will be subject area teachers of multilingual or English Language
Learners from Kissimmee Middle School. Teachers of English Language Arts, Social
Studies, Science, and Math will be invited to participate with a flyer. The participants
will be prompted to complete a one-time 15-20 minutes survey after reading a General
Informed Consent Form and agree to participate in the research study. The data
collected will be used to answer the research questions. A descriptive survey design will
be used to describe the teachers’ practices used in middle school, the teachers perceived
self-efficacy for research-based practices, and to describe whether teachers’
professional development on research-based practices impacts the implementation of
those practices.

The instruments and the methodology are described below.

The survey will include the following instruments:
Instrument 1-Socio-demographic Data Instrument

The instrument designed to collect socio-demographic data will be a
questionnaire. There will be 13 demographic questions regarding age, gender, race,
years of experience, area of certification, and professional development to teach ELLSs.
Instrument 2-Usage of Research-based Practices Scale

This instrument will assess the frequency of teachers using research-based
practices in the classroom. The purpose of this instrument is to answer research
question number 1: Which research-based practices are used by multilinguals or English
Language Learners teachers in a public middle school in Florida?

Instrument 3-Teachers’ Sense of Efficacy Scale (TSES)

This instrument will be a modified version of Tschannen and Hoy's (2001)
Teachers’ Sense of Efficacy Scale (TSES) adapted to measure the self-efficacy of
middle school subject area teachers who are teaching ELLSs. It will answer research
question number 2: How do teachers perceive their self-efficacy for implementing
research-based teaching practices of English language learners in a public middle
school in Florida?

Instrument 4- Teachers Perception of Professional Development Scale

Teachers’ perception of professional development (PD) aims to answer research

guestion number 3: How does teacher professional development using research-based
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teaching strategies impact the implementation of research-based practices in a public
middle school in Florida?

The methodological steps on how the data will be collected are the following.
First, an invitation email to participate in the study will be sent to teachers of English
Language Arts, Social Studies, Science, and Math after receiving permission from the
district. This email will contain a flyer designed to invite teachers to participate in this
study and a link to the survey in survey monkey. The preamble page of the survey will
include a link to the General Informed Consent form required by NOVA Southeastern
University and the IRB (Institutional Review Board). Teachers will have the
opportunity to go over the consent form and the participants can opt in and opt-out
electronically. The participants must select “Yes, I opt in to participate in the study” or
“No, I opt out to not participate in the study”. The options will be required to be
answered. If the participant decides to take part in the research, the survey will become
available. If not, the participant will be prompted out of the survey. The participants
will be reminded that the completion of the survey will be voluntary and anonymous on
the preamble page of the survey. The researcher will not contact the teachers since each
teacher will enter the link voluntarily and the email will be sent to teachers of English
Language Arts, Social Studies, Science, and Math. However, the participants are invited
to contact the researcher if they have questions, concerns, comments, or complaints as
per the General Informed Consent Form. The survey will take 15-20 minutes to be
completed. The instrument will be online using SurveyMonkey.

7. Does this research project involve human subjects? Yes[ X] No[]

Assurances Form

| understand that | am requesting permission to engage in a research Project, and | am
not requesting information pursuant to Open Records Legislation. If my research
project requires participation with students, I understand that | may be subject to the
appropriate School Board policy regarding background investigations, as well as any
applicable costs associated. Additionally, if my request is granted, | agree to abide
by all policies, rules, and regulations of the District, including written parent
permission prior to the implementation of my project.

Signed: Lydia Escobar 3/21/2022
Researcher Date

| have read the procedures for Research Projects in the Osceola County Public School
System and understand that supervision of this project and responsibility for an
outcome report rests with me. | also understand that the privileges of conducting
future studies in the Osceola County Public School System is conditioned upon the
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fulfillment of such obligations.

3/21/2022

Signed: Lisette Poggioli, EdD

Sponsor/Advisor of Research Project Date
(signature required for student research)

Approval of Office of Research, Evaluation & Accountability*:

Signature Date

*Approval of the study at the district level does not obligate principals
to participate in the proposed research.

Approval of Principal™:

fAelapmde 2 /22 fortL

Signature Date

*The principal’s signature suggests that the research project has been reviewed and that
the school will participate, subject to the researcher’s compliance with District policies.
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Letter of Approval of the Research Study

THE SCHOOL DISTRICT OF OSCEOLA COUNTY, FLORIDA

£17 Bill Beck Boulevard * Kissimmee® Florida 34744-4492
Phone: 407-B70-4600 + Fax: 407-870-4010 - www.osceolaschools.net

SCHOOL BOARD MEMBERS Superintendent of Schools

District 1 — Teresa “Terry” Castillo — Chair Dr, Debra P. Pace
A07-577-5022

District 2 = Julius Melende; — Vice Chair
321-442-2862

Distriet 3 Jon Arguella
A07-433-9082

District 4 — Clarence Thacker
A07-B70-4005

District 5— Robert Bass
407-870-4009

April 14, 2022

Lydia Escobar
9809 Cypress Park Dr.
Orlando, FL 32824

Dear Ms. Escobar,

This letter is to inform you that we have received your request to conduct research in our School District.
Based on the description of the research you intend to conduct, | am pleased to inform you that you may
proceed with your work as you have outlined. Please be advised that this approval is based on the
understanding that a school’s participation is completely voluntary and left to the discretion of each building
administrator. Please also be advised that the district office will not be able to assist you with any aspect of
your research (e.g. sending emails, obtaining data, locating students, providing addresses, etc.).

Finally, be reminded that all information obtained for the purpose of your research must be dealt with in the
strictest of confidentiality. At no time is it acceptable to release any student or staff identifiable information.
Upaon completion of your research, please provide our office with a copy of your results.

| wish you the best of luck in your future endeavors. If | can be further assistance, please do not hesitate to
contact me.

Sincerely,

K eh T,

Dr. Leah Torres, Director
Research, Evaluation & Accountability
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Frequency and Percentages for Categorical Socio-Demographic Characteristics of
the Study Participants

Variable/Category Frequency Percent
Age group
21 — 30 years 9 17.3
31— 40 years 11 21.2
41 — 50 years 19 36.5
51 — 60 years 10 19.2
61 years and older 3 5.8
(cont’d)
Gender
Female 37 71.2
Male 13 25.0
Prefer not to say 1 1.9
Missing/No response 1 1.9
Race/Ethnicity
African-American 6 115
Asian 3 5.8
Hispanic 24 46.2
White non-Hispanic 15 28.8
Other 1 1.9
Prefer not to say 2 3.8
Missing/No response 1 1.9
Is English your first language?
Yes 30 57.7
No 22 42.3
If not, what is your first language?
(teacher subgroup of n = 22)
American Sign Language 1 1.9
Filipino/Tagalog 2 3.8
Spanish 18 34.6
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Variable/Category Frequency Percent
Missing/No response 1 1.9
Do you speak other languages than
English?
No 31 59.6
Yes 21 40.4

What other languages do you speak?
(teacher subgroup of n = 24)

American Sign Language 1 1.9
Filipino/Tagalog 1 1.9
French 1 1.9
Portuguese 1 1.9
Spanish 16 30.8

Spanish and American Sign
Language 1 1.9
(cont’d)

What is your highest degree earned?
Bachelor’s degree 26 50.0
Master’s degree 25 48.1

Ph.D./Ed.D. 1 1.9
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Appendix K
Frequency and Percentages for Categorical Variables of Teachers’ Professional Skills and
Development
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Frequency and Percentages for Categorical Variables of Teachers’ Professional
Skills and Development

Variable/Category Frequency Percent
Area of certification
Elementary 10 19.2
Middle school 31 59.6
Special education 7 135
ESL or other related 3 5.8
Missing/No response 1 1.9
Two or more areas of certification
No 24 46.2
Yes 27 51.9
Missing/No response 1 1.9
Current area of teaching
English/Language Arts 14 26.9
Math/Science 17 32.7
Social Studies 10 19.2
Other 11 21.2
Current grade level taught
6" Grade 11 21.2
7" Grade 11 21.2
8" Grade 13 25.0
More than two grade levels 16 30.8
Missing/No response 1 1.9
Hours of Professional development to
teach ELLs
None 5 9.6
1-2 5 9.6
3-5 6 115
6-10 5 9.6
11-19 2 3.8
20 or more 29 55.8

(cont’d)
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Variable/Category Frequency Percent

Years of teaching experience

Less than one year 1 1.9
1-2 8 154
3-5 6 115
6-10 9 17.3
11-19 14 26.9
20 or more 14 26.9

Note. ESL = English as a Second Language; ELLS = English Language Learners.
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Appendix L
Measures of Central Tendency for Individual Items of the Teachers’ Sense of Efficacy
Scale (TSES), Ranked in Descending Order
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Sample
Survey Item M SD Mdn Range?
How much can you do to get ELLSs to believe
they can do well in schoolwork? 425 084 4 2-5
How much can you do to help your ELLs value
learning? 423 0.92 4 1-5
How much can you assess ELLs’
comprehension of what you have taught? 408 0.86 4 2-5
To what extent can you provide an option or an
example when ELLs are confused? 408 084 4 2-5
How much can you do to motivate ELLs who
show low interest in schoolwork? 406 1.02 4 2-5
How well are you able to measure student
comprehension of what you taught? 406 0.92 4 2-5
How well can you implement strategies with
ELLs in your classroom? 402 104 4 1-5
How well does your subject area knowledge
help you in teach ELLs? 402 0.98 4 2-5
How well can you respond to difficult
questions from your ELLs? 4 0.93 4 1-5
How much can you craft good questions for
your ELLs? 3.98 0.87 4 2-5
How much can you do to foster ELLs’
creativity? 398 0.78 4 2-5
How much can you do to get through to the
most difficult English Language Learners
(ELLs) in your classroom? 396 0.99 4 1-5
How much can you do to adjust your lessons to
the proper level for individual ELL student? 396 097 4 2-5
How much are you capable of using a variety
of assessment strategies for ELLS? 396 0.97 4 1-5
How well can you provide appropriate
challenges for talented ELL students? 396 0.84 4 2-5
How much can you do to help your ELLS think
critically? 3.94 0.87 4 2-5
How well are you able to adjust lessons to the
proper level for ELLS? 3.94 092 4 2-5
How much can you do to improve the
understanding of an ELL who is failing
academically? 3.92 0.9 4 2-5
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Sample
Survey Item M SD Mdn Range?
How well are you able to provide language
support to ELLSs? 3.85 0.98 4 1-5
How well are you capable of helping ELLs to
adapt to the school culture? 3.79 0.89 4 1-5
How well are you able to integrate the cultural
background of ELLs into your lesson plan? 3.62 0.93 4 1-5
How much can you assist families of ELLs in
helping their children to do well in school? 3.6 1.09 4 1-5

Note. M = Mean; SD = Standard Deviation; Mdn = Median.
The possible range of scores for each item was 1 to 5.

4Sample range is the range of scores derived from the sample.
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Appendix M
Measures of Central Tendency for Individual Items of the Teachers’ Perception of
Professional Development, Ranked in Descending Order
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Measures of Central Tendency for Individual Items of the Teachers’ Perception of
Professional Development Scale, Ranked in Descending Order

Sample

Survey ltem M SD  Mdn Range?
I am confident in utilizing research-based
practices before, during, and after instruction to
English Language Learners (ELLS). 3.90 1.00 4 1-5
The professional development on research-
based practices for ELLs can help increase the
probability of improving the achievement of
ELLs and close the achievement gap. 388 111 4 1-5
The professional development experiences had
a positive effect on English Language Learners'

learning. 3.79 1.05 4 1-5
The activities and approaches from the

professional development were effective. 3.77 104 4 1-5
I am growing professionally after attending the

research-based professional development. 3.76  1.04 4 1-5
The professional development has impacted my

lesson plan preparation. 3.73 0.97 4 1-5
The research-based materials reinforced the

professional development experience. 3.73 0.95 4 1-5
There is a sense of accomplishment after

attending the research-based practices PD. 369 111 4 1-5
I know which research-based practices are

needed to meet the need of English Language 1-5
Learners (ELLS). 3.69 1.00 4

The follow-up from the PD is appropriate and

supportive. 358 1.04 4 1-5

Note. M = Mean; SD = Standard Deviation; Mdn = Median.
The possible range of scores for each item was 1 to 5.
aSample range is the range of scores derived from the sample.
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Appendix N
Descriptive Statistics for Research-Based Practices, Perception of Self-Efficacy, and the
Impact of Professional Development on Teaching
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Descriptive Statistics for Research-Based Practices, Perception of Self-Efficacy and

the Impact of Professional Development on Teaching

Sample
Instrument Group N M SD Mdn Range®
Usage of Research-  English/LA 14 5550 5.33 55.50 44 — 65
Based Practices Math/Science 17 50.41 8.97 50.00 37-65
Scale Social
Studies 10 50.50 7.49 49.00 41 - 65
Other 11 52.63 9.89 51.00 38 -65
Total 52 52.27 8.14 53.00 37 -65
Teachers’ Sense of 99.5Teacher
Efficacy Scale Perception
(TSES) English/LA 14 9357 13.17 f0 62 - 108
Math/Science 17 77.94 17.78 81.00 48 - 102
Social
Studies 10 86.80 8.53 88.00 74 -102
Other 11 94.00 15.47 99.00 68 - 110
Total 52 87.25 15.90 89.00 48 — 110
Teachers’ English/LA 14 39.79 591 40.00 3048
Perception of Math/Science 17 3359 12.18  38.00 10 - 50
Professional Social
Development Scale gy jes 10 3870 544 4000  25-44
Other 11 39.73 7.42 40.00 27 -50
Total 52 3754 8091 40.00 10 - 50

Note. N = Sample Size; M = Mean; SD = Standard Deviation; Mdn = Median. English/LA =

English/Language Arts.

aSample range is the range of scores derived from the sample.
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Appendix O
Results of the One-Way Analyses of Variance Test
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Variable Sum of Mean
Squares df Square F Sig.
Usage of Between Groups 237.57 3 79.19 121 316
Research-Based  ithin Groups 3140.66 48 65.43
Practices Scale Total 9978.23 51
Teachers’ Sense Between Groups 2535.78 3 845.26 3.92 .014
of Efficacy Scale  wijthin Groups 10361.97 48 215.87
(TSES) Total 12897.75 51
Teachers’ Between Groups 402.17 3 134.06 1.77 .166
Eercf;ept_lon Cl)f Within Groups 3642.76 48 75.89
rotessiona Total 4044.92 51

Development
Scale
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Appendix P
Tukey HSD Post Hoc test of Teachers’ Sense of Efficacy Scale (TSES) According to
Teacher Group
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Tukey HSD Post Hoc test of Teachers’ Sense of Efficacy Scale (TSES) According to
Teacher Group

95% Confidence
Mean Interval
Diff. Std. Lower  Upper
Variable () Group (J) Group (1-J) Error p Bound Bound
Teachers’ Math/Science  English /LA -15.63 530 .025 -29.74 -1.52
Sense of Social Studies ~ -8.86 586 .438 -24.44  6.72
Efficacy

Scale (TSES) Other -16.06 569 .034 -31.19 -0.93




