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CAbsmtract Ay

Active Intervention for Academically At-Risk Prescheolers Ysiag
Developmentally Appropriate Materials and Activities. Cepeds, Avrera .,
A8%1¢° " Practicum Report, Nova Unlversity. Ed.D. Trogrem in Eerly and

. Middle Childksod.  Early Iatervention/Compensatory Education/

" Pravention/Speclal Needs/Parent Fducation/Parent Workshors/Parent
Partigipation/Developmental Stages/Readiness

Zhis precticun aimed t5 provide intervention to preschoolers found
- at-risk for academic difficulties using a developmentally appropriate
ceurrdenlum to dnerease thelr developmental levels; training for their
perents to ephance their parenting skills and knowledge to ensuxe
gralyility of their children’s developmental gains.

The writer coordinated three. preschool units in two school dictricts
involving three teachers, three aides, and a speech and hearing
gpecielist providing high quality preschool education te 157
praschoclers; 67 of whom were identiflied as academically ar-riask.
Seven training workshops were ~aiducted for the parencs to enhance
thedir parenzing skills. Pre'and posttest data were taken to determine
the davelopmental gailns made by the children.

Results indicated remarkable success in early intervention., Significant
galns were seen in the children's development in the areas of coguition,
gelf-care, language, cocio-emotional, perceptual-fine motor and gross
motor functions. Pareats demonstrated active involvement in their
children’s development; increased their parenting skills and knowledge
in early childhood development.
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CHAPTER T

THTRODUCTION

tescription of the Community

“The sxtey of the practlerm were In two of four loeal school

/6iﬁcr£¢ts comprizing o county school syztem situared in a8 predominantly

rural gection of Northern Ohlo, Both discricts, which will be referrad
Ea in this repori as District A and Districr B, have large pockets of

"po&@rty within their boundari@x. Bases on vhelr sub~level
scelo~gconomic make-up, they ﬁualify for federal funding through the
Disadvancaged Pupll Impact 4id and the Disadvantaged Pupil Program
Pund «llorations.

In School District A there is a privately-mumed sub-standard
housling undt where many of the schonl children aad shelr families
regide., There is also a 50-unit federally-subgidized luw-inccame
housing project which atrracts poor and uneaploved families from two
major qitles within tweaty~fi§e miies frow the community. Most of the
children who come frem thess housing projects are eligible o
participate in the federal school lunels progranm.

Both districts tave had schenl finaacial difficuleies ia the past
few yedars, Recenmtly, both had‘just logt another attempt to pass a
sehool levy to genersnte funds for schoel operaticn, However, despite
financial problemsz, residents in these districts continue to
demonstyate thelr comuitment to serva the neseds of their childrew

through los2l iniristives. They are able to maintain specisl


http:l.iescl:~pti.on

Cedication units Lo servs their students with handicapping condizions.
" Zoth iigtticta haad initfated paventing programy befors state-wide

§f$oft9'addresstng this raad were faplementad. Disrrict B has a

Yra-Kindergartan programw in operatien.

The Practicum Heuvting

The county school system to which theqe two distvicts beleong has
31 aiministrators, 517 classroom teachers, 25 support persopnel,

15 supervisors and consultasnts, and approximacaly 4,000 students “rom
Kindergarten through l2th grade. The system conducts its academis
srograme In 20 bulldi.cs and faciiindes lecated in a gecgrephical azea
of approximat ly 380 square miles,

Discrict A had 1¢s preschonl units lo two eleamentary schools. It
starced one of 1ts units In a chucch building but this had to be muved
ro an clementary school also when problems involviug ke use of the
church facility developed, District B used the wducavicunal section of
a church building feor its preschool operations sincs 1ll avaiiable
space le the school buildings was utilized for regular academic prograus.
A1l of the sites provided adaquace space for {nstruction and informal
activities for the preschoolers, including adequéte barbroom and
kitchen facilities. Both distvicts had liabiiity covorages for the use
of the bulldings. Ail thres »iies were approved frv public occupancy

Jud they adeguately sarved the needs of the practy oum.
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_Tﬁa ¥rider's fole

EES XY sé&%nl‘né cx‘*og;st.V She 3 haz - alsn serveé as

'QSYuthQBISt at. one ni»a aﬁd anns the comsun«r;
tsksbﬁnul populauian well. In her capa ty as 5ch&ol asvcuale 15:,f7
: ylosely ajth the administfa;ofs, Leachers ;ntents,‘
nd ﬁildren Lo‘promctv souud mentul heqltn among the school pagul»;ian;;
cp Che ‘esrnlnﬂ prncess, and identi’v az well 73 sevve ihose
‘,acudenta fauo& «fth schLaT needa.

In addizien e her regular responsibilities, the writer also
$$n§mes tasks Lo help promot&'the mein functious of tha couoty achoél
éfs:em. In rhis capacity the writes works with admivistratorg, &eﬁﬂral
and special education consultzugs and support persomnel in she pianniug,
irplementation, and evaluation of educational programs in the cQQQty.

The writer is a certified achool psychologist and = licensed
professlonal cownselur with undergraduats degrees in Elementery
Educstion and Psychology, a gaS;AV of Arts degree 1n School Psychology,
and Is in her final vear towards a Docror of Education degree in Early
and Middle Chiildtocod.

Her work experience luclﬁdep teaching a sizth grade class,
di.actor of youth work fnx a, ehurch ovganization, college teaching,
consultan: for the Special Education Division of the Department of
ﬁﬂucatiom {oyerseas}, infermation specialie © for the U.5. Iaformation
Sexvice, and school psychologist for a county school system. a position

which sha currenfly holde.
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The writer served as consultant/coordingror for th

ttervention programs In the two districes. suparvisud the

saministvap’ hoOf the evalvatitn instruments, aud cosrds «ted the




| CHAPVER IT

STUDY OF THE PROBLEM

Problem ﬁ&scripcion

That has shanged significantly with new lsgislacioa and revigion
\:df public policy. There is a growing awareness abour ithe importance of
parly intervention for children who are at risk for school failure.
Tegislative action is reguiring public sch-ools to be centers for sarly
education for children aud to lead important roles in the Impliventacion
of programs aimed to serve the preschoos population in the coumunity,
Lubeck (1989) points out that =s early as 1974, a suggesuion was
Vmade that schools shouid serve as th2 base of operartons for c¢hild care
' programs. Zigler (1986) advocates a return to the community school
‘concept in which the school becomes the hub for all social services for

* ' the community.

The trend seems Lo be hzaded towanis Lhar direcilon a3 new laws
are passed to serve the handicapped preschool child. Through Senate
$111 140 (Ohio General Ass ~bly, 1989), funds are made available to

- implement the needed restructuring of the schools and bring about the



’much iﬁ nee¢ ok PR ﬁ:$§u5$§ Eh ]
eopnodris 11y~éi &ﬁVaﬁu&g'ﬂ pxeﬁ»hwol _agulaticn. Bath'praézicuﬁVg'(
iats have’large coﬁcenttu:ions of £amilie3 w“a ore on wel(ure
\beca se ﬁhere 5o inceme or the avavage lncome is beiow pavautv Leveu.
ﬁnr :hesa scbﬁol systes rhat aever had to provide direct services
:s p:aschoolers, the most logical place to scurz wag to ’iud ou” ‘who :
'rthese preswhoalers were, what ;ware their needs, apd b many there yere.L
'~~Thﬂ probm_m which the practicum svught to solve was: {a) Thelsciuali
‘;‘ﬁiscvicts did aot have an accurate cowat of their children who were at
,r*sk or hanaicapped. and (b) these childrsa were not gertink delp for
~cheir needs. If these proklems were corrected, the following woglé'be
i evident'~'
\ i. The school distriets would have an accurate count of chelr
fﬁmt“fisk and hand*capped prescnool papulation,
2. Pyescheolers 1denc1xied 2s at-tisk for school failure and[or

*handicaﬂped wanld receive eatly and appropriate incervention,,n

3. "As a result, thesa presshoolats would have a better chéﬁée;zé'

- slicéeed in school.




‘oblém Documencation -

svsqowﬁ 1n_TebIéil; 9,q : of 34 refe:rals For *ssistance Lama from”:

ﬂra ‘o irreachool childrenv requesbiug 1ntervewc£on for cﬁgir
b uspncteg or d‘agnowed handicapping cond tions, from September 1989 to

,,rebruary 19q0_

:abia 1

«In1tial Regerrals for Assistance from September i9§9 to February 1990

Grade level

Preschool
Kindergarten
Pre-First
Second Gradei
Third Grade
Fourth Grade
Fifth Grade
Sixth Grade

Total




,I April:lQ?O,, Me'iew of Pupil Information Cards of cerrsht

]scudents yiﬁlaec an ﬂqtzﬂayad nusber of 186 preschecl childran, three

iuf eara af age resid;nh in bosh districts. Over 50% was

idﬂs;ified aé{eligible for the Federal Lunch Program based on declarad

"fagilyigligihiliny for new families., As reflected in Tahle'z, rhe

" nugber of prescooolers who might be scademically at visk was disturbing.

Table 2

Kumber of Chilérea -4 Years Old by September 1990 - Zercantage of
Children Under the Free Lunch Prooram and Frojected Rember of
Sv 0.7 Porentially-ag-Risk Cases

School Nuzhar of Per. under Projected
=hildren free lunch at sisk
A K] 30 13
a3 55 g g

o
>
o
[
o
yom
I3

ey
«
N
W
~d
rs
=

Total

an informal needs assessment survey was conducted among the primacy
taachers of bhota distcricts in April 1990. Teacher's responses in
personal interviews were rerorded by zentral office consultants during
theilr regular on-sine visits wirh che primary toachers. Results of chis
survey showed a high incidence nf children who come to schoel
unprepared to hairile the reguisr Kindergarten curriculum. Year-end
reports of Kindergarten teachers indicated a large number of childran

recommended for retention or for placement in the First Crade



Himber of | Number of
.ehildren children
sereenad failed

In consultations with district and couuly school admindatrato:s,
concérqs about the implic&tiané of gerving handicapped presahoolerQu,’
" .under the new leginlative mandates were frequently brought up for
*idisaussien;
In discharging her role and Function as a school psychologist,

this writer had observed a significcnt increase in requests from rared:s

‘of ‘preschonlers with sagpected: or confirmed haadicaps and wﬁm’sodght -

vihelp in dealing with the nesds of their children.



http:confirr.ed

CHnsative Analysts

pbér;  dumaﬂ Servicea ‘personnel think that naclenal )
: s&at stic 3 oﬁ pnverty 1s much too low and add :ban while '}, 400 giildze
. in thﬁ aounty v'ec-".‘f.\.ve aid, 1t is not known how meny wulxd:en,‘
 gasp@c4'l1y those cf pveschool age, go unfed or without adequa:e
.cléyﬁéng ar'she1cer {Curry & Carrect, 19990), o
least éi of the population in the county where the practicqm jgﬁ';
di§€r56t5 belong i3 poo% and three out of uvery sev.m who séek‘helé
'jﬁféuéh the Welfare Department are turaed away, not begause tﬁef a;s:'
Vrhpﬁ\éliéible but because of lack of public funds (Curry & Garfétt;i;V\A
| 1{9{3)} B

1The degétive effects of poverty on the young child's development

ahdkieérﬁiugf§ocential cannot be denled or dispured. tead and Saﬁtte

'(1990; etnge that povercy’s impact on the nuhlic schools VQveal
azarmiﬁg iﬂﬁiﬁéﬁééa 6& healsh ané aoc‘al pruvlems and, 1ncrease 1n
sserved casea of learnxns d&“abilicy and lack of camnrehengiau Aud

weRE 8&&&?(&3“
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tritides ex“#ﬁteé n schacl, and an a T ulz,

‘i ‘g9~ &57 have never been” vaquired o

graschbql pepulatiCu. Such‘had<he¢u'abgf2

"gefed,in‘t&e'practiaum. For years; parents

PR nhe cemmgnicy offering s&r?icas for preschoolers. Agencies under

5ch$ category are (a) the lu~gl office of Mental Rerardation and

Jbeﬁelépgental Disabilities, (b} the Fuster Seals Program, {¢) private

"‘v"j day care centers and nuvsery scheols, and (d) church-related prescﬁool

- programs. However, factors like program limitations, parents’ inability’

"t afford the fees that private preschecols ~harge kept many at-risk

S pteséhoolnts from veing served. As a result, many of these children had

térwAft until they reached legal age to eater public school thus losing

"vaiuablu time before having their deficits and neeis atiended to.

Lack of communication and ceordination among service providers ko
7thé preschoel child had credted problems in maincaining continuity of
’*services to preschoolers ané had warked againzt the purposeg of
; jpfesihogl aducation, This had pervaded even the ares of child find
. /iﬁeﬂgifiéabion for appropriate services. The only time a canvass of

f'handibapped preschoolers wag done in the practicum districts was durlng

: hefnénember child Zing campaipga required by the State Department



s’adﬁtﬂﬁlﬂﬂ. ?hzeuﬂhaut c&é rest of tqa VeRT, data a&au’ ahesa -

ere grcmghz (4] fﬁa attention’ af sc%aqx yersonnﬁi onoan

aegarent 2L£QCC&R"& on the part of the practicum disiricts o

arve prexchaalats had baen basﬁd, parcly, to schosl budgel constraincs
@rle&da& agéﬁdas maling ii ae~eggary {or those Qhargad uxth
seie Dpomakine CG delay action on Lutevvencion for ptﬁﬁchﬂoinac

r‘&cwevér,‘racént Jegislation by {ederal and stare goverpments had

breught about ﬁasiciva rhangﬁs in the picture, sllowing scheol districis

fﬂto start 1nitiatives towards bereing their preschoolers.
" Hepefully, the change in public poliey on early educacion and care

as well as government support had helped towards the solution of che

current need for early intervention lov handicapped andfor ac-risk

preschoolers due te poor economic conditions, unco mirted edusational

policy, and lack of upity and coerdinaticn among agencies zerving the

prescheol child.

Review of Related Litgrature

The growing atteaticon and intevest in early cducation and carc of

children have penerated a wealﬁh of literature oun the subject,
Caidwell (1988) predicts that there will bwe posirive changes in early
childhsod education and care within the turn of the century which will
beneiit the c¢hildren and their:iamilies who stand iu need of help.

Among her predictions are:

1. Barly childhood educagicn and care will completely merge.
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within ¢he period tefezredicé'és‘

/é;f There w11 be cdntiuaia? between preschecl and Kindergavten
{‘up chroQgh third grade.

j.V Tnere wlll he oraschocl programs for all children of school
agé. i:icluriing he gifted, the handicapped, the non-handicapped, the

" econcuically disadvantaged, snd the culturslly different.

&, Iba eritical i&porrance of tha early vears te the development
of an individual will be recogn;zed and appreciated,

¥agan (1989) claims the . the consept of early childhood edusation
and care has come of age and is vigwed as a potential solution to the
increasing social prcblems that beset American society roday. She
points out that the positive effects of preschool programs have been
supported by scientifie tgsearch and that the more important guestions
to deal with 1s how and where preschoolers should pe served; uo
whether they should be serveu or not.

Demographic and socisl trends indicate rthat the need for preschool
programs will continue to increase and thac these in the educational
fiald are getting veady f;r thziv new roles and responsibilities as
paxanns, paiitiecal leaders, and other public offigials continue to
encourage and support them (Day, 1988). These trends that Day refers
to are the following:

1. The population of young children is or the ilancrease aven as



lIhe“nuébﬂv of tradiﬁienal z‘aily uniry where the ‘atﬁer wor&s

r $£Ry. some co CEEE care of their children is decreasing

‘nuﬁbex bfzchiloran,living in single~parent households is

i«rrea&;ug. e
" There is g pe:sistent problem of poverty among the very yaung{

'limiCing aheir opportunzt*es te participate in preschool programs which

 Gnly~tb ;richAQan afford,

E£delman (1987} uwges the nztion to adopt preventive measures thuat

will raise healthy children, seli-surficieat voung people, and

peonomically-aound families.

The beneiirs of sarly childhoud education and care as documentad

in lrgerature are {a) gains in intelligence tesc scuves, (b) coguitive

development, (¢} acquisition of pro-social behaviers, {is reduction of

grade retentlon, (e) special sducacion placement aud drup-out rates,

{f) enhanced self-confidence and motivation to achieve, and
(g) increased pessibility for ewploywenr aftev school.

Lazar (L983) reviewed major studies in preschool programs for the

Conserticn on Longitudinal Stulies aznd repovis the follewing salutory

and long-term beuefits which the eaily intervesilon programs brought

about:

L. TIncreased fnte.ligence test scores which were maintained
three to four yzars after preschoe? experisunce.
2. lacreased aritiwretic aund reading achievement tesy gcoras.

3. Reduced csses of special education placement
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En\anucﬂ melx ﬁgt«am and greaCLr metivation to achieve.
Intr»asﬂd pnssibiiit“ of . gaxnfui emplcvwant in lsts

adn'esceuce and early goung adele life.

» F

: ;ﬁ Stbdy was toﬂéuct?d by Osborn and Milbank (I387) to £ind ot
kuhécher‘ﬂrﬁacheol Laurafi&» h¢3 a positive wopact ou the cognitive

f&evclopwant, acadeni achievam&a! and beaavior of youug children,

hv iﬁveﬁtiﬂatian which was conducted among preschooi children in

_~Eng%aﬁd revealed that adequate preschool experlerce helps in rhe young

fcﬁiid's development and increases hisfher educational performance,

“On the basis of their findinés, Usborn and Hilbank suggest rthat
. investment in providing preschuol experience for young children offer
sub;cantiai pavoffs *n tetmsjcf positive academic genievement in
children immediately afcer their preschool experience and pessitly
throughout their lives.
The chiid’s abiiiiy to raspond .o teachers and others in authority

is critical to hig/her adjuctmens and success In school. Srudies of

Bonig, Lally and Mathieson {19&Y) and Hoaig and Laily {1982) show that
parenting programs, along with day czre and home visivation develop
- positive social and personal attributes such as on-task behavi
‘A: cognltive involvament, self-direction, affection, and %clerance among
those children who took part in the prescheool programs.

Jenkins et al. (L989) exawined the impact of physical and social
integratirn in special edvcatioa preschool programs based on the
hypothesis thet developmental effects eof soclal integration would be
seen in the areas of language and pocial skills. The resulting data

suggest thal structuring experience for social integratioa zan bring
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higher 1ntezactive pley, lanruage

‘about benefizs in rerss s

ﬁent;'and,smciai nc&pacenmeﬁ

”“ns in ;wtelflbenca seal soores smong preschoul artiﬁia nts,

LG?QCi&l’Y ‘those From law—‘ncouf Eamilies, as well as chase with

hanﬁicaps, nave been ocserved in the outyomes of sthe iaterventlion B

‘fpvograms Ery&n: and Ramey (1987) reviawed L7 expsrimental orograms

da%igﬁed £ see the effeces wf ipkervention to intelligence test scores

and feund out that day care with home visitation produced the greatest
;gains.

Other studies that document significant increase in incecligence
tast scoras include the Akecedarian Proiect (Ramey & Camphell, 1984;
Ramay & Haskins, 1981} whiech used a cognitvively-oriented curriculum
ana & home visikacion program., Studies have ghown, however, thsat
these gaing declined by the first or second year after preschnol
participation and were not observed at all by the third or fourth year
after preschocl experience {(8ronfepirenner, 1984; Whice, 1983).

Profeszionals working ‘in the learning disaebilities area have
conducted several studies oa early childhood issues among which are
{a) early versus latter intervearion, (b} types of intervention, and
“{e} prevention of learning disabllities.

Hagin {13984) reports that identifying children who are at risk
for learning disabilities during Kindergarten and providing them with
intervention decreased learning problews ang retention din thiw srimary
grades.

Heltner-Brunton et al.:(l?%&) observe that advocates of early

inteeventinn argue that children who are not disgnesed until the
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chiidren 5 to 3 vears ﬁf age
:mare efficient as a ;:mdxcmx’
urhors also suggzst thar
°§~¢37 pre. ide& Jpportuwici s for statss to iden:lfy and serve
t#k children ang thei: fam;lies thus shifting'the focus in
Spacial Eduuaticn £r0m remediation to peevantion,
Rochenherg (1998} rEports thac interven.. - a based on task anélyéis
Bf'kindergarten curricula and instructicnal use of such tasks heiﬁeé"
—studancg atnrzsk for learning ‘isabilities make significant gains in
:;the\ybgic fupctions <34 :eadimg; writing, computing, snd thinking., The

rééot:éd‘géiﬁs’axa based on standardized test results collecred over

aﬁﬂeight—yeat period after intervention. The study suggests that 2

;éﬁsistéuﬁlén& active abproach :§ tasks in tha c;asﬁrocm‘Iaads~
’stuééﬁtgiicilearn how’tc master vasic functions esgsential to«learning.:
3 ?feventisn as & workahle servmae dallvery a;ternative is belng
- xecoﬁmenned by Pilanta (1990 and sugnasts that in implemen“lng
‘/rev-ntion programs in the schoo’s, the desired auteomes must be
'clearly tdentified and defined screeningﬂprograms 21 meshagigms t?”
’ msn;tor risk mest be astablished, and schools wust sffer df scuasidqéi

; a uhe :"ope of services they provide 3] the community.
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7y, earlv incervert ion continues t3 ce widely

kpqgsibie thaﬁ warly interventilon may, indeed, sroduce
\gains\Bué’tﬁé meaéuriﬂg instruments used in the study were
aot adaquately senaitive to vecord thew.
'2.‘ Teachers of the children may have Leen wore inclined to
‘evaluate children from advantaged background more positively.

3.\ Some typez of intervaption applied during infancy do indead
‘xgesult in lasting gains and growtdb for some children.

-Nelsworth and Yawkey (1983) reviewed literature on five major

'fbtés of esrly childhood education: Kindergarten and lhursery,
Ceni%r}ﬁome Day Care, Compensatory Education and Family-Based
éivéntion and conclude that all forms of early childhood programs
‘fhave ;,posicive effect on children. Thelr study also reveals that,
or chil@ren from low-income famiiles, compensatory programs with
ipareﬁﬁ eduaation help in the children's development and educaticn,
‘“giving them both {mmediate and long-term benefits.

The iink between poverty and developmental delay in a child is
déﬁumenﬁed in ea?ly childhood litarature. Cavazos (1989) states that

~Ehildren who grow up in a deprived envircoment may have been without
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th &tlmuli ta/which ha is bimlcsirally raady to respand :o,k-s

kely na be uaprepared ;or formal school 1earﬂing.~ The author Euréher'

sugaests chan a. deprlveé babxground shows dts disns,rou& effects in the -
laasu&ge ané cognitive devclopment of the young and the requlting
;defici:s pzrvadc into cLhet areas such as tae child®s -academin and
‘*:psycaological functioﬁing.

Fallon (1973) contards that early intervention is easential for
:cﬁildten'from‘poor backgrounds because of the eﬂperiential‘lag’chac is
:s;ﬁﬁed‘éc ﬁccni duriné’thé critical period of brain deveiopmenc.‘ The

iter suggescs that early childhood educatien appears to be chv
;approach uith canﬁiderable ncteﬂtial to- compeﬂsate for the educaLlonal
: defzciencies among poox chlldren.
Early education and care for young cnildren have caught :he

oE the public.‘ There is ceaaon o assume that nhe concept

£ taken foot in che n&tiona- consctence. The positive changa ia




should w rk ithktneir praschool populacion from pcor fam lies to h»lp
par them far s¢hcci decrease :he riak of aropping out 89 chac they
do'not aeccmg ﬂ“pe éeﬂt upon- 5ociety as an aduit (iiley,—lgaa).p
Ia 1989 the National Conference of State Leglslatures repﬁrneg
unas initxation aqdior expansion of eaxly chiidhood educatxon prc Vamg
elng ccnsidere& hy 33 state legislatures es a majcr etforn cc
:aCCenuate che risks faced by disadvancaged children and give chem tba

chance to. succeﬁd in school and 1ife inm general (Kunesh, 1989}, ¢

bovernmant invelvmment in the educational, psychological and
séc¢ological needs ef the disa&vanta"eﬂ and handicapp&d yaunz\childt
has been wi nessei durlng the' pa&t decade. ¥olicynmaking prccegseﬁ in ‘,;
‘ both fe&eral and stste levela have been accelerat »d reﬂulting iu
legislative mechanisms that support ear}y 1ntervention for young
chilaren whe are at'riak for d;velopmenca; delays_ academic :ailure,; ~‘
and eﬁotional difficu time. '

"eview of :he Tenth Annua; Renort to Ccngress -on- the

Topl ment&:ian of the Education of the aandicappeﬁ Lot by Gerber and’ -




99—&3? &arlj childhood special education operatas andmr a wider

network oE servich, cresting nas opportunities, chailenges, and risks

7far cnoﬁe invalved. Oneiof the danbers which the authors see is the

possibla attenuatlcn of tha mandate's’ educational thrust dus’ fo

‘comoeting 1uterests asong the service ageucies involved whose

eaﬁa;ship, concepts of risk and handicap, commitment to educacicral

1ntaxventian, an& polirical infjuence differ significently from those

Cne :he field of education.,

"Gn c&e issue of aarly childhood education policy, cesults of a

survsy by Meisels et al. (1988} show wide variability among Ssdteg in

" mal *ers af pulicy fcr ear]y chxldhcud eduration, ' The suzvay also

ound tunding? }ead agency aaminiszraticn, and interagency cooperation e

Y preschaal programs CG be less than ad%quate. The authcrs waintaln

'tﬁzx uhile early childhood Antarvention progrsms are’ larg 1y defermined

by entxtlemﬁnts, other issuea come 1nto play so that uhen thess 1ssues f



] ke\.p on g*ouing, Scotl‘.—.}cne% and Baker-WYard (1987) recognize Vhat

Ses on wh.;ch they share cmmon grouud. Ti\e authm states t:hat: thzzre




vidu&l that Q”QSC?GOa—lﬁﬂCEF aé is good

¥ thﬁ natiau, ﬁﬂ{ that ;he éecis ong - mn ;vﬂsﬁbnoa

lum madp bv chcsa in aeciﬁ*oa—makirg gasit fons will hava a,'

i§nixican* and 1ong»£@rm mea an the education of todey's young

'rhiléren in thg Lnitad Srates,
'suﬁmary,'the Li&er atucs ou ca arly educanion and care of
‘sraschool children wiich has been reviewed cover a rumber of topics

,thchyind;ude‘cnrrent trends in early childhood education, benefips

of intarvention, problems invoiving early intervention, the link

hetween poverty and developmental dalay in children, the growing

Q‘ g:’sgpéort from rhe public and policymakers,; and the role of the public

" gehool system In service delivery of early childheod education. Iu
.general, the related literature point teo the need for the provision

of ecarly education and care, especially for young children who come
from dieadvautaged backgrounds as well as those with handicapping
condirions. There is strong evidence from the studies examined that

. early intesventlon for these children can help enhance their potential

fur academic success and for full productive llvea later on.




CHAPTER 11X

" ANTICIPATEL CUTCOMES AND EVALUATION INSTRUMENTS

Vﬂaﬂéicappe& and at—risk:prcschmolars in the two tavpet disiticts
"Qﬁula‘gé:éééauntéd for and propetiy assessed for thedr developmental
o néeda ané pavticipate in an invervencion program designed to address
\énhéit idsgtified needs with provisicu for parent invelvement t¢3 enhance
‘éééﬂmaiﬁtain their developmant,
Early childhood development is a complex and multifaceted process
thé: involves the iategration of several sspeces: (a) cognitive,
(b) mffective, {c) socio-emotional, (d} perceptual-motor, avd {e) moral.
The firsc five years of a child's life are extremely important and
cannot be left to chanze as well as far too big to be lefr to just the
parents Lo Carry.
For childven whe come from deprived backgrounds or who have
hand{icapping conditions, the task assumes fag greater proportions

beeause of che expucted deficits in their development that mus. be

dealt with. Therefore, thorough planning and appropriate strategies
and techniques are needed,

One of the basic needs of the target districts was to have 2
workable plan tv seek and account for handicapped and at-risk
sreschoelers residing £n the dirtrict so that early and appropriate

intervention could be provided to the children as soon as possible.

Goals and Expectaticns

The preposed goals of the practicum were:



L. To have an accuvare count ef at-risk preschoolevs fm the

at’districes.

712. Terhave all preschoolers with identified delays reseive early
Loand paiagriate intervention,

Behavicral Objectives

Thé specific objectives of the practicum were:
1. Atr-visk pregchoolers envolled in the program would be D
S S {dencified aceording to their developmentual delays in cognition,

© goedo-emorional, self-cars, language, gross-metor, and perzeprual/fine

motor gkille using the Preschool Developmental Profile (D'Eugenio and
Hoersch, 1981).
2. At~risk preschoclers would demonstrate a six-month gain in
their cognitive development by the eighth mouwh of interventdiorn.
Seventy percert of these preschoolers would be Jevelopuasatally

on chronological age level after the eighth month of arzervention.

3. At-risk preschuoelers would demonstrate s s0%-aonzh gain in
their socio-emoniumél £ovelopment at the end of i.tervention.

4,  At-risk preschoolcrs woild shoew a six-month gain in rhedir
selfwcare «.ills &t t}= end o intervuntion,

5. -rask preschoolers would show a six-wath gale in their
groswemotor skills at the end of interventicn,

&. At~risk preschoclers would show a -sax-mooth gai. 1., thelr

perceptual/fine-moror shille at the end of interveution.
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“st-risk preschonlers would make o zain of siy months ia
/an%uéga'ﬁkillé at-the end =¥ intervention. :
f.  Seventy vereent of parents of the at-risk childres in the

(;gfﬂgfam would show s tive invelvenent in their children's development

"Sy,atiénﬂingle: ieast five of the zeven tralning sessions conducted

Cduring the implementation period,
. 3. Seventy percent of the parents of at~-risk children in tha
'piesnﬁoai pfograms would report at least 607 of che facts, concepts,

and informacion introduced at each of the sessions.

Heasurement of Objectives and Standards

of Achlevement

(orresponding tools and techniques to deterwing whether
objectives have been reached are listed accordingly:

tbjective I: The Preschool Davelopmental Profile was to be used
to detemmine entry level skills of children in the cognitive, language,
self-care, gross-motor, percaptual/fine motor, and socio-gmotional
arsgas.

Class rogters, attendance records, and participation charts
(Appendix B) would document children’s participacion in the prescheool
programs., :

Objective 2: The Cognitive Section of the Freschool Developmental
Profile would be used to show at least a sizx-month gain in cogritive

skills among the preschoolers, The Bracken Basic Comncert Scale would
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.ills %y :ha eighcn month of iﬁ:&rvpnuion. )
‘Tha Se;ffbare aacbicn ar th& Preschvol Qevelopmental
Qiﬁ!b 'usééutd'aﬁb%Vs“ ‘east e six-mon*b gain i =e;f-care
skills by the eigm:h conth of intewent‘qa. .

Objectivensi' The Groas~4otor Section of the Preschool
'_Davexnpmeutal Frofile would be used ro show at least & six-men:i aain -
i gross Bt ot skilla by the elghth month of 1nterv&ntien.

ijec: ive 6 The Perceptual/Fine-Motor Section of the Freschccl
.KDevaloprmu"al onf*le woulu be urilized to demonstrate at least z
fsix~mahth gain in the preschoolers' perceptual/fine motor skills by ché“;f
:eighth month of inzervention. :

Objective 7¢ The Lauguage Section of the Prescheol Davelcpnental
flijQQEile would be employed;to ghow at least a six-month gain in the
‘:language skills among the preachoolers by the eighth month of
lintervention.

Objective 8: The Parent Traiuing Attendance Recafdv?érm :N )
(Appendix C) would he used o document parent parti cimation in'tﬁe
',nxaining varkshops, shnwing attendance In at least five of rhe sﬂven
rx‘we*ksﬁogs tbat would be conduct d.

Oogec:ive G. St:uctured interviews with parents wial be employe&

'to determine axtent of knawleége on cnild development Aa ined from




- Parents would sccurately Teport af lesst 60% of the facrs,

Jeondeprsy aad infurmation introduced.




CHAYTER WY

SOLUTILH STRATECY

o o Discussion ané Evaluatisu of Soletions

" Programs designed to serve the pres, ool shild who 13 academically

”:dcﬁéisk}neéd the information generated by programs that nave heen trl.d.

N ggaﬁeigha: were foum. relevant to Che rroblex at hand were considerved
7 iﬁ the éevele#mant of a plan to solve it.

The Pafry Freschonl Projezct was aimed to help disadvastaged
children succegd in school,. Its positive effects bave endured over
time, Weikart et al. (1978) report that this project was initlalky
aperated in the fall of 1982 through spring of 1967 by the Ypsilanet
Public Schools in Michigan. Tue gosl of this project was to see whether
& cognitively~oriented program ceuid bring about academic success amsag
economically disadvantaged children. Throughout the preogram's five-vear
peviod, a total of 123 cnildren senring below 85 (I.Q.) in a
standardized intelligence test without organic~basad retardation and
no major physieal handicap 2ntered the propram in five successiwe
groupings, one year spart. Approximately equal aumbers of children
were assigned either to tﬂe experimental or control group. Those iu
the experimental group attended half-day prazachoel for two yesrs with
weekly L~se visits by the svaff, purposely to reinforce the instruction C
at school throug: parﬁonai contacts with the child and t“he motheu.

Those in the control Lfouﬁ did not receive eithar form of intervention
but were tested aleng with the experimratal greup at the end of the

grhool yeax.
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The curriculum of the Perry Preschool Project is based on Plaget's.

theorics of development and the conuepg rhet ~rildren wre aniive

tl@afﬁéfsfwhoubuila thelr own knowiedge from “heir Involvament im

Vfﬁétivicias‘ihat‘théy initiate oud carry cot themselves (Weikary, 1788).

He summéllzes the results of this preject with percentage figures to

" indicate incidence in rhe experimental asd control groups. They ara

. as Follous:

R

Fewar preschool participants were classified os mentally
retcarded (157 vs. 35%).

2. Hore presvhool graduates [infished bigh school (87% ws. 493).

3. Hore attended college ev iob training programs {18% vs. 21%}.
4, More preschooli participants held jobs (30% vs. 3297,

5. More were self-supporting (45% vs. 25%).

6. More were satisfied with thelr work {(42% wvs. 26%).
Schueinhart er al., (198h) a’dress thce issue of quality programming

in thelr report on the High/Scope Curriculum Study. This projenit served

children three and for . .ars of age who came from low-income families
in cthe Ypsilanti, Michigan area. The children were randomly sssigned
to three curriculum models: (1) the programmed learning approach,

(b} the open-framewosrk approach, and (&} the child~centerad approach.

In the progremmed learninyg approech, the teacher initiates the

leavuing asctivities to whiéh the child responds. ‘The emphasis is on
the development of pre-~academic skills and learning is viewed as the
acquisition of correct responses. ‘This is the model .~ which the
DISTAE program is based.

In the open-framework approach, teacher and pupil both plan and






£ miuzmal interven ion ar age two and nhree years. The

und out thatVevan jusc a little amount of intervention can
AVE pop tive’ané durable 1mpacL given the right age of the child and
the corditicns'at the time of intervention.

rfTha study involved 315 black males born in the hospitals of

~Mﬁn&ac:an, New York in 1964 and divided into three groups. One group

téteived—dirent compensatory instruction to develop basic concepts.
:ThéVSECOnd group was left to achieve the same through self-initiated
,“ﬁiscﬁvery activities. The third group did not recelve any Intervention
‘at all,

Result. of this study under review demonstrate that both rypes of
intervention, direct instruction, and se’f-discovery are beneficial to
“children., Furthermore, the authors found that there was no significant

'difference in its impact on both types of intervention, Positive
. results were found to be still evident two vears beyond the preschool
Intervention experience.

Palmer and Seigel {1977) give elght assumptions that guided the
development of theilr intervention curriculum:

1. Intervention designed teo change the intellectual, affective,




T*i@ hil 'ran served by the Drojr.ct ate tha @ ac ::isk for l




Vsage of thP chil from ane’ program or. ;nservention

ither deve*npmentally delay¢d enrolled xn Head Start”or‘Family;‘

oretical orientation iz devn¢opmenral ‘and- behavioral with a high
1udividualir d: approdch.‘ A:tention is- aleo givan to the needs of th

child a8 he/s e movee from one level of intervention to Lne ‘ex

The afayette;Pariah Early Childhood Pro;ect T

eported by

o 1nly in the form of compensatory inst*uction vith a pareut




pus of Ucah University and sexves children 0 to 5 yeara ef age wha
“e;aithet developmentaily delayed, enxolled in Head Start or;Family
aupéorc ngter prog:ams or reside in Navajo Reservaticns or air farc
ases,’ lhe setvice de;ivery opcion is also home-based. Its_

th ?éticaiydrlentation is dévelopmental and behavioral with Y hlgﬁly

ﬁdi@idéélized approach. . Attention is also given to the needs of the

iié7é§‘héfsbe ‘moves from ope level of 1nté:vention to thqrnéituﬁf‘
nto th regﬁlat school ptugram.
The Lafayette Parish Early Childhood Ptojec» reported by
Aieksnder snd Love &CP {1988) was designed to ‘serve preschool chlxdren o
wit develcpmenta; needs buf could not be served :hfough ‘the. Head
StareAPrugram.\ The interventiou strategy used in thza pra;sct was -

maiﬁly in *he zorm,of compensazo*v nsttﬂctinn with E pdreat




11¢ @n's - learning aetivit*es as well P their knowledge ef
B1C ‘coni Ppts in child deve}.opm”nt‘ '
: Must nf the preschnol programs discussed ao Ear indicata the
impb ance of a paren: involvemcnt compcnent. Parent involvemenc iz
 £irmlyﬂracognized and accepted ag an easential cha*actﬂriscic nf a
: gnod e&rly chil&boa& prugram {Mitchell 1989).
. Robmson scates that the lmportance of parent invclvement in eaxﬁly
in rvenzion is ﬂue to its pcsitive impact on child developmem:.’ One e
reaRon g.{ven by professionals and parents which Rc:biuson cires is thac

ince the yaung ,hxld s 14 Ee is mastly spent with hisfher paren:q, thé

more kauwledgeable the para 1n are about child development strauegie&,

the gzeater—is rhe impact [ nterventiun.

Compensatory educati;m vhich wa& 1ncreas.ngly Gegended on tc o

(ﬁcbin n, ]988 Hawevet, due to the ehanges inAfamily 1i£e pattexns,
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ugg&stimra tha’ migat he P tswards the developmen df'séiﬁticﬁ'

\'nvacegie for the: nrcblem urder considaration.
eutscn (1973) suggestq that a compﬂnsatary ptogram for: chlldren;
ﬁ‘three to four may ba the besc measure Lcwarda pceventlng
uture disabilities and for remediatzng currenc rpecific skill
’@ticits., He Eurther states that such a program may nelp mxnlmize cka
'egaﬁive effeets of the discon*inuxty between thu environments of home‘f:
d suhool which is usually more sevare among disadvaunged ;h?idten¢, 
. autsch belleves, sheu;& increase the ac-r}sk child's abili:y to ‘
‘deal with ;he demsnds of formal schooling. ‘ .
Qalmer aﬂd Seigel {1977y emphasize that it is nnt enoush o jusc
pt vide th preschocl child witn a stimulating physical envitonment
and ex§ £t posit‘ve results. Boch authars claim nhat while ﬁzimul {on
jof tba visuals auditcry, and :accual madee is essential,vthe chkxd
 §&§3 to davelop the ability to organize ¢nforma:ion for respanse )=

another person. This is acn4eved, both authors found out, through the
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'mers snd sdéquate flaxibllitv in class 5chedu1e 50 *lwt: ﬂw
axea are allowe& to spend :ima 9xch av:ivities that interest t\em.
F 10;\ alsoA recomnends that classroams muqt be arrarged around uxtezest
entars hat vill draw the atcention of tne children and accwely

‘immlve thw in l:he iearn*ng process.

j‘,yjesérip:ioﬁ a’f Selected Solution

The “_siqlut‘yim’n gtravegy seleeted involved using a compengatory




u&g@é children. Lave and stourna (1971) regard this tjpe of i7

heo“la&rning to take place.
Deutsch (1973) locks at it as a viable way of bridg iag’:he wiﬁe
.disctepancies betﬁenn home and scheel which a child from a
idisadvantaged aacagrcund muat recuncile. “The author also agserts that“'

'lgrownh depends on guidance of scimuxation- a factor that is 1nneraut

:,~in straaagies 11ka compenaatory education or ditect insnruc:inn. xThis

k,is importan* to rhe child who does not always have the oppotcuniﬁy
‘wichin his/her home environment to acquire- skills that are
\prerequisices to schco* 1earning.

Raview of the lxteratura also 1denti£ied parent 1nfa1vement as an‘_
~‘important charéctaristic of gooé early childhood programs. ;ts

.positi"e impact on child developmant as well as its influenbe mn the

~&ur&b ity of gains made, af‘i*m it as an integral compunaat of ea:ly R

,ehiiéhood programs On this badis, parenc involvemen: was included 48

garc of :ha solufzon st:ategy for. the practicum.




“froa- blrch ca four years of age that was acrkabls and ccnsz,stent‘.
olc;t’i&n of the pr oblem depended on e‘fective laada:ship :echnique&
which,wouid forga collabora:ive efforLs among tha ageneﬁ 5 within N
“the c.,mum.t:ies and tha schools so that children who are atorisk
fxmd/‘ar handicapped would be identified and be provided with early
mtewamion. The anmml resymnse to child mum; mandateq ftom

",“ste.t&’departments of cducation did not seem to adeguately meet ’che

. naeds of ?;he diseriat when it. came e case finding and iden:;ficat:tcn.

Tne c:hoice for these strategie& was ‘bazed maimy on review )

‘of“iiterature\. Programa which have cealt with the sane "roblems,

ﬁlng a developmeutally approptia:e curnculum an.c! parent tra’ining,

producezd pOsitiva outcomes. Futt‘nemare, :hg ﬂelection of these
) appwachas a8 methods of daalins with the problem was alsu

decemined 5y the availability of funds from state and fedaral

' 'ources a8 well as t:he approval and suyport of rke deciswn—maki_ngf

.cfficials i the schcol distric:s. The goa.l.s of this prdc..v.cam

were w:egarded by :he schoul ami coxmanity as relevant to the needa of
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ion Qf tha Obio Departmeat of Educacion. The basic aim of :he

,preschoc& programs was ko romcce aimong the young children
aal‘-confideﬁce, self—expression, and active involvement in cheir

7environment. The ‘role of: the teachers was to eneouraga and facilitaced(

‘,~j:ha children s explora*ions, efforrs towards mastery uf bagic skills.

‘a1d to foster prablemvsolving, 1ndependeﬂce, ‘and Laoperaticn.r'
k  he preschool pragram s basxc features inrlud&d the follcwing°
«flL; A curriculwn,that fccusee on. hards~on experiences and a
 £re1ing of success among the par:icipacing children.
ﬁ regular achedula tha: provided for structured group
vities ag weil as iniormal activi: es ia ‘which the children were

ae'Lc selact emong a varietv of plaaned projects of thaae initia&ea

y chemselvas.

3. klexibilmty in :he claas schedule that allawcd For chauges
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; Lo“ld uparate mdependently and aimultaneously, The preschcml

,th x a:.h of x:he c}sildren,‘ Tables and cha&:s ‘ere the right size Ec»r

hey uera: asy to move around to al.low fm: alter:‘mg

'kii:v space when ueeded‘ Books, toys, guzzles, musical t:enes -

access:.ble co the chhdtem :
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Bl ‘prccﬁss in focus dn on schedule.‘

dv arent I valvemant

atent tra nins cnmnonent includad a 5@:1&5 of wnrks%aps held
o thly ‘addraasing key uovcepts in oarly chiljhoad develo?menc.,“
E&Benc a“ak*lls neaded to wur" with very young childrun, and re#ourcﬁs L
th;greﬁQSVOf,jaung,children.
“CGOrdipatiun of the parenc training workshops was a.he
;responaibil cv'of this wrwner. The county schools consaltant iu chérge
£ pa&ent training beiped with contacting workshop leaders and th?

pracurement of mataridls.

Parent 1nvalvement was . fostered through newslatters from the.
:teachers, sent every tee wesks to keep the parguts iaformed about
:imporzant newa, highlights éuriag'the twn-veek perind, plans for mdjo:
’f‘activities, &nd impa*tant reminuexs. Other opporcunities for parenr
’1invcive§ent iuclude« pwmvision of cnacks, set71ng as drivers and/or
'~chaperons during fileld crips, and helplng out as aides or rescurces

or rlass activities such ab readiﬂg. story~telling, srory—ac:xng,

. singing, and crafte.




%y &ciinzd to?serve in the committee, T ‘y 1ndicated hovevar,
that h&ir srganimat¢ons would heln in other uays towards ;he goals 0;

*he conmittea.
Report of Ac¢tion Taken

The jmplementation of this practicum desmgned to provide active
Kﬁintetveption fot academicaLlf-at-risk vreaschoolers started on
'Augusc 15 1980 and ended on April 30, 1991. It procesded in three
!phase
- Phasﬁ 1:; Organization, Registration and Prevesting
Phase IE* Preschool and Parent Training Programs in Oerstibﬁ

N Phase III: Fost:asting aznd Program Evalgaticn

j?hase I' Groazizanioﬁ, Registration and Pre:estiq&

As so0n as. appruval of ptobram fundivg was received from the
Vstace depu“tment, & general announcement fram the superintendents was
ant- nc fhe tesideut of the disnricts ingorm;ng ‘them that progzams
fcf thlldrep thrﬂe to four years of sge by Septembar 30, 193G would

ba - iﬂ epezation during e 1990«1991 school year.
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éd;among tie three units but by the Eirst week;/ 
three unics were in operation.

ry undertaking, there are cria eca to cootend with and chig

ud dts sharg. The Eirst happened in Unit I, within the
iratiweek 6f'iﬁs oper#cion. Thié Unit was first housed in a church

but within the first few days after school started, conflicts
relation to the use of the building developed. As coon as it was
clear to this wrid r that something had to be done s0 as oot tu
jebpnrdize the deiivery of service to the children and risk the success
of the program, she consulted with the heed of the school district and
a'space in one of the school buildings was converted inte a classroom
for :Sis unit, The parents who were getting concerned about the
siiuatian applauded the move and the program continued to operate
smoothly after that.

To formally inform the parents about the program's goals and
philosophy and to give them an overview of the preschool calendar,
three parent orientation meetings were held: (a) Unit IIX -

August 29, 1999; (b} Unit II - Seprember 4, 1980, and (g) Unii I -
'September 5, 1990. Ac these meetings, the parents were encouraged Lo
ask questions and present their concerns. They were asked not te
éxpect,daily worksheets or crafts and art projects from their

children. They were also reminded to be sure that theiy children



: Speechihanguage therapists in. zhe twn districts (2)

2. isuhnu& %urge frcm the Pounty Heal:h Department (1)

:kindetgarten teachers of both discricts 2y
lEleﬁeﬂtaty.School ?iinaip&ls of both diatricts~{2)

;. Tressurex of District A (1)

‘ﬁyPrescﬁoal ﬁeacheés\hiredeof the prégrams (3

Pdrents fram both districts (6)

fPrescthl p&taprofeﬁaiﬁna;s (3)




Bresy asiga&ad hy D'Euganio and mersch (3.981) They ’are: h




Lhe &biléren wera actually

srage  The children wera

The taacher andfat aio 0n1y4entered into tha’children’s f

Clean—Up Time' Thia camponent natura;ly came after work time

F




. the cﬁildreu‘uéré:ushe:ed ,

maintain ‘a good balance
,be:;a&n mall and large grouﬁ activities, structuted and informal
activities. and between quiet and active - times.

thﬁital Sett*{&

The claasroom anvirunments in the three schools were of varying
*dmgraes within meeting the ideal standards but all three wetﬂ
'considered adequate for the needs of tHe ptog1am.

kUnit I, uhich had to mcve from a church build g a; tneystatt oF
schooi, hald‘ulﬁSSES in a cornet of the caGeteria in one of the >
’elemen:ary schocla.k TempoAary walls, uhich £ailed ta screen out ﬁoise

and extra catpeting helnad to conver the space into a
 ‘c1assro m for tha preschoolers. 'It had adequa:eVstorage,spa:e and h
‘tables and,chairs were cf the right size for preschaolexs.”'Tﬁa'éﬁace

alluwed for distinct areas ca set up housekeeping, ereasing—up, and
pr@tenduplay cntners. The problem wiLh competing roise during the

unch'hour was solved by moving the class into the 1ibtary for story‘




eld claasas 1:\ a church basemen,. whiﬁh the c‘rilcir:an and xshe scaFE hsd
1&irﬁlv ta chemsalves during the week There was abundant apace :ar
imterest areas A8 hey qanted te hava. Kirchen and barbroom

facili*ies were’ adjacenk to hhe classroom. “And the*e was a wide 1ndcor

play rea that they used during Ehe winner months ghen,outdenr glay

s no: possible. Th° teaeher and alde utilized several nooks and

',tmrne:s for p:ivate, quiet tima activities for the children.A~

Unin IIl was in a regular classrco& aith adequate spaca far large'

eacn&rs to :alk abouc a syecial topie. The follcwins 15 a sumaary




Unic I cock a walk outszde when it was a

ypical aunumn day ‘and collected leaves of d*ffaxenu shapps “and : cole:s.{~

N Unit IE walkﬂd to an apple erchaxd and watchgd ﬂpples being
‘pleked; ‘idannified ‘them by cclnr and size. The childrenm also h&lped
pick Chose thac Eell on che ground At the end of the trip, eaé&

child had an apple foy snack

:he’ck ks p:epare lunch for the dav. "The afternoon claeses viﬁited




sahool nuTse on "Fow ‘o heep the ﬁeart He&lthy.

Tha ?r»schoalats hadr"Hands-an éxperience uith junzor-aizedk
ytethoscapee‘ﬁnd 1i$tened :a hie!he* ovn-or & c&asamate 8 heart begt g
‘ April 1991'” Unit,III alaqses went ‘on a field tr;p to one of
cha anary scoras in newn and got ta see whac gaes on in the nackraum
- of a: grocaxy store and wﬁat 1c)looks liku. At another cime. uhay
2 the fire s;atxon and had a chance to ses the fira engine ar
touchad it,Land aven Lrie& che driver 8 seats . )
1991' Unit IIT children nad two 5pecial c’asafoom
g :his month. an exotic bird b'eeder broughc ; couple
and shawed them to the class as she talked abouc her

eﬂeral; Ax«anofher cime,V Hg father of nne

. calkad o the children abaut hees.»~'

?arent Traininn %brkﬁhaps
The‘ &ries of training workshoga wers hexd each mouth from o

Octoher 1990 tkzcugh Ap 1 ‘991._ The topics ‘ware adopted From thoss
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‘These wo‘rkahopsﬁ wer‘e presented 6uxing the parents® ori,eniation 7

fmaéti‘ng at} the' 'st_&rl: of ,c'ne .school year. The paréncs were eriédumgexi'

B3 participa&:a in these wa"k..hops and were. COlé that they viere an

; mpoftant compenent of t”ne prEY Lhw}. pr:agram.

Thk tmicb, dates, and recorded attemc}ance in each wurkabop are’ B i

: ‘.s fcllws. N
) ’chk/shop I.
Topic{ Groﬁwth, :md X,\evampmnt of the ‘loung Child
‘Dates* District: a- 10:’22!9(}

Discrict B - 10123f90

Attendance' Dis;rict; A - 773 Diétrlét's - 17




&2l £H and Hutritic k'EG“L“ th& ‘mung t"‘uld
ign}:i::t ¥ S 12:’10;‘9(}
ik t;ricc B lZ/LS;’QB
A;tendas'ce.‘ Distric: a - 58 District B~ 19
waxksﬁog IV':
T f»l'opi‘c. Diaciplme‘(or the Preschool Child
‘tﬁaé:és' District: A - 1114/91
/pis:rmt BA - 1/15/91
Ae:tmdance~ i}istﬂct& -~ 42; District B - 12
‘/}’,Horkshopv e
- Topie: ?roblem»Sqlving 2nd Decigiou-Making, for Three and
A . Four Year Olds A
District A - 2/1}./91
District B - 2/?[91
Attendance' Disttr:.ct A~ 39 District B -~ 19

wcrkshop VI -

H ',‘Buildiug the Foundations of iEffective Study Skilla

©in Young 7Childrezi




] drzits I arc!kIII‘ attemianca was recovded: daily by t&se Bidﬁ
‘ap‘;vt mi co tha offi,ce like the rest of the classeq in Cha &:chsml
U ming, unit II kapt a log of irs &Ptenda.nce and repurted Lt in /
nsoli@a sd fum t;o ::he diat::ict office at the end of ch# schao* )éar‘ :
~'Artex: ohserving the children ] parr:icipacion in da:.ly activitipﬂ -
: during the ser_cmﬁ movth of opetation, x:‘nis writer, in cannulLatisn

Lwikh he preschco}. staif decid&d te dtop the otiginal plan to keep a

In th activit:ies An the ciaasroom.' Secoad, keeping track o£ each

T be a wise use of tim fo* the. tescher or- the aide when they

r‘a Vim;mrtant things to do.’ Iﬁsnead, it was decided to represent '

g: p&rticip&tim based an thei: attemiance p&tcems.

E’ras wo' Scaff Heaniag:s and In—Sarvs.ca Educaticm

§ with :h:a ;\reacboo). sta’r’f were hald at }.east onée s manth.'~w :




uggestions with. regar a;:pigheir;gpp1;Cacion'were'recdiSQEV

ﬁt the acarc of the echcml yvear, the prescheol te &cners had r:‘ne
;: chanca to ‘vigit other prescn}ol programs within the area as well as
each other 8 class:com £0 get new ideas that they mighz try winh
cheir own elasses. On May 1‘ 1941, the teschat fer the preschoul
i handicappad nnit {Unit III) was able to attend the state degattment-
spansoxed wurksbon on the new regulations for programs for Imndicapped
preschnolars.
' Camittee e Heetings
Tbe advisory committee met four times duting the school }ear~~
8!9/90, 1013/90' 12/10/%0; and 5127/91. The Eirst meeting uas cailed
co,inform the mambexs about the program s gcals philosophy. 3nd
x:ganization. 'I!E'.e second and third we”ce cglled to upﬁate the memhnts
of' the needs of the pr cgram and o discuss uays of deallng m.th them.

: at che third meeting, the needs telating to posttestiﬁg *he childreu




m@mtcse mambers da*ermzned to make personal contaete T ;key members]
an lprofessionals in the ccmmunity for posaible soluticns to the '
. problem of findiﬁg and,rapercing children~6‘to 3 years of agg who
might\be an r*sk academﬁcallv 1a*er off in- rheir lives.k Aﬁitﬁaif 

g secoud meeting, they updateé wach other on the prcgress they made,‘

ané at tha fina? mee*ing, they were able to draft a :entative glan

I:kPoséeéstng and Program'ﬁvalnation[

,?DsttéSting of the éh&ldten'whé'pérticipated ih‘fhe pféschooi
prcgrams was:done in April 1991 to mezsure t1e gains chey might have
made aa a result of their achooJ experieace. Bue :u the larga

rumbew of children whu had to be tested a set of six parent







CHAPTER V

RESULTS, UONCLUSIONS ARD HECOMMENDATIONS
Resulrs

V’sc;ive;zn:ervention for acadenically-at-risk preschoolers using

elépnaﬁtiliy appropriate sccivities apd materials proved o have a
'éééitiﬁekimpacc on the childven's developmeat. The £oll-uiny procesunes
‘wéfé used for ﬁh& apalysis, f{ntarprecvation, and presentation of rhe
~~reaﬁlcs:

1. Pretest scores on the Pres-hoel Davelopmentr! Frofile were
tallied and av.raged to get represontative scires fo. “he different
domaing., & total of o7 cnildr~y whoyy weores fa ar leasr four of the
six <domeins (Perceptual,/Fine Motor, Cogailtive, Speech and Lansuage,
Socio-Emotional, Self Care and (ross Motor) shoeved at least a
gix-~month delay from chrraslogical age, comprised the target group of
thie prachticum. Test scoves of the rest of the children who
participated 20 the preschocl program wers aiso vallied sad averaged.

2, Pre and posttest s52 scores o9 che Preschool Devaiopmental
Profile were compared for each chil - determine ke gains uade,
These =7ny expressed in months were tollied and awveraged to get a
composite scere in each domain.

3. Eazh child's composite score on the Bracien Basic Coacept

Scale was taliied and the number or chilacen whe were found

developmennally on age level in concept formation was recorded.
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4. " Fntrigz on the children's dailv attesdence yecords were

ctabulates to indicace pupil parcicipation in the program.
5, . Parent sigpatures on attendance sheess zt the worhshop
sessions were talidad ro Indicare parent attendsnce.

6, RBesponses of the 20 parecis who were randemiy selected Ffor

tiucerviewé wers analysed, tallied, and averaged To determine the impack
vi‘th: twainlng JorTashups oo
young rhildren,

The results of this prasticum are presented acenrding ro each

objective,

Objective 1

Jdrer che second aonth of practicum iaplementation, academically
at~risk preschoelers were Ldentified according to thelr developmental
delays io cognition, socic-emot. onal, self-cere, language, perceptual-
fine moror, and gross wotor skills, vsing the Pregchool Developmental
Profile.

Tnis wbjectire speciiied that identificuiicn hhrough pretesting
was to have veen cowpleted by the secord month of practicum
implemeatition which would have been Octobker 10%0. However, a strike
of non~certified employees in one of the rarget districts hampered
school attendance and delayed the completion of pretesting by two
weeks.

Preteating wes cowpleted in tis secomd week of Divember 1999 asnd
froa the reonlliz, a tutal of 67 preschosiers were Pound with delays,

averaging from 10 to 13 months in the siz devziopmental areas.
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r':ﬁéi:elojmhmi Delays of At~Risl Prescheolers Envolled in the Preschool

- Program, Showing the Avevage Developpental &ge in Each Area Before

‘Intamrvention .

Decelopumental ) Mean develop. Delar

area : age {in
WmOS .}

Perceptual/Fine tlotor 3 years 5 months 1L

Cognition ' 3 years 3 wouths 13

Language ‘ 3 years 6 moaths 10

3ocio-Emotional 3 years 3 months 13

Self-Care ) 3 yewrs 4 months 1z

; Gross Motoy 3 years & months 10

2

Hokw, 8 = 67. Mean C.A. = 4 years 4 months




posttest';ime hy 3 wanths.

Pcatcesc Mean
Ages S-S mem—————

Average

gaiv:
Posttest Meap s————sgp 26 months
C.A.: 5-0

Pretest Mean -ty ZIATTLIE

Age: 3-3 ?KZZZX”
EPY S 444
$%A2$bn
RERRERE
ZEXREANZ
b4 549944
REBXAXXT
AARRTALE
WRARERRE

Figure 1. Average aaiﬁ nf at-risg preschoolers enroliesd
in the preschool program, in cognitive skills, after an
8-month perisd of intervention.
Cognitive akllls are :hose skills which the prescheoler depeuds
apop to explere and Lnderstand hig/her phyeical worid. They ore

ziticai to a child's success iu school because these skills are




o
2

regarded 48 prerequisites o academic learnirg. The differant

5ktills assessed by the instrumens used dre:

“{a) ciass

carion, (b} numeration, (c) space, {(d) seriztien, and

{2y cimel

7%5$le 5 shows thag tﬁe children made galns in all of the
’7éugﬁ£§;vé'skills. The:greatesc gain was ia clascificatfony vhe
:,ébiliﬁy';b group cbients int~ general classes and subclasses. ‘the
‘ézcoﬁd'éainiuas id.che‘aoucept of tige whith involwvas concepts aof age,
’fei&ﬁive spred- of objﬁéts, and using time to orger events. The leant

gain was in nupber concepts; the understanding of quantity and the

characteristics of and assoziation of nuber symbols,

Table 5

Gains of Participant At-Risiz Children in the Different Cognitive
Skills, Afrer 8§ Months of Intervention

Cognitive skill Average gain
{iu months)

Classification 14
Time 12
Spzace 9
Seriavion 9
Number 7

Based on the test data peesented in Figure 1 and Table 3,

Objeutive 2 was adequately met.
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k By the eighth montn of interventior, 7 ocut of 10 at-risk
- pre%ahuuiets wers found to be developmentally on or above
chronological age In dasic concept formation.
This objective was meént to give mwore insighbt $o the children's
Leval of mastery of basiae concepts and to satisfy jgarents® conceras
oviar their child's readiness for Kindergarren. The data pertain to
children in Units 1 apd ).Ii only since lack of personnel did not allow
for the adainistratcion of the tast to the classes ia Unit 1I.
Results in Table 6 show that 35 oub of 48 ar-risk preschoolers
ware frand to be on or above chronological age in thelr knowledge of
basic cwncepts. A total of 12 were found to be performing slightly
below chronological age expectations. Accerding to these outcomes,

this objective was surcazsafully met.

Tabklz 6

Munsey of At-Risk Preschoclers, Envolled in the Program, Found te be
On, Above, or Selow Chromological Age Level in Basic Concept
Formation Afrer 8 Months of Intervention

Category Number
On age level 5
Above age level n
Balow age level 12

Hote. N = 48
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At the end of the eighth month of Ilntervention, at-gisk

) 7:aschcoiers demonstrated a l3-month sain in their socio-emotional
_sk1lls based on their scores on the Pres.hool BDevel wpmental Frofile.

v Figure 2 shows that Che average developuental age of the childres
Z;at the end of the period of iﬁtervﬂntion was four wvears and six swonths,
at the start of icterventiown, their average developmeatal age was
ghxea years and three mon:hs.: The children’s gadn afrer eight months
of preschool experience, as séen in Figure 2, is 15 months. According

ta these results, Objective 3 was reached wore rhon sdeguately.

Mean CA at
Posttests 5-0 ———— ({{{{{((

(Lt

. - At Average

iozf:iii Mean ~-m—————fs bt \ gain:
Ages & i 15 months
Pretest Mgan ——we® LUATATIE
Age: 3-3 LEELRZRIN

KERERAAL

RARRLZEL

KRZHETATR

RARERREY

RAKALLIRY,

RERLLELT

XERARARY

Figure 2. Average gain of participasat at-risk
preschoolers in socio-emotional skills after 8
wonths of intervention.
tompared with the progréss aade in the other arcas, this was the
least amount of progress which the children made. Moersch and Haskin
{1981) suggest that the areez of social and emotional compeiency
reflect the influence of the caregivers moraz than the child's acrual

potentisl. In addition, thwese same authors point out that cultural




&7

" sad esvirormental conditdons fu the family have a siznificant impzer om

@ ghild's socio~emotional dewelepment. Thus, it is possible that this
area reguirss more time or a greatey amount of intervention befove

“significant effeers are vealized. Nevarctheless, considering the

projected incirease of six moniihs, che gains made by the preschovlers

Cdn thiy areaz {5 significant and the sbjective was successiully met.

O o &
dnjective &

Afeer the eighth month of intervention, as~risk preschocolers
demonstrated a Z9-monch gaia in self~cavre skills, based on the results
yieldad by the Preschool Developnental Frofile,

This s another ares where the children made their greatest pains

and it is showm in Flgure 3. The chi'“ren's average posttest

I

developmental age was 5 years 6 months and the mean prefess
develapmental age was 3 years 4 monthz., Accerding to these rvesults,

Objective 4 wes successfully met.

Posttest Mean
Age: 5.6 B v o e Y
. B2 e i ol Average
Posttest Mean i o e gaing
CA: 5~0 : it 26 months
ettt
primpdib
Aot
Pretest Mean w——3 ZZENZZAR
Age; -4 GRBRRRGR
LERZLARL
ARERERLR
RELRETUR
ARRRLELG
LARRERLS
ERLRELTE

Figure 3. average gain of participant at-risk
preychoolers in self-care skiils after 8 months
of ingervention.




i‘Accc&rdxng to the results presented in Figure 4, this objective

which projecred a gain of six months 1in gress motor skills was met

with vemarkable success.

Posttest Mean
Age: 5-5 -l

Average
Postrest Meapn ————3p + gaine
C.a.r 50 . 25 months

Geepeidrti
Pretest Mean 3  LLLZZALY
Age: 3-6 BREAELEE
fAA 44444
LRERERALL
BEALLEER
paA %4434
LEEARLER
FRERLARE
RARGRENR

Figure 4. Average gain of participant ar-risk
preschoolers in their gross motor skills after
8 months of intervention.




1 esperience was 3 years and.

£ 5 years and 4 moaths at the

The gain of 23 months
ind&cates a devexopmen:al 1ove1 that is four mounths beyoud their
average chraaologicai age of flve years., According to these results,

ijective 6 wes definitely reached with overvhelming success,

Posttest Mean
Age: 5-4 g bttt
ettt Average
ittt gain:
R e vad 23 ponths
Aok brdei
bt
Sretest Mean ————P RZEEZL:E
Age: 3-5 FI 44 $4¥3
REZLXLAR
RAXRLLLE
AREXRTNTL
RAXRREEE
BELLLLIRT
LEXIRALG
RAAZLEXR
REZZZILL
REERRRRR

Posttest Mean
C.&.: 5-0

FTigure 5. Avevage gain of participant at-risk
preschoolers in their perceptnal and fime~motor
skills after 8 mon;hs of inr .rvention.

D'Eugenio (1981) states that during the preschocl years, the

‘development of perceptual 7 o Sine~motoxr skilils sceur in Lwe wWaysy
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({g)lfhé‘mbs£gry of skills iniolving grasping, manipulating, and

fﬂieaglﬁgp'and (b} rhe application of these skill patterns t¢ increase

accuracy and speed {n fine-motor casks. Furthermore, she contends thax

it fo-thé lategrerion of the areas inveiving mestery of flme-wotor
_gwovements, refinsment of perieptual skille, and the child’s cognitive

Capderstanding or bis or her world thar are given top consideracion whea

- drsesaing & child's veasinesy for formal scheooling and planning for

‘hisfher curpiculi.

Objective 7

By the end of the sightls wonth of intervention, at-risk
preschoolers demonstrated & gain of 23 moning in their ypeech apd
language skills, according to asiessment resulis using the Preschood
pevelopmenr-* Profile.

Figure 6 shows the gain of 23 poarhs 2¢ well as the average
devalopmental ages of the cﬁildren at pretest oud poucvest dates, The
imrressive pesulte show that Objeccive 7 was achieved with significant

SUCLESG .
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Figuve 6., Average gain of participant at-risk
preschonlers in their speech and language akills
after 8 months of inverveation.

o puring the eighs month perind of intervention, 58 out of the 67
parents OF sets of parentg of at-.isk children enrolled in the
'pfeschool program attended at least five of the training sessions
conducred for them,
Table 7 shows that a relstively significant su: ser {19) artended
31l seven cessiona. The majoratr (23) attended Five workshops.

Results. Indicrte that almost 9 ont of 10 pavents attended the tvaining

‘ﬁvwkshcps, reflecting their degree of involvement in their

preschoolers® Jevelopment. According to these outcomes, Objective B,

which prniected tha. 70% of the parents would attenc ot least five

workshops, was successfully met,

It shouid be pointed ocut that the nvmbers weported heve do aot

" refleect the toral attendance at each workahop which included paveunts

of not~at-rist children.
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“fable'?

- Trainiag Workshoy atrendance of Pavents of At-Risk Preschoolers
| Earelled in the Preschocl Program, From Grtober 1950 1o april 19931

attendance f ¥o. of parents

category attanded
Attended nll sessions 19
Attendcd & oubt of 7 16
Attended 5 out of 7 23
Attended 4 out of 7 3
Attended 3 out of 7 &
Attended 2 out of ? 2
Attended 1 or none our of 7 [}
Total 87

Ohiective §

An average of 17 out of 20 parents of at-risk preschovlers who
purticipated in the training workshopa reported at least three out of
five key concepts introduced at each workshop in interviews conducted
wich them,

Table 8 indicates that an average of 17 our of 20 parents
iaterviewed after each training workshop were able Lo report at least
three out of five key concepts introduced ot that session. Only 3 out
of the 20 pareats recalled 0 to 2 key coucepts. This exceeds the

projected success ratle of 14 out of 20 parents and reflects the







is practicum generstdd ouicomes that wuee

e dn he’objectives but sre just as signifieaat,

i 1nd - Codmittee dracied just one plen to recommend to “he

arget schook Jdistricts and is p-eswrted hers as follows:

- Re a&mendedVéxutrict gian for fingding ..d ddenrify.up handfcapped

nd/for at-visk children 0-5 vears of age.

1. Objectives:

A. Office of the Jistrict superintendeat will assign one
school district pevsounel to coordinate child fing and
identification effevts throughout the school year.

B. Child find and ideutification activities -’11 rontinue
throughout the scl ool yesr,

C. Child Find Coordinator will seck to enlist the
cooperation of as many agencies, crganizations,
institutiens, and individuals in the community Lo veport
handilcapped and/or z:-risk children 0-35 years of age and
are not being served to e schuol districr,

D. Interventisa for reported handicapped and/or ar-risk
children will be initiated by the Child Fiad Coordinator
as soon as feasible, working through the child's parents/

guardians and - 1lowisz due process standards.
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L go et an accura:a’ts nt of the.

‘, I}a}ﬁ:rtéﬁnn B
Ditector of Suxsxrxv
Fuiilic Hea th;’Sﬁ’honl Haalch auperv,.w:
]  EarLyVIntaryencion Nurse
Local Wedieal Soviery, Clinfca, and Offices
Lccai ﬁhﬁrchea
Locsl Day Care Centers and Nursertes
County Conmxi:t.ee’un Early Interventicu
Parent~Teacher Oéganiaaﬁians {Prescuoul PTA,. Hathe:;s V;:t' '
preschoolers - ﬁﬁPS)
Profegsionals (iﬁdividuals in the cémmunicy invelved in
ezrly childhood 2ducation or care)

Uctobexr ~ December: 'involvement in statewide child~f{ing

campaigna of Child Find Coordinatov.

frf,.\farnuary - March: Child Find Coordinatut processes
,‘i;if\cf}m'ai;on/ received and initiates intetﬁentian process where
abplic abla ’
Apx‘;.l - .Iune* Chﬁd ?iné Caordinamrkme‘ecs with advisdr};\

caamxc:ea o svaluate the yeaz 's accivit»e draft recomgendations
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: xékcnildran ware preaent in schoal :.nd 2 h;.gher average mm:-ez
o “days thac they wete absent. Iha reason for this was thy t*:.c-week
’.wz'ﬁke’af zmn-—»*artifiud employ,_ea in the district which negatively
_;;ftkec:a.'i ‘sch(‘wlntmndance nf; the children in the preschocl progrmn

The Figures wapoxted here refer to tha totsl eurollment of both -

| at-rigk and notwat-risk pupile.

Table §

. -Attendance Patterns of Preschcolers fo Districts A and B for the

1. 1990-91 Schoel Year

District A pistrict B

Total days present 5.757 (38%) 6.376 (39%)
“Total days absent : 657 (12%) 197 (32)

Averzge days absent . 2 o




wdotal ‘xecords of parents' reports te the teachers indicace

:child:én love to zome o schoel and miss the experiaence when

gey;sﬁa not suppesed o come as on weekends or nolidays. Here are .

“some of the comments from ie paredta:

Uy child keeps asking whether it 15 "isday’ that he should
b@Vié'scﬁvol'andvfaelﬁ digappointed when he cannot come."
A Py déhghtar is axcited when she gets ready to come to school.

She eagerly walts for rhe bus to pick Ler up.™

" 4. "y son does net underscand why he cannot be in school

We?eryéay like the other childrea."

: The project {avolved botb ai-risk and got-at-risk children even

1f the intervention was mainly focused on at-risk children., Since

both groups went throuzh the same program vhe gains of the noc-at-risk
group wers also assessed and presented here as part of the outcomes of
this practicum, Figure 7 gives a comparative picture of the gains

made by the two groups of chlldven, It shows rhe overwheiming impact

of quality Intervention on the development of at-risk young :hildren.
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Not-st-Risk:

Gaing in monchs:

cwognitive

AR ARRRAE
BEARAEERARE - 1L
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aue deldieadudadecielc i
AhEak
RERAE o 5

Gross-Hotor ¢ RERERART
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Perceptual/Fine-Motor jaslaadadaeduadadaradusd
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RRERRAASFRACEE - 14

Language . lelieadaaaddseedaddaiedeie
mg‘.’»mna nmﬂ‘—: Qa6 @ - 23
ki***xk*

AEEARARE ~ B

Figure 7. Comparative developmental gains in months of
at-risk and not-at-risk practicuem preschoplers afger
8 wonths of iuterventirn.

Progran’s Impaci on Farents and Their Family Life

Some of the valuable outeumeg of the practicum are those that
invalve the parents of the preschoolers. Comrents from parents
reflect changes Lin thedr concepts regarding early childhood
development and preschool education. Here are s few of cheiyr recorded

comments:



’Before Y chxld cgma xa nroschoel hc was not very_ha§é§
&';ﬁ;é._‘ a.
) at \yt:;ni'sv
ktimeAan % don‘* fotce him anymmro Tﬂere are other thingﬁ :hée I can

’ d with'h;m which I learned from the workshops. Now, we are both

:3 "1 am . very pleased with the program. Xost preschools
",éﬁégasize teeaching scademics’ rather than guidiag.”
A :I: sﬁculd be noted hiere, however, that many of the parents 5tii1
Ifeei‘éhatfthe children shouldédo more crafts, drawing, and wri:ing.
B 3'§ number of parents were:impressed with their child's growch inA
the socio;emocional area as reflected in these comments:

f;l‘ "1 see that my child:has grown nuch more socially and can be
;kbhxhét'bwn in making cortasts with her psern.”

: i‘ "The caring staff has 'opened the door' to my daughter's

Aisbéial life. She is more vpen to others now; mwore than she was eight

’ﬁonthsiégo."
A«Somé parents reported inci&en:s which indicate that preschoolers
<bring home the concepts they ;earn in scheol and try to make an impact

in their llfe at home. Here»ia an example:
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&ftev the zg@riai ynit bn "Keeping our Bearc derith" " a get of

pa“&ﬂtﬁ rtpﬁrcad that their sregc ooi child scarsed Co monitor their

) uating'habits ané *apn'*eﬁ *hat .nexr ehiid wuuld ask: "Does that

:choiaﬁterol”“ and wouxd caution chea abedt eaving cholesterol-

fonﬁs.

A letver from & seb of pareats praised the teacher and the alde

-0f the élass where their child artended. They wrote: ™Due t. thelr

‘iﬁeéchars} dedication, eathusiasm and drive, our children will be

ye;é£8ed far years to come. ;The foundations “hey have bullr will be
‘gean Qhen onr chifdren weet thelr nexr challenge. . .Kindergarvenl™

Parents fouud the trailning workshops helpful and offered their
suggestions. This {5 what some of them sald:

1. "I enjoyed the evening meetings., I have learned a lot of
chings that are helpful to me. 1 hop. that the school sll have then
again next year and that 1 will be allowed to attend them even if my
chiid will nor be in preschoonl.”

2. "The parent meetings coverad a wide ares of toplcs that zave
information whichk I cap wse. 1 especizlily iike the handouts of

aatsrials, hooklets, and nowsletters.”

3. "I think the parent training workshops have been excellent,

{ hope they cuntinue avery year for other parents.”

4, "The parent mee:inés were very valuahle rfo us. Pleass
continue with the s“pervisea play for #he children. That helped in
making it possible for us to attead,”

5. "The parent workshops were very informstive; I always

left each meating having leérned something new. I would like to
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“Comelusions

41 1901;‘\§£ _ﬂVGJ“éd'thriﬁ Cescbers wivx
: N sgeerh cherap
at-risk fo;
Pra and psacteazbdg
~were dnne At the ‘start and fivish of the imnxﬂme&tatiun period o
;assegs children s gains
?evcn :raining &ov 1shops éere held to improve parenting skiilé of
ii;;he chil&raa‘v parents and increa.e their knowledge about early
_Childhaqdydgvexcpment and pra;chool education. To maintain quality.
'kiﬁﬁt:uciién, superviston and éonsultan: servines were provided by
'ij;b&ﬁtyyagﬁ district level supervisory rersonnel. This wriser
lc§5rdiﬁatéd the programs in both diserfcts.
: The remarkable degree of success with which all practicum

>objectives were met generated “he following conclusions.

“tmpace on“éhildreg
 1; éctive intevvention fer at-risk preschool childrex usirg
V,aevéiépmencaliy appropriate 4ctivit1es and marerfais has a significant

'and pcszt ive fmpact on their development. It can effect substansial

‘gains 1n‘the séecific arass of cognition, languaze, self-care and
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*-u*al ranncieﬂs,

Cuedp can eprs o ‘9veis aammeusura e with or.even surprasing

rs
o

Jaﬁlmgic x'ége expectatian§~

s p?he‘effgcc af aerive and appropvriate intervention is gxﬂ&ter

sw@ng,chlléren wﬁo are ac~risk thar on these wir arg not-al-risk.

. A prcgram of iptervention for at-rigk preschoclers can he a

‘vianle weanq of sot'ring 1&KPHI'KLEChEE partnerships eaviy in their
&c&démic caveers which will result in losg-term benefits for the

- “¢hildren,

3. The school distrace and appropriate community agencies and
organizations can undte their efforcs to seek and identify handicapped

children of preschool age to allow for early intervention.

. Tmpagt on Perents

1. Parents can learn the right concepts vegarding development in
early childhood and preschool educataon through traininog workshops and
the eflauts of appropriate intervention on thelr cwn children.

2. Parents can be eﬁcoutaged to attend training opportunircies
that are relevant to rheir needs.

3, Bareats cun serve as “'models" to otiwer pavents in the
acquisition of kagwledge and skills and tn fester the use of
developmentally appropriate practices and matcrials in teaching

preschool childreen.

Preschool Program Develooment

1. The teacher is the key frctor to the gsuccess of a pres-hwol




83

Parents véadily recognize hisfher infl R

snd attribute their shildren‘s scademic . gweut to thes,

fdeal physical conditions are very important hut thew don't

hus, &

C.A‘creative teacher cen use whar is less-ldeal and use it as & good

 learning experience for the childres.

3,‘\& praschoel program that adheres o the use of developmentaily
‘ ap§ra§ria:e practices and meterials can be very effecrive in generating
support for more gquality preschosl programs {n the district.

G, Rot all children from economically-deprived families ave
deiayed in thelr development, and not all children from ecomomicaliy
adequate backgrounds are developmentaily on-lievel when they core to

scheol.

Asgessment and Evaitation

1. Paremis of the children in the program needed to be assurad
about pretesting snd posttesting thal their children had to go chrouzh.
2, Provided with adequate training and practice, parent

volunteers make an excellent resource for assessment and testing when

ilarge nunbers of children are involved, Lo

3. Parents appreciated the ond of the year imaividual

conferences wich the teacher and program coordimator. Mejority of

the perents asked for suggestions on activities for suvmmer to maintaln

the gaivs thac their children bave made during the vear.
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Recommen@ations

tha beneeltn or »arly
ro be wn\outaged.

nﬂeds W be l'mived

pt&scnaol&:s.

%3; SLaff selection should be given utmost consxderauinﬂ. 1hc
V‘Choice of :eacher should be determined by the candidate's parsonal
\‘Ja¢icies which includes a bunsiciviby «0 the young child’s \ndividual
Z;n&eds, a strong background *p ¢arly childhood developmeat, and
5etemplary wnrk gxperience,

4, The school digtrict neads to have clear objeetives fnﬁ its
ipfééchcol prograﬁ which should .be presented to theé community, dLstrict
ygéhbal per;qnmelg and the parents of the childran to be sexrved.

i 5.:,Thé preschocl staff needs to be well-informed about the’
 §§és¢hb61 érugfam's objectives; and provided with adequaté supervision,
E%néﬁléatiou services, and 1u—éervice opportunities.

7 ‘{;Hﬁme visitacion needs:to be made an integral part of the
"pré%;héol progrém to ensure opéimum parent involvement and “evelop

‘ciosep‘hame—échocl'relationships.

Parent Education and Training

. Contilnue and expand the parent education component of the
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& praschocl prograw invelves iwo districts and class
'aﬁfél&wéngeftccaling ever 100, the rasponsibilities for preschool
;ﬁgogrgéycénrdina:ion. pareat tréining, and assessment and evaluation
'éﬁoﬁld S; assigned to two or three staif members;

2 . Hold individual parent/t@achet conferences at the end of che
schuol year to- dieeuss child's ptog:ess and the maintenance of thelr
‘gains'during Lia summot months. o A packet of suggested summer

: ctivities plopared by the teache' should be made aveilatle to fh.
1arenf3 at tbede meeiings.

"3. To ease‘ he transition of preacncoiers into Kindevgarten,

7'§héis‘shou13 Le a meeting batseén the preschesl and Kindevgartes




3ezx,potentias impact @n :he qualiny of education in the r districcs.:

Copies of an abbrev*ated form of this repert will be sent to.

polit ical and educational leadars in the natiooal state, andvlncalf

ls olxmpresa on them the wisdom and the impoztance'uf early
1te vention, as we]l as the dramstic effects of what developmentally

,agarepriake ptacticas and mater:als can do in enhancing the
'@évelépmént‘uf young children.

Thia wrlter will alse seek to make presentatlions. to state auﬁ
jluc&l prcfhssional couferences, especially those on earl, chi‘dho
: ducat ion- (lccal paren:, mefical health care, welfare Qerv;ce,
 and church g:oups to share the infarmatiaa from :his ?roiect), aﬂd
Eseek to help them gee the positzve results of garly aﬁd‘apprcpxi@terf'
4ntervextion for’ yaung children who are ‘at risk for acad&mig—: ‘

’:aihure,
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APPENDIX B

INTERVIEW CUIDE WITH PARENTS




R ﬁés?eg&évﬁ:

L Afzer approprﬂmta eraliainarv comments, refer (v the udrkshop jest
held amd ask chasc cwo veneral quest{ﬁvs,

1esc£un ﬁA'“ In general whs; did vou think about the acr“chop<we‘3ust
hhd° (Refresh theaz meeary 1f needed and vecord theirw
tesuonses )

7Questian #2;  What information, ideas, information presented at the
workshop did vou find uaeful? (List rasponses.)

The following are suggested guestions o ask on each particulax
workshop:

Workshop I: Human Growth and Development: Prescheol Years

1. How does 2 3-4 year cld child learn beat?

2. What are the basle skills thet a prescheoler is capable of
doing? .

3. what is 'play' imporvant to a young chlld?

Workshop 11: Comunicating with My Preschooler

4. Whet are the tips for effective communication?

5. ¥hat is reflsctive lilzening?

6. How do you use noneverbal cues in conmounlcating with your
preschooler?




ﬁaalth and Qutri?iﬂn for’ :he ?reschna er

h%C‘ar"uhﬁ baEie h&ﬁlth noeds c£ ﬁ$E$Ch“01QES” - .
ve exsmples wf healthiol snacks for ysuﬂg “childrehn,
¢ ean D dtawy woll Legua:é @y chxkd rom aleohoi, drug,
bacwn/use’ -

. Uiscipliﬂe Ear th;}?aung Chxld_

_can parents ser

he srage for dissipline?

*;‘FﬁcblémQSolviag aud Decigion-Maring

ﬂow can oarenﬁs develop cooperation in the voung child?
7 312..What are the tips for developing self esteem in the 3-4& yaay
L old? :

“13. dHow can paxen‘s help the young child sec goazis?

wofkahop VI: Buintlng Founzerions vo Effective Study Skills

‘V a 14. How can parents provide support and encourage communicacien
: in the young chiid?
1%. How can a parent be z 'model’ for the huilding of good study
akiils?

Yorkshop VII: Access to Support Systems

o “l6. How do you know when to seel muppori?
17. Name some respurces in our community thac ave available to
: parents wf young cshildren.

NOTES:




APPENDIX C

PARENT TRAINING WORKSHOP EVALUATION FORM




and Nutrition for ‘the Preschooler

tpline for the Préschuol Child

'k:&?fm‘bﬁlj.ezr;-Solving ‘and Decislon-Making for the Preschool Chiid

" Building the Foundations to Effective Scudy Skills

... Access to Support Systems

‘List briefly the knowledge, concepts, or information galr
~you frsm your attendance at thess meetings,

. Yeur suggest.os to impreves parent involvement meelings in the
Fukbrra,

"Y'di;r' génerai impression of the preschooi program which was in
operation this yeavr. Use back side 1i. rou need more space for
suggestions. : C ’

Thkahk r:mp vér’:y»much for yeur imput. TYour rvespense iz greatly
‘appréciated,  Please recurn this form back to .

.

by
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