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Aetive Intervention fot' Academically At-Riak Preschool""" Usi,,!> 
D..v"lo!,in~ntally Appropriate Hateri.als and Aetiv:ltiol'. Cepeda. Aurora Q•• 
1991: l,"ract.i~um Report, Nova Un':versity. Ed. j) .. frogrnm in £:erly and 
Hiddle Chi,ldIDOd. Early I.ltenention/Compensatory Education/ 
Prevention/Special NeedfJ!Pareut Educat ion/Parent l.Jorksho!'s/Parent 
p,,;:tieipat:!.oll!neY<1lopmental Stages/Readiness 

this pra:~ticulU aimed t.o::J provide intervention to preschoolers found 
at-'rbk for academic difficulties using a deYelopmt'nto.ll'l .9-[lpropriate 
curriculum to increase their developmental levels; tr:aining for th(!ir 
p"rellts to euhcmce thf'ir parenting skills and knowledge to ensu;co 
sl.ahi1:l,ty of their children!" dev~l.opmelltal gains. 

Th" writer cODrd:!.nated thr""e l'r(>school units in t"o 6cbool dIf,tricts 
involving three teachers, three aid8s~ and a spe~ch nnd hear-ing 
(~pectel:tst provi::ling lagh quality preschool education t\.o IS7 
l'rl~schoolerB; 67 l)f \I.'hom ,... et'e identified as academically at-ri9ka 
Seven trnin.tng ~OJ:k8hops were f';C'licuctcd for the parent.s to cmh"'lnce 
their paren:..i.l1g skills. Pre and posttcst data we;:-c taken to determine 
the developmental gains mude by the childcen. 

Results :indic.ated remarkable 5U(:(:CS!-) in early intervention. Significant 
2ains were seen in the children's development in the areas of co~nition, 
self-cnre" langu~lger eocio-enwtional, perceptual-fine rnotur and gross 
motor. Iunctions.. Parmlts uernonstratcci active involvement ,in their 
children's development; increased their parenting skills and knowlbdge 
in early chlldho:>d <levelopment. 

******** 

Pe:rmlesioJ) Statement. 

As a student :'.n the Ed.D. 'Prog:ram in Earl)" and Middle Childho"d. 
I do ( V) do not ( ) give permission to Nova University to 
distribute copies of this praccicllm report on request from inEercstcd 
individuals. It is my undp.rstanding that Nova Unive"sity will not 
charge for this dissemination ",,'{cept to eDver the cost of rdicrofichinB. 
handling a:,d ;tlllili"g of the materials. 



CI'.AP'f&R .t 

INIllO!:l'JCTWN 

l.iescl:~pti.on or the Community 

The B~te~ cr the pt"acc1~;1m. were in t"'«?O of four. loccll school 

diat!:"i",!:!! co~,pri"ing /I county SC~<l"l sy.<Cem ,,dtuateG in a "redomI'Ililntiy 

lIectl<'>n of NOJ:1.he<n Ohio. !loth diecr1.cts, whbh wil:!. be r<!ferr:;d 

this report. liS Dl:;trict i\ and Districc B, have large pockets of 

poverty within their Doundariel':. Base'; on ~neir sub-level 

sc>(:10-"co!l(>mic make-up. they 'luaU fy for federal fandiug: throUilih th~ 

Disadvantaged Pupil Impact Aid and the /Jisad'nlntaged Pupil Program 

I'm.d <llloclltions. 

In School District A there is a privately-mroed sui--seandard 

housing unit where many of ehe school children and ~heir families 

res~de. There is also a 50-unit federally-subsidized luw-incc~. 

housing l'roj~ct which attracts poor and ulll!lll?loyed families fro", two 

ilUljor <:ities withitl twen'.:y-five miies fro'll the COOllllUllity. Most of the 

chil~ren who come f~oro thesp. hOusing projects are eligible co 

participate in the fede=al school lunch pcogram. 

Both districts ;'lave had scnc-,l fina.,cial difUculties in the past 

few years. Recently. both ::tad just lost anot:her attelll",>t to pass a 

s;:hoo:;' levy to generc;ce funds for school operation. However, cles!,ice 

f1.nancial problelllS, rasidentll in chese di!ltr1cts coutinue to 

demonst;:ate their commit.ment to serve the ne>!o:is ot their childre.. 

through loe!'!l init:i,\tives. They are able to m"intaic special 

http:l.iescl:~pti.on


ser.i(li,t t.heir student!;! with hand'~capp,'(ng conditions. 

~ni::fat~d paTonting prog'Z"&'1U:. bQf'~=n state-~l1ide 

this !'.'!'!':: >lere i..llplemente.ri. !lise-ict B has a 

i'",,-Kindergart,c:rt pl:Oar'llll b, openui"n. 

Th~ Practicum Setting 

The county school syster., co ..hich t.he"" t,'o distt'icts "dong hils 

31 ;J/':ministrators l' 511 classrootl teache:::s t 2S support persoon£.l;. 

.!.5 supervisors and consult:a.nts, and apprOltin:3c.21y 9,QOO students "rom 

Kindergarten through 12th 8Ta~e. T~e system conducts lts academj~ 

:>rogrilllls in 20 bu':'.ldi .. .::" and [",,11io.i"8 l"c.ated i\1 a. iieO%nphiClll a~"/l 

of approximat ly 330 square miles, 

District;.. had ies preschonl units in ewo "lcmentary s"hools. It 

"tll.r.ed one of its U:lit!! in a ;;t!!lrch hunding but this h"d to be .."""d 

to an ccementary schooL also "'hen problems iIlV01<1111!; ".1:e use (;f the 

church facility developed. District B """d the "d«c:>;::icmal section <:>f 

a church. b'.!ilding for its preschool operations since ~ll avaii 31>1e 

,;pace in the school buildi:lgs ",as utill.?;Gd for reguLar a.cad"""ic prollrrulls. 

All "f the sices provided 6.dequate space fo!: iflStxllction and infornal 

activities lor the pre"choolers, 1ncl.u<l::'ng adC''lu!1te ba~broom an,' 

kitchen facilities. , Both dil.lt\'icts had Uabi.dty cc>v'!ra.ges for ..he lise 

of. ..he buildings. All three "H'"s were approved f(,~ publtc occupency 

Jhd they adequately st:.ved t!1e lleolds of t;., .. ,:tact' ;\>lJL 

http:tll.r.ed
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:l;,r1.0\{:~'< the: 

In hP.l' capacity iiS sthf,ol 

ttl! a>'lminilltl'at:ors. 

SO"ltd' """ntal h"l:lth among :::il", 

and tdentif,1{ as !i'ilf:ll :"H SCfcve Lhose 

special !leeds. 

'eddition ti' her rel!'ulnr tesp"nc~bilitic~, the writeI:' .. lao 

-':'SS\\Ill"g taskil ~o help promotl' the m.·tn functions of ena county school 

5Y51:\''''. In this capac:ity the ",rite. works with admi!listrat<)~,~, &eneral 

"ita spe<::ial educ..1tion COtisult7.:l'lt!l and support persoUl'l.el in r.he pLanning, 

11'!,lementation. and evalu,ltlon of educational progl'ams in the cam,ty. 

'ihe writer is a certiHed lIchooi p"ychol.ogist and .. Hcc,nsed 

professional c':h.r1selor with unde"graduate degrees in EleMentery 

Educa!::!on and Psyd,ol.o.,y. a 1'",,, .. <\'- of A!."cs degree 1n School 1i'5jt.hology, 

and is in he:>: fL'lal year towarol'i a ilocror of Education degree in £erly 

and Middle Ch'll<le,ood. 

,ller work experience L.,clilde~ teaching ~ sixth grade class, 

,\~.",ctor of youth york £"l" a ,church organization, coUege teaching, 

cons"J.tant for the Special Euucation Dtvision of the Department of 

Ei.lu~aHon {overseas}, infotmatian specialil" fa.: the U.S. Information 

Service. and school psycholosist fot a county school syst~. a position 

.."teh Gile currently hold,,_ 

http:persoUl'l.el


In the ~".i/" districts .'dUpollc-Vls"d 

(;va!:;aticn inst'tUlllellts, 

e.ducat:ioh component of the pract:tcWll. 



C[!AP'l.'£R !! 

STUDY or TaE PROBLEM 

Problem I)l:"",cription 

?reseh<,l~l chi!~ h~~ ne'\."el' been un~1er 

avail..!>1e t';re"gh the school Iilysrem. There 

schools to serve children belo~ 

Par.,nts were lef~ with the 

lieeking eli;ewhere the help that: their children 

That hru; ;,hange<l signiHcnnt:ly "'hh 1'1_ l~gislatio" and 17eviillon 

of public policy. There is a growing awareness abou~ ~~e importance of 

early intervention .tor ch11dren who are at risk for school failure. 

1,egisllltiv<l action is requiring public scr'>ols to be cent.;ts for early 

ed'lcation for children "nd to lead important roles in the impl,,"·encatior. 

of programs aimed to serle the prp.£choc'>J. population in the CO!:llll\U,ity. 

Lubeck (1989) points out that K8 early as 1974. " scgges':ion was 

made that school" shOULd .Ierve a" cl, ~ base of. oFe~at.1."ns for child care 

programs. Zigler (1986) advocate-- a retur.:-, t., the community school 

concept in which the school b"comes th" hub for all social. serviens for 

the cOllllllunity. 

The trend "eer.;; to b" headed to"s·:..; j taa" c:!lrec;ion ae new 1:110111 

are passed to serve the handicapped preschool child. ThrQugh Senate 

Bill 140 (Ohio General Ass-,.l)ly. 1(89). funds are made available to 

ill1plemel\c the needed restructuring of the schools and brine about th" 



He <>n weltar<! 

,the a,a'Cage lnco",,, is b"low poverty ,leveJ. 

t.hat \1(;ver had to pl:'ovide <lirect 5",rv1""$ 

preschoolers. tbe lUO$t' logical placE) to Sl:r,rt ",a5 tofilldoutwho 

l,'reschoolers "ere. wbat, were their ne"ds, and !\')1,,1 many there were. 

the prncticum $(.ught to ,;01ve <fas: (a) The, scf.",,,,l 

have an accurate cOlli!t o~ tneir children "ho were at 

cni1d:-e" ~'ere not gettL'1i; Help for 

their needs. If these prahl-ems were corrected, the following would be 

1. 	 Tne $l:ho01 districts would have an accurate count of thelr ' 

and handicapped preschool p~pulation, 

2. 	 ,P~eschcolers identified as at-risk for school failure andlor 

"'~uld raceive early and appropriate intervention. 

As a result, these preschoolers ,~o'-,ld have a better c.hanc,", 

in school. 



Problem Documencation 

of'preacheol childr"n, requ",,,tillg interv~ntl.on for their 

SllSp~cteC: or <iiagnol,\ed handicapping conditions, from Sf"ptembel" 1989 to 

':able 1 

Initial Referrals for A5si~tance from September 1989 to February 1990 

G!'ade level Number 

Preschool 

Kindergarten 3 

Pre-First 1. 

Second Grade 3 

Third Grade 

Fourth Grade 

Fifth Gr.ade 4 

Shth Grade 2 

Total 34 

----~..:. 



number of px:esCl'oolcrs who might be academically at risk I;I'\,'.\ disturbing. 

, Number of ChHdrero 3-4 Years Old by September 1990,:- Per:can,,,ge of 
Child=en Under the Free Lun~h Prosram and rrojected N~ber at 
fotentially-at-Risk Cases 

School 	 Number of Per. tinder Projected 
,;:hildr:en fr·ce lunch at ~·!sk 

-------------""-----­
A 63 30 19 

il 5: 9 '1 

C 66 18 .:..4 

Total 186 57 41) 

An informal needs assessment surv~y was conducted illllong the primacy 

tp.acht.J:s of bot;\ districts in April 1990. Teacner' s responses in 

personal interviews were rerord~d by c~nt~al office consultants during 

their regular on-!lit:<l vis:lts wirh ehe primar; toachers. Results of ~his 

survey sbowed a high incidence of children who come to school 

unprepared to haw;!le !:be regul:<r Kindergarteu curriculum. Year-end 

reports of Kindergarten tea~he~s indicated a large number of ch11dh~u 

rcc"mmended for retention or for placement in th" F:I1:sr Grade 



!:h.mbe. 0: Per~f!nt 
c:,ildrlln children 
screenlld failed 

1987 141 13 '1 

b8S 141 :n ,lJ; 

1989 162 28 17 

tn conSultations with distric:: and co',hly school aamin; atratoxs. 

concerns about the implications of serving handicapped preschoolers 

"und;al? the new legi"lative mandates wer" fr('''pently brought up for 

disc,ussion. 

In <lischargitlg her role and function as a school psychologist, 

this writer had observed a sig!lific~nt increase in requests tram rilrents 

1)£ preBeho,,].ers wi'Gli s!ls>pected, or confirr.ed ha;lr.!icaps and who sought 

help in de,aling ..ith the ne~ds of tneir children. 

http:confirr.ed


5.,>:v1<:e9 personn"l think that r,atloual 

is much too low and add that ~hile. 1,~OO 

!:ec(dve aid, it is not known h"w meny r;H.Udreu, 

p..:es9hool age, go unf.,d or without adequate 

sh"lcer (Curry &. Ga-rretr., i990). 

eX of thepopulstion in the county where 

1'001' and three out of ,",very 

Department are tur~ecl ~aYt 

but because of lack of public funds (Curl':\, Ii Garrett, 

negati~e effects of poverty on 

potential can.not be, den1.ed or dispu"~d. 

t.hat l'0ve;:ty's impact on the public 'schools ,evea1 

of ~e"n,:;\.ng <I;t,fi~Oi.li.ty 1l1ld lack of 


~O~ 7;;:-,:~~,;r.i anite.fGfi: 
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ill thel'ract:iclLl!. For yearll, 

in used of intecventicn f<!'; onspected or 

we"" told by school personnel to 5el'lk help from oth'.n:agencies 

1nthe.community offet:1ng ger-/ices for preschoolers. Agencies under 

arc:: (a) th" }..,;".. 1 office of Mental Retardation and 

Di,sabilities,: (b) Lhe Eoister Seals Progr!llll, (c) p!:"ivate 

day Care centers and nursery schools, and (d) church-related preschool 

However, factor" like program limitations. parents' inability 

the fees thet pr1v>"te preschools ~harge kept many at-risk 

presClLoolLrs froh~ oeing 5er'lea. As a result, man;, of these child!:en had 

they reached legal age to enter public school thus 10,.1n8 

before h"vtng· their deficits and "eei,s attended to. 

Lack of commu!:!;Lcation and coordination among aerv;,ce provtde1:$ to 

preJlchoo:!. ch:'ld had created problelllB in maincainine continuity of 

·set:vicas to preschoolers and hed ",;)rked against tb-:.: I''-rpo<;es of 

l';:a50ho01 educatiorl, This had l'et:'Jaded even the area of child find 

"identification for appropriate services. The only time a canvass of 

practicum districts was dur1n~ 



the. ri2:st . .f).f the y~'ar, \lat-a about:. 

«.ttention-'of school 'per"fll')nnt!l on· au 

:i,m th9 rr,n:t of the :t,\ucticurrt', djSt.r-lct.S to 

b"en 1;";;;,,d, partIr. to schoul b!ldS"~ constraiuts 

making it. ne,:".essfit'y for t.hose charged {,lith 

c,!e"~~i~"n:·m"Kl'n~'to de~ay acti~n on 1nte~venc1vu fot prp.schoQierB. 

legislaticil by tede""l and .ellte govemments had 

in the pictLIre, aHowing school districts 

star,t initiatives towards serving their preschoolers. 

Hopefully. the change it, public policy on early education and care 

i1Ji weI'. "s government: support had helped tc'Wards the solution of the 

carr.me need for early intervention to~ handicapped and/or at "risk. 

preschoolers due to poor economic cQrtdicions, unco .min:ed edU·;;3.cionel 

polic)', end 1acl< or unity and coordin,"~iQn ,,",ong lIgeneie" serving the 

pre,,;:hoolctdlcl. 

Revi"'",, ot Related Literature 

The gl:ow;!ng attention and j,ntere&t in early ,"cucati.on and care of 


children have generated a wealth of litera1:ure on the sub.jB-ct. 


Caldwell (19!l8) predicts that there will be posir,ive changes in early 


childhood education and care "iehin the turn of the c"ntllry which will 


benefit the children and their families who stand iu need of help. 


Among her predictions are: 


1. Early childhood education "nd care ",HI compl"tel'l tl!"rs<. 
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The pres~hool eur~iculum will include values a~ well 39 

3. There will I)e preschool progrlll!!s fo!: all chUdren <o,f "c:hool 

agc", includ1ng '-"" gifted. the handicapp"d. the non-handl<:aPPl'd. the 

eC(,!lom1<:1'I1ly dt.sndlllln'.aged. <nnd the culturu,ll}' difforeoo"t. 

6. Th.. critlcal J.1\lp'or~anc." of tha early years tr.: the develop!llen~ 

of an individual will be recognized and a"ilreciated. 

Kagan (1989) clai!1lstnc. ,he CCl!C~"pt of early childhood edll>:!lltion 

an1 care has come of age and 15 vl"",,,tl as a potential ".>bltion to the 

increasing 50cial prcblems that beset il.l:!<!rican 30ciety today. Sh" 

;>o'int5 Ol,1t that the positive effects of p:eschool progracs h"wE! l)een 

supported by scientific research <lnd that the :no'!"e i"lportant questions 

co deal with is hOIl <:LId IIhe,re preschoolers should De sen'en; 'lot 

whether they should be serveu or not, 

llelJlographic and S.lcial :rends indicate t.hat t;he need for pre!lchooJ. 

progr"ms will continue to increase and thar. those j,n the educational 

field arc getting ready for T.h~ir nell roles anJ re9ponsibilit~es a3 

parIAnr,s, pnH.tic:al leaders, and other p...blic offici:lls com:1nu" t;> 

encourage and support chem (!lay. 1988). These c"'end,, that Day refer!! 

to are the following: 

1. The population of young children j,5 or. th.. increasE' '!Veil as 



ot traditional 

norne to ~~~k,e care of tne1.t' childrt:*::t is decret.is;:'ng 

ch';'l,ll:en living in 5ingle-parent hou~"holds is' 

.i" a IJersistent probh!m ot: poven'l illUOlIg the very young,' 

their opr"rtunit!.e~ to participate in preschool progr.am£i which. 

Gnly. the. rich·can ·"Hore. 

Edelman (19S?) u,ges .he n~tion to adopt p~eventlve m..a5u~es thut 

will r~i$e healthy children, '5t~lf""l':n!!ficient yc~n~ {'eorle" and 

eCQnom1callY-30und ialllilLes. 

The bene£1t" of ",ady Childhood eCucatior. and care <,\."1 dOCUOlenti'!d 

in ll.texilture are (a) gains in intelligence ce"c J;;;;;~es, (b) c08nic1\", 

development, (c) acquisition o~ pro-social behaviors. ~:, reduction of 

grade r~tention. (e) special uciucation placement and drup-~ut rates. 

(f) enl,anced self-confld<i:nce and tnotivaliol'l tn achl""e, and 

(g) i\lcr"ased p05sibiHty for emploYlllent afte..- schooL 

l:.""ar (l.983) r!:'!ie«r"d major studi~s .in preschool Pl;ClP:Ul!lS f.<:r tht: 

Con.sorti"-lll on Longitudinal Stu:!ies and repo:"ts the following salutary 

and long-term benefUs which the ,,,,1'1,, interve..";::",, r,"og;:s.m" bnmght. 

1. Increased inte.ligence test scores which were mainta~ned 

t~l.ree. to four :;.a:::ara after. pre$choo.J~ experience .. 

2. Increnlieo aritiwetic andrea:iing a<!hiev,",...ent te"t; scc'r.es. 

3.. Re~uci'.d cg;ses o+: spcci.a.l education p16~emen't 
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greater motivati~n to ac~ieve. 

life~ 

".as "ollducted by Osborn and H11"'.ok (l~H17) to find ou: 

cognitive 

beotc.;:f.ot' of young children. 

among prt.!schnoi children in 

re'Jealed that. adequate preschool experience helps .in the Y.:>U:1g 

dl!veloplllent and increases his/h"r educar.ional performance. 

On ell" basis of their find:illgs. Osborn aud ~lllbank suggest t.nat 

j,nveotment )./\ providing preschool experience for }'ounl!, children offer 

impstantial payoffs '.n terns of positive <lcademic cc,)ielfement in 

children immediately aiter tneir pr!'!school expeI'ience and PQss::.t.'ly 

througllout their 11ves. 

'rhe child'" aoil1ey to r"'$pond <.0 teache." an<l others in authority 

is cr~f.i""l to his/her adjuztmen::c. and success in schooL Studies of 

Honig, 1,lIlly and Mathieson {19!'2) and HOnig and Lally (1982) show tho,t 

parenting programs, alol'lg with day C!U£ <ind ho"'e visitation develop 

positive social and personal attributes suc~ as on-task behavior, 

cogn:l,t:,ivt?, involvement t .self-direction,. affection:t and ~;Qlerance among 

those children ,.ho took part in the preschool progranm. 

Jenkins at a1. ;!989) exuruined the impact of physical and social 

integratirn 1n special educatioa preschool progralllS based on the 

hypothesis tb.:.t developlliElntal effects cf social i:ltegrscion "Quld be 

seen in the areas of lan"ua:!,1I! and "ocial skill::. The re3ulti"s data 

suggest tha~ structuring experience for soc1al integlatloll ~an bring 
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t:,o~t:et.~nt;;e~ 

iat~liigence:, teat t:cores .1mO~g p!"e~~chool pa:;:t:ieipant:5, 

""p,",c"-<lu;..y:those r-com lo-y- Lncou:.e f,,1.011{es i as well as e:h"'2sc ~~ith 

have bee~l observed In the out¢omes: of. $t:nte intervf!l'~t!Qn 

l>iY':'flt and &41"''', (19B]) revie",ed 17 "l<p""i"'..m~.al oroS"ll1!i$ 

tt)' ~~e the effects Co.!: l1~t:e:rvE:ntion "to int.ellfgenc0 test scores 

out that: day cal:e with hOllle v1sitatcion l"l:oduc.:d the gH...teat 

Other studies that docum<:nt slg:lHicant il1crease in i'lte_ligence 

t'-'flt 8Co1:"i:" include the Ahecedarian f'roject (Ramey,,, Campbel:, 1984; 

Jl<l11le;r Ii. Has\d.ns, 19tH) w!liet. used" c<>gniti"ely-oriented curri"dUl1! 

uno a home visitatJ.on program. Studies have shown, however, ch"t 

thes" gains decLined by the first or "e~ond year after preach.')ol 

pa.r.tlcipation and were not observed &t all by the third or fourth year 

after presch<)(;,l "l<perii?nce (Sronfeol:rmmer, 1984; !-/hiee, 1983). 

p;;or",saionals l>1o>:king :in Lhe learning disaL>llities area ha,& 

<::om~uctet! sevexa] studies on early d;ildhood issues among which are 

(,1) early versus latter 1.ntervenr.1on. (b) tyres of inter"entlon, and 

. {c} p::eventlon of leurnin!! disabilities. 

Hagin (1384) reports r.hat: identifying children who lire ,,~ risk 

for learning di.sabilities during Kindergarten and provid1ng them ,,-ith 

intervention decreased l(!arning problems and retention 1n. th'" ,.'c1111ary 

grades. 

W~ltner-Bruntnn et sl. (1988) observe that advocates ot ear1y 


interventi"n argue that cl:111dren who are not diagnc'""d until the 
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.age. These authors suggest 

for scates to idelltify and 

their families thus shifting the foc~s in 

Educaticn £Tom '~e!l!"diation to pC"~v~nt.j.on. 

(1990) r>:ports that interven.... ·;,. based on task analysis 

~urricula and instructional use cf such t~sk8 helped 

- studentsat-'Cisk for learning disabilities make sig.,'\iHcant gain" in 

tiie-l;i.l:sic functions "f readiriS, 'I-'I'tting, computing, snd thinking. The 

reportedgaiiis IIr~ baeed on standardized test resulcs col1'.!cted over 

.ao: eight""year pedoa after intervention. The study slIs&ests that "'. 

an..! active approach to casks in th~ classroom l~ads 

to master basic fun<:'.ti<.ms essential r.o .learning. ­

d~livery alteTnativ~ is being' 

in implemen'::ing 

tll-, schools ,the desired our:cO!!les lllUst be 

identified ruld defined, screetdngprograms ,~'.J l!le~h"riiGms to 

risk tll1.!zt be established, and schools must offer 

to the communj.ty. 

http:communj.ty
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interventilm <:oc'ltinu"'!1 tJ oe widely 

that "arly iotervention may. indeed, ,,'roduce 

measuring instruments used in the study were 

to record them. 

2. Teachers of the children Illay have i>een lWtee incli.ned to 

children from advantaged background mo::e positively. 

3. Some typea of interveption applied during infancy do indeed 

result in lasctng gatns and growto f.or sOllie children. 

Neisworth and Yawkey (1983) reviewed literature on five major 

childhood education: Kindergarten and Uu>;sery, 

Center/Home Day Care, Com.pensatory Education and fam:l.ly-llased 

Intervention and conclude that all forms of early childhood programs 

cllildr.an. Thei.r study also reveals that, 

fami~ies, co~peu~at~ry programs with 

education help in the children'" development and educatio.1., 

them both immediate and lo:lg-term heneats. 

link. 	between poverty and de,velopllIental de1:1.y in a z)'t:i.l.d is 

in early childhood 1it?ratu~e. Cavazos (1989) states that 

haVE! been without 
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thilta chUd, regardless af..-h&t 

who has been <iepr!ved of a signitic;:;nt 

to r~$ponc to, i~ 

learnin.g. The author 

its disastrou~'effects in 

young ai.d the rellulting 

pervade into ot~er areas such as t!.e child .." 'acsdllmic anrl 

Fallon (1973) contet',ds that early intervention is essential for 

fcompoor backgrounds bec<.Ius<?, "f the e};!,erientia.l lag'that is 

occur during the (:1O'it:l.cal period of brain development. Tl1e 

childhood educa.ticn appeal's t:<l be en., 
potential to <compensate £01: 

for young cn:l.ldren have ~aught the 

There is reason to assume that the 

in the national eonsd..,nce; the poldtive change 

surge; of interest and energy in generat.ing funds 



legislat.ure" '!liI,S majcr effort to, 

the risks fac"d by aisadv~ntagedchi:Ldren and give thlilm 

and lifra in gen<!rd (Kunesh, ,1989). 

in th~ educational, 

of the disadvantaged and 

during the pa!!t decade. 

levels 'have 

that stipl'ort early intervention'for young,' 

developmental del aYE , academic failure. 

Repoct. to Congress on the 



Levine-Donu\i!rs1:e1n (1989)8.1$0 point out that 

operate" under 

creating naw opportun:l.ties. challenges, 'and 

One' of the dangers which the authors.see is 

of the mandate f s educational thrust due to 

ager.cies involved; whoae 

·l·eadEn:·ship, concepts of risk and handicap, cOl:llll1tn:ent to educatl<mal. 

ir.fJ.uence differ significantly from thOfHl 

the field of education. 

On the :issue 	of early childhood educ~.tion policy; results of a 

at 11.1. (1988) show Wide variability a>..v.>ng s:ates .in' 

for eady' childhood education. The sllNey also 
_ , f 

round tuud1l!g, 1.ead agency acl!!dnistration,. and interagency cooperation 

be less than adequate. The authors maintain 

childhood ~nte~~ention programs a,e largely determined 

.other. issue,; come iIlto play so that 



~(.",'l:dination, 

and activity chat are witnelSsed l,n the 

there ar~ those who put in 
cautio!", with the aim to. ke"l' the movement from failing, but' 

on growil'8~ Scott-Jones and !laker-Ward (1987) recogniz'e chat. 

prcachoolers is important but they warn that the' 

and benefits of such initiatives must!irst be clearly 

(1988) states that a,consensus is ga;l'ning gl:ound to 
" , 

strategies wi th 'which' yOlJllf!; children, are 

the new approaches and policies to'oe, 

must"eliminate discontinuity, fragmentation, and inequity 

programs that are being C:eveloped cmd implemented. 

'observes thi.t authorities in early childhood 
, , . 

to disagree' on II number of is'"ues but there are 

The'author states that there 
; . ' . .' . 

ali\reement on the :m.portanteof the early year,. to the', 



c the litel',~tut'e on e~t'ly education and care of 

b'''!ll rev1eve<i cover. a nuwber of top~cs 

in early childhood education, bef."Uts 

ofintcNention. problems invo.lving early intervent.ion. the liltk 

between povEorlY ana development".l delay ir, ~hi1d.en, the 8,0;;1n& 

support from r.h.. ~\lblic and polic;tmakers. and the role of ~he public 

school system in ""':rv1.::e ddi"ery of early childhood "d"cation. II! 

g<lneral. the ,elated literature point to the need for the (l!:ovi~ion 

of early education and care. espuclally ler young child!!!", who coroe 

froll> dJ.:;ad·;a'ltaged backgrounds as well as those with hl\.Odicapping 

condit io:)S' • There 1s strong ev:ulence from the studies el:amined thdt 

early inte..:vent1on for tnese ch~ldren can help enhance their pot'meial 

i-oX' academic success and for full prodl1ccive lives late~ on. 



CH.'>.PT£!l. III 

AllTICII'ATEJ: OUTCGMES AN!') EVALLWrrOS lNSTR:JNBNTS 

Handicapped and at-risk prescho',lars 1n toe t"'o t,lrgct d1stt:icts 

wduld" t~"ecounted for and l'ropet';'y assessed ~or their developmental 

needs and participate in an im:ervention program designed to ad,\!:ess 

"th~ii: id~"tified needs with provisioll f.,r parent. iavolvement 0 llnlumce 

and ~intain their development. 

Early childhood dev~lopment is a comv1ex and multifaceted p=ocess 

that involve!;' the integrati:1n of several t!spects: (a) cognitive, 

(b) affective, (cj "ocio-emotional, (d) perceptual-mot"" amI (e) moral. 

The fi,s<: five years of a child '5 life ar" "xtremely jmportant and 

cannot be left: to (!h!ln~e as well us far too big to be leic co jU5~ the 

parents to carry. 

For cilild::en who come £1:'om deprived backgroLlnds or who have 

handicappins conaitions, the task assumeS f~~ greseer proport:ions 

b~cause of 'he ~xpected deficits in their develop~ent that mug~ be 

dealt with. Therefore, thorough planning and apprL~riate strategies 

and techniques ere needed. 

One of the basic needs of the target dist.ricts WO$ to have a 

~ory~ble plan t~ seek and account ior handicapped and at-risk 

;>rclichouLers residing in tbe dl~trict so that early and appropriate 

intervention, could be provided to .he children as soon as ?ossible. 

The propO.led goals "f the pract:lclllll were: 



p"el'chooler!; with identifhd dda,s receive early' 

in terv<:ntton. 

Behav.lcral Objeetives 

Toc. specific objectives o~ the praccicum were: 

At-risk preechoolers enrolled in the program would be 

idelltified acco;rd1ng to their development"l delays 1.n cognitl.-:>n. 

,~cd3)-~otional, iitelf-care. language, gross-motor, and pez:="ptualffine 

motor skills using the PreBc;;ool DEvelopmental Profile (D' Eusenio and 

Moersch, 1981). 

2. At-risk pre!lclloolars would oemQnst'C3te a Si:!.-lllO'lth ~ain in 

thair .:ogn1ti·,e d<:ve.lopment by tll" eighth ",',;-.rh of i',te"\;~'ntior.. 

Seventy percer" of these ;>res'.~oole,.';\ wO!.lld b« Jevel':>p"'GlItal1y 

01' ebron"logical age lev"l after the "ightll mon~h of <.'·!.etve"tion. 

3. At-risl: prllschl.C'le'Cs would demonstl: ~te a s;x· '!lon~h gain in 

the!\: soc:!.Q-(:utlOLit:,!',al d ::.velopment Cit t~1e end of Literven.t:.ion_ 

4. At-ri"j.~ preSCl1001flCS ,,'o'lld show a ~"!.l<-month gain in their 

self-ca.rp ~ .. :L'.ls <it t) .. end .~ ~ inter"~ntion. 

5. ·r15k preschoolers ""uld ",how a si"····,.;;,~h £;8i" it. their 

gros,;-motor skills at the end of i,!l~ervent'i."", 

6. At-risk Pl'eschoolers would show" 'd:Lx_oath )\ai.. .I.•• their 

perceptual/fine-mot:>r "ltil.le at the end of inter!ention. 
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of pan'''t'' of the at-risk chHd,,,n ill the­

$OOW '" :tive ;:nvolve,nent in their children'" de\'elopmant 

l~al3t Live of tile seven trainin!! s-assi"ns conduc.ced 

the implementation r,erlod, 

Seventy percellt of tho: parents of at-ri.sk chil.:!ren in chI! 

preschool programs would re9",rt at lease 60;( of the facts, concepts, 

and information in~rod!lced at each of the s..:ssiQns. 

Measut:ement 	of Obj'l'lctives and Stll.ildards 

of Achieve!llent 

Corresponding tools and t~chniqueg to determine whether 

objectives have been reached are listed ac~ordingly: 

Objective 1: The P:tesch!)ol lJevelopmental Profile was to be used 

to determine entry l(2vel ;;;kil1s of children in t.h" cognitive, la:;guage. 

self-care, gr"ss"lllotor, perc<>ptual/fine mot:or, and socio-emotiona1 

areas. 

Class ro~ters, attendance records, and partICipation charts 

(Appendix B) would document children's participation in the preschool 

progratl~. 

Objective 2: The Cognitive Section of the Preschool Developmental 

Profile would be used to 5h~w at 1~a5t a si~-month gain in cog~itive 

skills among the pres~hoolers. Ihe BraCKen Babic Conce~t scate would 
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'ijC;.aw <It lellst, 

eighth mon~h of ,intervention. 

'Pr .. "chool Oe'le16pmeni:al 

<I~ lean ;a: six-llIonth gain in ',;''If-can 

ri:onth af intervent:!?n .. 

.:;;' The GrosG-riotor S.ac:tion of the Preschool 

OevelQP.,erlta.l. Frofile would be used to show at least Ii six-m..mth 

grass motor skills by the eighth month ot interventi~n. 

Objectil1e 6: :rhe, Perceptual/Fine-Motor Section of the 

Dev"lopr~;ltal P~'of:Ue woul., be util:lzE'd to dElllonstrate at l"'l!st !!. 

six-month gain in the preschoolers' perceptual/fine ",otor skills by 

eighth mo.1th ,of intervention. 

Obje~tive 7: The Language Section of the Preschcol Oevelo~ciental 

Profile WOl),ltl be el'!ployed to sho101 at least a six-month gain in the 

among the preschoolers by the eighth month of 

Objective 8: The Parel!t Trait~ing Attendance Record. F01"'l1 

be u~ed to document,parent participation in the 

tl:'l1i:"i:tlll: workshops, showl"!!> ;ttt~ntlance in at lea5t f.i.ve of the SfJVen 

",ould be conducted. 

Oojective 9: Structured 1nterviews with 

extent of knowledge on child ,development ~ained from 



:lit the t'rdnln~ wOl'k.oho!,s. 

iiCclJl'iitely r':'I""rt .;c '.e..cSt 60% of the ract". 

,UG infurmation :l.ntt'oduced. 



Ctl..l\PTRR i'-: 

!JOLt?fIwN S!RfTEG'l 

Pro,>,."",,, d<!:J.igned tc· S(l~\t" t:-'", pres, ',,,,,1 <:hHd "'[sCI i,~ ilcademic21.11:' 

the il:lfo~1l!"tion generat<ld I>y progrdlll.; that hnv~, b",en tr;.'d. 

these that "'ere fouO;'; r"lev'~:\t to til. prob!",,,, at hAnd ""1:''' cons idered 

".n !:he developl('3nt of a plan to solve it. 

The PElrry Preschotll i'roj"c:t was aimed to help disad;rant'iged 

child!:en :iIlcc:eed in school. Ita positive effects bave endured over 

time, Weikart et al. (1978) report that this project was in~tially 

operated in the fall of 1902 throngh sl'':ing of 1967 by the Ypsilanti 

Public Schools in ~Iil:higan. Til" goal or this project \"'5 to se" wh"ther 

" cogilitivel.y-oriented program could bring about acad"m:!.c 5Ucce~s run~"g 

eco.lOmlcaUy di.sadvancaged children. l'hroughout the program's five-year 

"s>:iod, a total of 123 cnildren sc'>ring belC"d 65 (I.Q.) in a 

standardized intelligence test withuut ot'ganic-baged retardation onc. 

no major I'hY5i';31 handicap ~ntered t,"e pl'orram in five succes!>:1':~ 

gt:oli.pings, one year apart. Approximately equal numbers of child.ten 

were assigned "itller to the experimer.tal or control group. Those iu 

the ..".:p~rimental group atl:endeJ half-day pr<!,8chool tor. two years with 

we~kly t;.."e visits by the st:D.U, purposely to reinforce tr.e inst:ructioll 

at sc!lool throuiP personal contacts with the child nnd ~he =the~. 

Those in the control l ~oup cltd n"t re""ive eith!!]; form vi in';erventioll 

but were tested ",long "'i~h the expeTilllf,ntal grc>up at til" lint! of the 

school y"ar. 
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b~,~ed '011 Piaget 1 S- _ 

are 1.:.:--.ti;;e 

.!.lfar"",,," who \)ul'.:ld chdt' own kno'oledS" irma :11<\1, ir:volv"!1lenc in 

.<lcti.llitie5" ehaechey inieiaee •.',d car~l' aut tnemsIi!.hres (Weikat:t. 1':,!l8). 

lie BUUlIlll;taZestne results ."f: this project ·..ith percentage figure,s to 

indicae;.; t:H:ldenc<1; in the e''l:erllllental a"d control gt'oups. They ar<:: 

<i$' foHows: 

'J.. feN"''' p""s~h""l participants were cla!lI.ifi"d as mentally 

retarded (15;; 'Is.. 35%). 

2. ,lore l'<e5,;hool ;:;rnd"ates finis ned high school (67% 'IS. 49%). 

3. More attended college 01' job training programs (3S% 'IS. 21%). 

4, More presehoo:" p.;rtidpants held jobs (50,; VS. 32'). 

5. More were self"sllpporting (1,.5% 'IS, 25%), 

6. More were satisfied with fueir work (42% vs. 26%). 

Sch'~einhart at a1. (1986) a'dress the: issue of qualSty programming 

in their rellOrt on the High/Scope Curriculum Study. this l'coje.!t served 

children three and fo'. ;~ars of age who clime from low-income famJ.lies 

in the Ypsilanti, Michigan area. The children wer.. ,.auchm1v ~"I;\igned 

to three cut'riculum models: (1) the programmed learning a"proL,,~h. 

(b) the open-framework approach, and (c) the child-cencered a~rroach. 

In th'" programmed learnt,,!> aprrocch. ehe teacher 1nltiates the 

le",'nlng &ctivities to which the child responds. 'fit" e"'phas!s is on 

the development of pre-ac:..demie skills and learning is 'liewed as the 

acquisition of corr""'t responses, 'Chis is the model v,' ~",1.eh the 

DIST<\R program is baRed. 

In t:H' open-framework "pproach. tell<.:her <'lnd pupil both plan and 





the child'", health <1<odnuerition 

an intervention program 

ReSearch Center in New i'ork to der"rmine the 

at age t~o and three years. The 

lictle amount of intervention can 

given the right ag" of the child th\d 

the time of intervention. 

involved 315 black males born ';n the hospitals of 

York in 1964 lind divided into three groups. One group 

instruction to develop basic cOllcepts • 

.The .second group was 1ef t to o.ci:1ieve the same through self-initiated 

discovery acl:iv.ities. The third group did not receive any intervention 

at all. 

Res"lt~ of this study under review demonstrate tilot both types of 

intervention, direct instruction, and se'.f-discovery are beneficial to 

children. Fnrl:hermare, the authors fOllnd that there we:.. no significant 

difference in its impact on both types of intervention. Positive 

results were found to be still evident two years beyona the preschool 

intervention experience. 

Palmer and Seigel (1977) give eight assumptions that guided the 

development of their intenrention curriculum: 

1. Intervention designed to change the intellectual, affective, 



cal<eplace in 

the child. 

Ei'fects'ol'intervent;ionmu6t be endnrinf!. 

Intervention for ch11dten aged cwo years and 

Intervention \lluat. have the cocperation and trust of the 

sources of ~~formation needed in adopting o~ developing 

'for serving at-risk preschoolers are found :Lnthe mOdel', 

through federalfundiug 

t:hese prograllls'llre 

(HCEl>P) revieaed 

Pr(}ject was d~sig\led to ~~n""'" 

program for optimal development 

.~l.!l:ai arellS audin helping cnepareni:s 

become moreicapableoJ: helping tlle'lr 

cl11.1.,Jr,m 'served by the project 



for Preschoolers (UAPPS) operates :in the 

servea children 0 to 5 years of age who 

Head Start or Family 

Center p:>:o&r<llIlB or reside in Navajo Reservations or a,ir force 

,the service deliver:;, option is >llao home-based. Its 

orientation ia developmental andbehav10ral with 

indiv!dua!ized approach. Attention:is' also given to 


he/she movell from one level of interv'!11tio'll 


regular school programo 


Proj ec t l'eporc"d by 

Alexand'er and Lovelace (l988>:\<as 'designed to ,serve preachool 

,wieh developmental needs but could not be served through the Read 

'Ih" intervention strategy usad in ,this project was 

rna'inly 'in' the form of Ct)tnpensatdry instruction wieh a parent 

~Volvement component, ahigh~intensity skill development curriculUm 



Project 	for Preschoolers (l'.Al'PS) operatesinth" 

serves children 0 to 5 years. of age~ho 

delayed, enrolled in Head Start or F~11y 

C<lnttSrprograms 01" resid" in Navajo Reservations or air force 

The service del1very~option is also home-based. Its 

or.ientation is developmental and behavioral with a hl.ghly 

Aetention is also given to the needs of. the 

ha/she Ill':!V"" from ofie level of int.ervention to the next or 

Project reported by 

d,\dLovelace (1988)""9 des1gnedtoserve preschool 

needs but could not.be served throughth,,·Uead 

The intervention strategy .used in this project was 

the fo=of compenS4tot'}' instruc tion "ith a parent 



so iar indicate 

!?arent involvement 

program nlitchell, 1989). 

that the importance of parent 

due to its positive iropact on child development. 

professionals and parents ""hieh Robinsoo,c:/.t,es is 

.::hild's J<',fe is ~st1yspentwith his/herl'arents, ,the 

"', sr.e about child 

depended .'on 

frolll di'~advantased families ledtot!1e ,wide; use 

dire,et ilw(~l\renllm,t of parents in the instruction of their c1iildren 

due to the ~hanges infam:l.lyl:l.ie nR:O~"rnR", 

use, of parEmt-mediat<!!d .instruction, be 

http:infam:l.lyl:l.ie


of so1utico 


thl! .'prQblem und~r consideration. 


(1973) suggests that II compensatory 


best measure Lowards preventing 


~1'.";~I. .J.'" skill 


Ue further states that such a program may help minimize 

of the disc.ontinuity between tile envirol1ll'ents· of .·homl? 

is usually more severe among disadvantaged 

believes, should Increase the at-rl.sk child's 


demsnds·of formal schooling. 


st.imulating phYSical eI1Vl.'''''IlIll.'nt: 

Both authors 

auditory, and tactual modes 

the abUity 

http:at-rl.sk


children. 


young: children is g\l1<led by 


their dev~loping abilities. 


a learning mode chat serves a spf.!cial 


suggests that a high quality early childhood 

for the child to select his/her own 

ti~e for quiet as yell as vigorous 

well a6 group 

and adequate flexib111 ty .1n class sc:heduleso that t11e 

areallO'l.ied 1::0 spend itime with al)tivitieg that interest them. 

recommends that classrooms inunt be arri!lnged around interest: 

the atb:!ntion of the children and actively 



'.lwaYof meeting the children's basic needs in.order for 

lii!ll:rning to take pl~ce. 

as a viable W/17 of bridging the w1de 

between home and school which a child frem a 

'>ackground reconcile. The author also asserts 

of stimuiation; 'a factor that is ,inherent 

like compenaatory educatioli or direct inst~r.tion. 

childwho'~oes not always have the opportunity 

environment to acquire skills that,are 

, , 

of ,the literature also identified parent involvement 

c.haracteristic of good early childhood program.a. 

made, affirm it as an integral,component 

On this' basis; parent involvement was 

the practicum. 



that'",,,,, workable and conS:i.stent'., 

the I'rQblemdel'end~don effective leade,rshiptecbniquefl 

forge COllaborative efforts among the agencies within' 

so that children who a~e at~risk 

'"nd!ot,llandicapped "ould be identified and be provided with early 

The ,annunl response to child count mandates from 

departments of education did not seem to adequately meet ~he 

Of the distri<::l: when it ,came to case finding and identification. 

riho'!.ee for these strategies was based mainly 011 rev1e,,. 

'Programs which have dealt with the s<lme problemS" 

",'developmentally Ilpproprfate curriculum and parent training, 

,produced positive outcomes. Furthermore, the flelecUcm of these 


as methods of dealIng with the problem was also 


by the availability of funds fr~1l! state and :t'edaral 


well as the approvd and support of the decision-making 


'the goiIls of this practiculIl' < 

wereregarded'bythe school and coilmlunityas relevantl;o tile needs of 

http:riho'!.ee


g~1de1ines issued by the Divisioa 

J:.u,,,:a,".l.Ull of· the Ohio tl~p",rt1l>etlt of Education; The bailie ·/lim 

among the young chilnn!l 

and active involvement in their 

The role ofth" teachers was to encourage and 

baflic skills. 

problem..sol';ing, independer.ce, .and cooperation. 

preschool pl:osram's basic features included the following: 

CU1:'ricul.<'ll that focused on·r.ands-on expedences and·" 

success among the participating children. 

schedule thai: provided lor structured group 

as informal activities in uhich the cli1ldren yere 

a variety of planned 

in the class schedulll that allowed for changes 

http:independer.ce


earlyde:vetopme!r.tal 

view of the world, 

function of a teacher of ,young 

to: provide appropriate.' physic.al settir.ge in 

The cl.assrool!l$' had ade"uatespace,which 

areas so that ,each component af the curriculum 

il'ldepende.ntly and simultaneously, The preschool 

areas fo'r, quiet concentration, individual or small 

or whole-class activities. Theie was adequate 

attractively, ~'ld logically 'arranged. ,!'If., well' '''' 

, Tables and chain were the l'ights!ie 
"'.,':;-' .. 

were; easy 
," 

-to mov-e to allowfo1: 

needed~ 'BooKs, toys, puzzles, maGical 

'toileting facilities 'Here' easiiy 

http:settir.ge
http:physic.al


inclijd~d 11' series of wdrkshol's 

in "ady chlldhocrl dev6'lopment.. 

to "<Jr'" ",il:l1 very young ehlldren,and re'sourct.ils 

of young children. 

training W0rksh~ps was the 

The county schools consultant in charge, 

contacting workshop leaders and ch~ 

of materials. 

,Parent involvement wa~ fostered through n~Jslecte"~ from the 

sent evet')' two we"ks to keep ,the parents 1niomed ":bout 

news, h:!,ghlights during the two-week peri.:>d. plans for major 

Md important: remInders. Other opporcuniti'es for parent 

iuclude~, p~ovisioil. of snacks, serving as drivers and/or 

during field tt'ips, 'and helping out: as aides or 'reeources 

activities such as reading, story-teUing, story-acting, 

and" crafts. 



co_itt"", They ind:i.cnte,d, ilovcv!!r, 

ways towa~ds ehe goals 

Report of Action Taken 

The implementation oi this !>racticulll desl,gned to provide activ.e 

started on 

1990 and ended on April 30, 1991. Ie proceeded in three 

I: Organ1:tat:l.on, Registration and Preeesting 

II: Preschool and Parent Training Pr:>8rams in Operu:Ul>o 

Phase II!: Post-testing and Program Evaluation 

and Pretesting 

.As soon as,'approval. of program funding ;;as received frum the 

depditment, a general announcement from the $uperintendents was 

of the districts informing them that pro~rams 

four years of age by September 30, 199G~~uld 

http:Organ1:tat:l.on




apecial needs ch11d~en in 

the three units but hy the 

operation. 

there are cris"" teo contend "lith and this 

l'he first happened. in Unit I, within the 

operation. This Unit was first housed in III church 

wit:hin the firat few days after school scarted, conflicts 

to the use of th~ building developed. As soon as it was 

clear to thill writ· 'r chllt something had to be done no as not tu 

jeopardize the del:her)' of service to the children and risk the success 

of the program, ahe consulted with the heed of the school di9tcict and 

a space in one of the school b\\ildings was converted int" a classroom 

for this unit. The parents who were gettIng concerned about the 

situation applauded the move and the p~ogram continued to operate 

smoothly after that. 

To formally inform the par.ents about the program's goals end 

philosophy and to give them an overview of the preschool calenda't, 

threepat'ent orientatIon meetings were held: (a) Unit III ­

August 29. 19!:1(): (b) Unit II September 4, 1990, and (c) Unit I ­

5eptiamber 5, 1990, At these meetings, the parent.s were encouraged to 

ask qu"s~ioll!l and present their concerns. They were asked not to 

.expect daily worksheets or crafts and art projects froUl thltir 

children. l11ey were also reminded to be sure that their children 



Speech/Language. cherapists in that"" distrtus .(2)·· 

School Nurse .from che County HedthDepartment (1) 

. Kindergarten tea~hers of both districts (2) 

Element.ary .School l'dncipi.tls of both districts (2) 

Treasurer of Distdct A (1) 

l!reschool teachers hired for the progrnms (3) 

Parents from both districts (6)· 

·PreschoCil parapr!>fesllionals (3) 

obtaitl bl;\selineda~a on the children' s 

month 	o( implementatiouwhich :.ra.'I 

1111'S" nuwHir. ofchildl."ento 






dIe children <ler., 

for \ "e;" ','-'S. The children 

pe.ers, and how, they solved 

e.icl~oaly,entered into 

and setup situations that 



!1ighlightlil 

:and related. elH'llI> to the relit of 

to partiCipate in verbal 

to and ,:xpress 

After this period, the children were ushered 

the closing aC!~iviti,es. 

All .three teachers made an affortto maintain a good balance 

between small >andlarge grouF activities, structured and informal 

activities,nnd between quiet ~'.IId active times. 

Physical Set!1njt 

The·classroom environments in the three schools were of varying 

dfigrees within meeting the ideal sta.1dards but all titree were 

considered adequate for the needs of the program. 

Un:!.t t. which had to move from a charch building at the start of 

school, held classes in a corner of the ea,feteri.. in one of the 

alementaryschoolB. Temporary walls, which .failed t;! screen out noise, 

shelves, and extra oarpeting:helped to convert the space into a 

classroom for the preschoolers. It had adequate storage space and 

tables and chain were of the right she for ~preschOole1:'s. The ~ space ~ 

allowed for distillct areas to set up housekeeping, dreasing-up,and 

pretend-play' corne'rs • The problem with' eompetihg noise during the 

by moving the 01a..98 into the library for. st:ory 



during the """k. There 

1.'"~1.",.,,!t: areas as ,they wanted tD have. 

teche clas5roo~. And 

during the winter months "hen £lutdoor 

The teacher and aide utilized several nooks 

quiet: time activities. for the children. 

a regular classroOlll with adequate space 

The follO'ilinsis 



outsidewhan it was a 

an apple orchard and watched npplss being 

them by oolor and .sbe. The childreni!.1so· helped 

fell on the ground, At the end of the trip,each 

A:.,other of.one of thee preschoolers.",hl:> 

Unit U! classroom attired in her·authentic 

the children abOut· American Indians and let 
. ~ , . 

.Of the jewelry.andertifactsshebrought al0l1s. 

.hw. 

visited. til" school kitchen and watched 

the day. The afternoon c.1esses visited 



Unit HI clas""s "ent on a field triJ> to 

in town .and got to s",,,what goes on i:l the 

and wtlat it looks like. At another 

stati~;ti and had a chance to see the fire 

and evell tried the driver's seai:. 

Unit i III chl.ldren had" two 

An 

to the" class as shet.a1ked about he... 

getleraL At ano~her time; the !lIther of 

is a beeke.€ip.er c<lllie with his equipment and 

http:beeke.�ip.er


· . 
veI'~ presented during thl! parimts' orientation 

sl;>l):'t of 'the .school yelu:; 

in these !'{orksbops and yereto1d that they "ere an 

compOl.lent of thepI'e~,chool program. 

dates, and recorded attendance in each worksbop at'e 

-. . . 
Growth and Development of the YounB Child 

Disti'ict A - 10/2.2/90 

District B - 10123/90 

B -17 



o Discil'line ; for the Preschool Child 

oD1!ltl:ict A' - 111'4/91 

District B: - 1/15/91 

Att~ndance: Distr1ct·A - 42; District B - 12 

Topic: Problem-Solving and Dec!sio!l-Making. for Three and 

Four Year .Olds 

Dates: District ~ - 2/11/91 

District B - 2/7/91 

Attendan"e: District A - 39; District B -19 

Topic:" 	 Bu:i.ldingthe Foundations of Effective Study skills 

in Young ~hildren 



recorded daily by the 


til" oH;lce like the' "est of the dasses in the 


11 kept Ii log of its attendance and 


the district office /.It the end of .the 

lobe children's participation in daily 

cbild's involvement in the interest: 

everychlld actively 

Sec,o<\d, keeping track of 

.es~"ciaUy ,"ith the iarge..:nroll.l:nent:,:and third, 

use of tillie", fo>:"the:, teacher or the, aide when they 

things to do. 'Instead, 1t was decided!:o represent. 

patterns. 



for" the ~el1.r.herg to ge~ the help and direction 

to maintain the h1~h quality of the preschool p~ogram. 

start cf the schoOl yenr. the pr"",chool teaChers had the 

programs within ~he area as well 

class~oom to get new ideas that they might try with 

On MIIy 1, 1991, the teacher for the preschool" 

handicapped unit (Unit III) 'was able to attend the state department'­

on the new regulations for programs for handicapped 

The advisory cOll!l'!litteemet fe!>r times during the Bchool year: " 

The 

the members about: the program's 

The second arid third were called to 

todiscu$sways of 



At the 

to make. personal 

in the cCrl:.:nunit)' for pes"ibl" solutions 

01:0 j years 

their liVl'flI. 





ClW?l'ER v 

REsur:rS, l:tnICLUSIONS AND RECOM.'lf1m.rrIO!'$ 

Rf.!sults 

A~tive~terl~~tion for acad~'tcal1y-at-risk preschoolers usin~ 

appt'cpr:l.ate accivit': es 3."J ma:m:ials proved to ha",," 11 

positive il'lpact: on the child.'en· G development. !he fa] :'~"\.l:ln;! proce'I.\f.p.s 

were us~d for tbe analysis, interpretation, and presvntation of ~he 

resdlts: 

1. Pretest li"ore9 en the~ Pres,l,ool O"velopm.mt71 Frofile vere 

tallied ano a..-.,raged to ge~ reprea,'ntatl;,,,, lice res fo.~ ~'ne dif:e:rent 

dom,,1mi:. ;, tqt"l of ,,7 cil.U';""" whth"" "ceres in at leas" fol,l, of the 

lit;\< <!crue:i!m (Percept.,,,l,'F;!.,,,,, !<Iotol', Cognitive, Speech and La~guage. 

Socio-Emotion~t, Self Care a01 Gro~s ~otDr) sh~4~d at least a 

..ix-month delay from chr"nological as,,-, compri.~ed """ ter:get gICOUp 0:: 

f;i;i9 pract:icUllI. Test scores ;:,f th'~ cast of the cnJ.ldren ",ho 

par,ticil'aCed 2..' the 1"'""choo1 program wert' al ~o tal:'.ied 3.~d averaged. 

2. Pre m,d p'o~tte5t age SC01"~S O"':l the Preschool D("v~lopIllental 

Profil~ were compared for esch chi: determine _he saias Illade. 

These !i',lIS expresse.:\ in months were t~11ied and avera!o ~d to get a 

composite scor~ in each doma1~. 

3 ~ Eaah child's composi.te scorf:! on t:,e Brachen Bas: -: ..., Cc"u..:E.pt: 

Scale wa" talaeu a:td th" nUlllbet' 0': chUa cen ,,1\;> were round 

develo9men::ally OQ "gil! leVel 1n concept £")"""'tion "'as reco~ded. 

http:composi.te


4.. 'l?ntrili:s "'1 the ~hjtdu,n'" daily .Tt ten;;l «nc" ,'econ!s "ere 

tabultttflo to ;,udicace pupil l,artil'ijHltion in the prolln:",. 

S. Parent s-ignatu!'e:~ on attendanc..-; :shee:s at: the wor;"'shop 

s£:s:?ioru: 'Wee.:; tal1ii;d to indIcate pli~ent attendance,. 

6. Responses of the 20 parents who were randem.ly selected .I'or 

f,i:,cervie:wa wa,:"~ 81\aly.?:cd r r.R.l.lied, and av~raged to d~t~mine the impdc~ 

YOUl1g (:hil<iz:'>n, 

Ihe results of this oraccic.um are presented arc<H.'ding >:0 e~ch 

objective. 

Pbjectj,!~ 

.ftel' ;:he s€;cood month of I'ractl.cum i !lplementation. academically 

at-risk preschoolers were identified according to their developmental 

delll}S in <:ognitioll, socio-e!llot.'onal, self-"",re, languas", percel'tual­

fitH~ mo~ot. and gross motor skills. "sing the ?reschool O"velop",,,ntal 

Profile. 

Tots "bjecti"e specific;:! that identHica:.icn l:hrough pretesting 

l1o.S to have l)een c<lb'p1et.!o by th.. ".scol'd montt, De pta.cCJ.cum 

iI;tplemeutLtion ",hich ,,0111d have been October 1990. However," strike 

of non-certified employees in one Ot the target distrirts ;Illlllpered 

8ch,,01 at~encllUlce and delayed the completion of pretesting by tl<O 

",eeks. 

l'rete.Jting we.... c.)rupleted in t;!li! 8~COlld weel< of I: Jvclill1er 199(J and 

fro-a the -rst:nt:tt.:r., a total of 67 pt'e~choolers were :!)ulld w~th de.lay&1I' 

averaging from It' to 13 mOI\ths in tn/,l siz dev",lopment.al areas. 
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" devdoptll.eOtal l"g of rO\lgnll' 

incl\lded ",ith the l\roup. of Ilot-at';'ri.skl'upils 

Oe::elepClental Mean d~velop. Oela.t 
area age (in 

mos.) 

Perce"nlIl.1/F!ne t!otOI" 3 years 5 months 11 

Cognj'.tion years 3 'J:(l!lchs 13 

Language 3 yeat's Ii moaths 10 

;:lucio-Emotional years months 13 

Self-Care 3 ye«t's 4 months 12 

Gross Motor 3 yea.rs 6 month" 10 

Nob" N '" 67. Mean C.A. = :. years 4 months 



D"""lopmen1:al cAse, "as .3 l'e<;rs;r months. 

the' H€!an Devll,lopruonz:al Age w;;s 5 year!" 

average 'chrornlogiar.l age at the child~en 

t:l.rue by j months. 

POGtt"st; Mean 

~,a: 5-5 -----"'$ +H-H-H+ 


1illliH Average+I-+++H+ 
oai!"::++H++++PO$ttest Mean ~ 26 !!lonths-H+t+l+!­ 1C.A.: 5-0 

! II!; I I ! 

Ii" I ; II I 
J 


Pretes~ Mean ~ %%%%%X%% 

.,+f+I+l+ 

Ase! 3-3 xx:;::::%%%% 
X~%%%%%% 
%%%%'tl,%% 
%%~,%%%%% 
%%%%%%%% 
%%%%:;:X%% 
%%%%%%%% 
%%%%~%n 
~;%%%%%%~ 

Fiilure_1. A'terage ~;aili of at-riSK preschoolers enrolled 
,in the presch.)ol progn"'l, in cognitive sk111s, after r.n 
S-ffi~nth period of intervention. 

Cognitive 3k111s are those skills which the preschooler 

They ore 



eime. 

'Lable 5 ahows that the ~hil.cren lOad" ga;!)s in all of the 

The greatest gain was i-I\ clasciHc.atlon; ,-~e 

<.Ili!l1l:Y to gro,lp objects :1nt~ general cl,,5se~ "nd 3ur.dasse5. 'l'lQ 

iacI.)ud" s!(.in yas in ~he r..Ol\Ce.pt of tilt€: .t.:'hixh lnvol:J f!s concepts of age,. 

t"elative speed· o.f objl'cts, and using time to orGer ~vents. The le2nt 

gain "a5 in numb",r con~epts; the ullderscanding of quantity ana the 

cnaracteristico oi <lnd 3550::1.I1:ion of lluuil"t' symbols. 

~able 5 

Gains of Participllnt At-Risk Chil<iren 1.n the Diffe~ent CagnHi·.r2 
Skl.1.ls, After 8 Nont~s c·f !ntervenUon 

Cognitive skill Average gain 
(ilt mGnths) 

Clal'sification 14 

'Jime 12 

9 

Set"iation 9 

Number 7 

E~3ed on the test data ,resented in Figure 1 and Table 5. 

Object.ive 2 Was adequately met. 

http:Skl.1.ls
http:CagnHi�.r2


65 

chronological ll&" ~!\ basic cO:1cept [""lJU!.1:ion. 

ThIs objective WilS l!leant to give toor" insight ~o the children's 

over their child' '" rer,dines" for lCi"dersa!'~en. The data I"Jrt"ia to 

chi1dren in Unit.u I and 111 only since lack of personnei uid nv~ ~11~~ 

tor th<! Ildlllirdstracion of th.. test to the cla"sel' in Unit II. 

Results 1a lable (, show chat 3:; out ot 48 at-risk preschoolers 

w~re if:'\lnd t'Q be on or above chronological age in their kno'lt.~ledge of 

basic c~ncepts, A total of 12 ~ere found to be pertorming slightly 

below chronoJJ;lgica1 age el<pectlltions. Accc'rdiag to these ou<;:come,s, 

this abjectl.ye was su('c.;:m;ful1y met. 

Nu>wel' of At··Risk l'resch<:>olers, El1rol;ted in the Progr&:n. Found to be 
Qn. Ahov", O~ Bel~~ ~o~ical Age Level in Basic Concept 
Formation Afear 8 M~~ths of Intervention 

Category Number 

On age level 

Above ese level 

Below age lev<el 

5 

31 

~. N .. 48 

http:abjectl.ye


At the end of the. eighch"">nth oj' Inte.-vention, 8t-nsk 

pr~scheDle'(s d~",onstrate.d 'Ii 15-month gatn in t""eir soc:i.o-eU'!otional 

Fi~ure 1 shows chat the av:!rage. d.avelopmental age of eh,; childl:en 

3t the end of the period of int«rv0ntion \,Ill" four Y""1:$ anJ ,~il< l'lOnthll. 

three years and thre" !!lonths. Th.:! child~'ell' s gain "ft';:.- eight meatfl" 

vi pr",,,:hool expt'rien(:e, as seiln in Figure 2, is 15 months. According 

to ehese results, Objective:> was ~eacll!,d !!'",re then r.:;l(!'luately. 

Mean CA at 
Posttest: 5-0 -­ «««« 

«««« 
Posttest Mean ___ ++H+H+ 

++1-+++1+
Age: 1,-6 

I I I I II II 
Pretest Mean ~ %%%%%%%% 
Age: 3-3 %%%%%%%% 

%%%%%%%% 
1~%:b%%%%% 
%%%%~It%% 
%%:.:%%%%,; 
%%%%?Z:;.:{ 

} Average 
gain: 
15 months 

.Eigure 2. Average gain of partidpant at-d"k 
preschoolers in socio-emotion:~l skills after 8 
~nths of intervention. 

t:ompat:ed w~th the pro,9;t'ess !llade in the other areas, this was the 

least amount of progress wh.!.ch eh" children made. Hoersch and Haskin 

(1981) suggest thae the area of social and elllOtionaJ. (~ollJpetency 

ref).ecl: the j.nfluence of th!! car>egivers "'ore than the child's ac!:uaJ. 

potenti.al. In addition, these same authors ;1oint out that cuJ.tural 



projected illcl"eiis<! of aix months, t:he gains !!lade by tbe preticho(.;lers 

in thi:; area it) ;llgnif1cant. and t.he objective was su(:cessiully met .. 

Afte .. the "i~.hth :nonth or intervention, a~-r{alt pr4lschoolers 

df!tnofl.stratt::d a :.-:6-month gatn in st!lf-cLll:"t! sk'llls, based on the reeults 

yielc1ed by the Preschool llev"lopt~"ntal Profile, 

This l.a another area where th,. children made their great~st gains 

and it is shown: in I:igure 3. The chi "~'r(:n t 5 average posttest 

d'welopmental aSE: was:; years 6 mcn!:hs and chEZ mean pretest 

development"';' ase was 3 years 4 "",ntho, According to these results. 

Obj,ictive 4 waG successfully Met, 

P03ttest Mean 
Age: 5-6 ~ +t+++t-H' ~\ 

+o+++H+ A'Jeragt! 
Posttest Mean ----~ +l-H++++ ga:tn: 
CA: 5-0 -I+++++H­

lillll!! 

+H-H+++ 
I II Iii II 1 

26 months 

P::etest Hea::. --_ %%%'<:%%%% 
Age: 3-4 %%%i;%%%% 

%%%J!%%%% 
%i.:%%~%%% 
%%%%%%~'f,; 
%~%%%%%% 
l;%%%%%%% 
i!;{Z%%%'!% 

niiillX'e 3, A,'<;rasll' gain of partic:i,pant at,· risk 
pre'jchoolers in s,uf.. car<? skills after 8 months 
of incervention. 



ttL the beginning and cunclu~ion 

qualities of moto~ behavior.. , 

the easiest to measure and thQ ones "h,joyad 

the re~ults presented in Figure 4, this objective 

a gain of six months in gr~ss motor skills was met 

success .. 

Post tee t Mean 

Agel 5-5 --.....:)r. +W+++H· 


H;IIIII Averas" 
Postcest Neen---'l» ~+H+H+ gain: 
C.A.: 5-0 II II I I I I 2':, montno}

t II I II! 1 
+++H+t+ 


~retest Mean ~ %%%%%%%% 

.\f.:e: 3-6 %%%%%'%% 


%:.:%%%%%% 

%%%%%%%% 

%%%%%%%% 

%%%%%%%% 

Z%%%%%%% 
%%%%1:'%%% 
%%%%4%7.% 

Figure 4. Average gaIn of participant: a .. -risk 
preschool",rs in their gross Illotor s1;::l.lls afret 
8 mouths of intervention. 



to' an ;,iveri'lse of 5 years and 4 months at. the 

in'tcrvention. The gain of 23 lll<lnths 

chronological age of five ye~~8. Accoccing to these results, 

Postte9t Mean 
Age: 5-4 ---:-+ 

Posttest M"an 
C."'.: 5-0 ----I' 

Ii I H II f 
11111111 
I /I ! I I I i 

+-Hl-rH+ 
+++r+-+++ 

I 

j 
Average 
gain: 
23 !1lOnths 

l'retest Hean -­ %%%%%%kh 
Age: ,-5 %%%%%%%% 

%%%%l%%% 
%%%%%%%% 
%%%%%%%% 
%%;1;%%%%% 
%%%%%%%% 
XU%%%%% 
%%%%%%t% 
%%%%%%%% 
%%%%%%%% 

Figure 5. Average gain of participant at-risk 
preschoolers in their percept'~al and fine-motor 
skill" after 8 months of In'"rvent:f.nn. 

D'Eugenio (198l) states that during the preschool years, the 

development. .;)f perceptual , ~ ~:f.ne-motor $1<.111$ .'ccur in two way,;> 

http:In'"rvent:f.nn


or "kOch involving grasping, ID'Inip"lating, and 

and (b) ~l.e ilp',>licaU.on of these skill pa.tterns to increase; 

i.n fine.-mto::: ca..<;ks~ Furthet1"..'lore, she c'0ntencis th~t 

:r8,-·tht~ tntcgJ."etion \?! t..i-te' area.s invo.i.v.ing me'Ster/ of fine-\,,lotor 

Qf P"":!~f'tu"l skiU", and the child' S cQgnitilie 

milerstanding M his 0;: hez wo~ld ~hat are g:!.v6n top considera~ion ..,hen 

'iJ;,i"""ing .ll. chtld'.< ~'(!aoin""u f<)r ~ormal schooling and plannin,; for 

hi;;/I1"" cU1:'l'i<.:ulu:u • 

.QE0.ective-L 

!:y the end of ;;:he Eishttl month "f intelOvenc1on, at-risk 

pre$chooler$ datrP!lstt"uted a gai~ r:- f 23- mon~.hS iu their :,~peech ~"1"j 

language s(,111s, according to ",,':eSSOlel1t rcs:.Ilts using the Fresehool 

Devel uprnenl" ~... Prof:J.le .. 

Figure 6 shows th... gain of 23 ..,,,nth,, ,;~ ",,,11 as th" a",,:ellse 

developmental ages of the: cll:i.ldren at preteiilt ~<ld 1?''';Cl:eGt datt's, The 

imTlressive result.f'". show that O~.1e-:.cive 7 was achieved. ;,ith aiznif:ica:tt 

s\\(:cess. 

70 
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A'~e-ra.s.e: 
gain: 
23 I!',finth" 
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FigUl:", 6, Ave:r.3gc gatn of participant at-risk 
p;:eBchof)l!'.l:s in t:heir speech <lnc. l.3nguBge skills 
after 8 months of .tntervcntion. 

D~\rinl!:. the p.ight month I)eriod of interventi.on, "8 out of tl." 67 

parenrs or sets of parents oi at··, isk children e"ro11e<:l in the 

. preschool program attev.ded a: 1east five of the training sessions 

conducr.ed fOr thlOlII. 

Table 7 ',hows that II rele>.tively ~ignifieant nUl jer (19) attended 

all Gev,m ('''55ion8. 'thE:' majoru.' (23) atter.dec five <101'k5h,,p&. 

Results ';:",,:liente that alillOst 9 0,,1! of 10 parE!nt$ attended the t~l.lining 

w':kshops, reflecting their degree of involve!Ilent in their 

preschoolers' d<:!velopment. Acc<>rding 1:0 these O\ltcollles, Dbje<:.ti·;e S, 

which projected th...~ 70:;; of the p2i.rents WQuld .. teen" ct least five 

workshops, W!aS successfully 111".1'. 

It ::~~:J:i.'" be pointed "ut ttlat the n,,;nbe;:~ o:eporte<! b,re do not 

reflect l;,..", t,)cal attendance at each workii'hop which included parents 

of nol:-at-ris" chiJ,dren. 

http:conducr.ed
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f\r.~emJ!lnce No. of parent., 
catezo;:y attended 

-
.\r.tencled ,,11 sC£\$inns 19 

Attended (:, out of 7 16 

Attended S out ~f 

At~"'nded out: of 3 

Attended '3 out of 4 

Attended 2 out of 7 2 

Attended or none out of 7 o 

Total 67 

-----_._------_ ..­

Objective" 

An a"el:llg~ of 17 out of 2Q parents of at-risk preschoolers who 

p~rticipated in the tra1ning wurkshopa reported at least three out of 

five key <;onc.epts introjuced at each workshop in interviews conducted 

with them. 

Table 8 indicaees that an average of 11 Out of 20 parents 

i~terviewed after each training workshop were able to report at least 

three out of five key concepts introduced bt chat session. Only 3 out 

of the 20 pare,~te recalled ·0 to 2 key concepts. This exceeds the 

p;;ojected success ratio of 14 out of 20 pa:renttl and reflects the 





pI'acti.;,,", g~erllted· o"~collla~ thaI: ~>I~bl 

objecdve,,< butJl.r~ just: illS sil;nif'i.O:3I1t. 

of 	the p~eschool 

A. 	 Offi,,~ of the <listric: supcrintendent will assign on" 

school di&trtcc personnel r.o c~ordioate child finv and 

identification effol'ts thr,)ughout the school year. 

ll. 	 Child find and ideutificat.ion activities .,' U !!vntinue 

throughout the sclool ye~r. 

C. 	 Child Find Coordinator will seck to ~~list the 

cooperat ton of as blalW agenci.es. organizations, 

institutions, and individuals in the cOllll!lunity to report: 

handicapped and/or 3';-risk children 0-5 years of as" and 

are not being served to \.'''~ schi:1ol districr.. 

O. 	 Intervention for. reported handicapped and/or at-risk 

children will be initiated by the Child Find Coordinator 

as soon as feasible, wor.king !:hrough the en.Hd's "arentsl 

guardians and :' llo",~.•l' due process ;;t:a."1daI'as. 

http:agenci.es


Nul'S'" 

Local !-iml:teal !loi!ie.ty. Clinics, ancl OfilCi)$ 

Local L.:hurt:h<la 

D. Local Day Carl!: Center!s and tlurserte.s 

e. Cvunty Committee on £4r1y Interventi"lt 

Ii'. ·?arent-T",acher Organ.hationa (Prel1('hool PTA,. Moth<!t'f;oi' 

l?reschoolers - MOPS) 

J" Proie,s:lionals (i'1dividuals in the cOIillllunity lnvolved in 

enrly childhood ~ducation or care) 

Uctober - December: In'iolve1!1e~t in statewide child-find 

Jatluary - ~Iarch: Child Fii>d Coordin<1t\l, process.:!$ 

received and initiates intervention process ",here 

- June, Child Find Coordinator meets with advisory 

http:loi!ie.ty


school and ~ higher average o.llJlber 

w"re absent. 'Ihe reason fOl: this "as th<~ t;;o-wi!e!t 

in the district whicb negatively 

the children in thd prescilool progrrulJ. 

reported here refer to thl'! tOCt,l enrollment of bo\-h 

not-at-risk pupils. 

Patterns of Preschcol"l:s in Districts ,\ "rid B for the 
School Year 

District A District S 

days present 5.75i (eS%) 6.376 (99%) 

days absent 657 (lO%) 197 (:;%) 



parents t -rep{)'l:ts tc the teac,het'$ indicai:e 

to '''J:Jl<' to school and miss ,he exp'ft'i;}nce ·whet! 

as oa ~.;{!ekerds 01' holidays~ U~re ,:rre 

paretl~3! 

"My 'child ke""" askin:c. "hather it is •t.oday· that he should 

W'hen he cannot come. H 

"!-'y daughter 	is excitea "'hen sh" ge.ts rea:iy to eo,",e to school. 

th"" bus to pick ter up." 

3. "Mls0Il dO~!I not unde-cs..:and why ho cannot be in school 

,"'Wuydaj' like the other children." 

The project involved bott> ai -risk and not-at-risk "hilil'!.!\! eV"1l 

if the l.ntervenLion WiltS mainly foc,~","d on <It--risk childre.n. Since 

both groups "~nt thw"S!' the same prog,am, the gains of the. 110,-at-risk 

group wera also aSSIi>5seil and presented here as part of ~he Dutcomes of 

!:his pracUcuoi. Figure 7 gives a comparative ricture of the gains 

made by the two groups of ~.hlldt·en. It: shows the ovU'whelming impact 

or quality intervention on I:he development 01' ;:;.;:-risk young "n11.(\.en. 
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Figure 7. :;omparative developmental gains ill mont.hs of 
at-risk and not-at-risk practicum preschoolers af"er 
8 llIonths a;; i"terventi"n. 

Jrogram's l~pac" QU Parents and Th~ir Family Life 

Some of the valuable outc"mes of the practicum are those that 

inv'llve the par<mts of the preschoolers. COlllll'ents fro", parents 

reflect changes in their con1'epts r.egarding earl:: cb~ Idhood 

developllle!lt and preschool education. Here are " few of ehei',.- record'lld 

£.lm.ments: 



: .- .... ! '. - '. . . 

~o start, «r1t1nghls, fid!!l<: a.u! ,1"!lil.'1lhi~ A.B.C. 'so 

~!aw t' imd':'rstarui what is be"t for him at tuis 

him ilnymClr <. there are other thingf'l that I 

him which I learned hom til" w",·ksnopa. !'low, we are both 

"I a:nver)' pleaned with the program. !{o:;,t preschDols 

emphasize' t teaching R.caaozm'.cs,' rather than guidiafl,." 

'.It should be noted here,: however, that ""!Any of the parents still 

:feel thi!lt:tlle children should: do mOre crafts, dl:awing, and writing. 

'A nU!\'ller 0'£ paretit:,; were' im:>'cessed with their child's growth in 

t'he,socio-emotional area as reflected in these comments: 

1. "1 see that my child' has grown much more socially and Cttrl be 

on her 'own in making co~t:a.;:ts' with her pe~"r;." 

2. "The caring staff has 'oplmed toe door' to my dau\!hcer's 

sodal life. Sh'e ill more 6pen to others no"'; more than she was eight 

nago. 

reF01:ted incidents which indicate that preschoolers 

they 'learn in school and try to make an impact 

http:R.caaozm'.cs


em ":teeping Cl":' t!eillt i:ler.lchy," a set of 

tnilt: their p1:'eschClol child $tar!;;e<\ to mouiCor ~heir 

anG would caut.ion. t:h~i.3 about: (12lt.ing cholesterol.... 

'. . . 
(teachers) c!e<licatton, enthu,siasm and d'r1v£l, O'lr children will be 

L'eward"d [01:' years to come. The foundations ':hey have builr. will be 

s~en !':?len On!' chiJdren meet: thair neAt challeus.e. ~ .Kindergarten!'t 

Parents fou:.d the training workshops helpf",l and offered their 

suggestions. this is what some of them said: 

1. "1 enjoyed the ev"ning meetings. I l!ave learned a lot of 

things thn'/; are heipful to me. I hop. that the school "';t1l have them 

again next year and that I will be allowed to attend them even if my 

child ~Jlll no~ be in preschool." 

2, "The parent meetings covtlr:ec\ a wide area of topics that ilave 

information whl.ch I can use. I especi;:;lty Like the handouts of 

Olate:::ials. booklets, "nd n"ws.\etters." 

3. "I thin1.t the parent training workshops h'lve "een excelleilt. 

1 hope they c<.ntinue every year far othel: parents," 

4. "The pa,,<!nt meeti!lgs were very valuable to us. Pleao" 

continue with the supervised play for t:he children" n.ac helpe": in 

making it possibl.e fOt us to attt"'....;'i,L n 

5. "The (,arent workshops were vel'y inform-'lt:!ve; I always 

left each meeting havtng learr.ed sometnin6 new. 1 "ould like to 

http:learr.ed


I'resciv:lOlers i<lenr:ii:!.ed aJil !lt~l:isk fo:: 

ana 90 ,.tiO ,,'!::e not at-risk. Pre and p"sttl?~l:"n& 

fil~:l.sh of the ImplementatiQIl. period to 

yere held to improve parentin3 skills of 

th.eir !mOl/ledge about "a.dy 

educa!:ion. To mainl:ain quality 

instl:uccl.on. supervision rind consultant servl.!li!S "ere !,rovided by 

county and district level supervisory r,~r50nr.~1. This wri~er 

degree of success with <lhieh all pl:<lct1c1!lll 

generated ."e following conclusions. 

Active int"~",,enti"n for at-ris&:' preschool <:h:U.clr~ usir.g 

appropriate activities and materin.l.s b.;s ;' sif,nlfical,t 

impact on their development. It can effect sllb31'an~1al 

specific areas of coguiti"n, lan@uaae. self-care and 

http:instl:uccl.on
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· . 
'ff'letln~ of forging pal-f,mt-tcaeh·t;!t" partner.ships ea.t'ly 1n their 

which ;;11,1 result in long-term benefl ts for the 

5. The s.:.Ooul distr:tct. and appropriate cOIt'!lDunity agen~ies and 

orgllnizations can UI'd.te their "fforts to seel< and identify handicapped 

childran "f I"'"school age to allo\,1 for uarly interv""tion. 

1. Parents can lear" the right concepts regarding devolopment in 

earl,' chil<::hcod 'lod preschool aducatwn through tl'ainicg '..orkshops and 

the e!::'l.:ts of appropriate int.ervention on the:"': own children. 

'l. !'arencs can be encouragp,d to a~te~d training orportunities 

thae aTe ~e tavar;t to their needs. 

3.. Parf::1ts c:.1L"1 set' 'Ie as ui!l.cdels" to. other parents in the 

4cquisi~ion of knowledge and gkills and t~ foste~ the u5s of 

dev"lop!ll.lln tally appropriate practices nf. i materials in teaching 

1. 'rhe tc.achet" is the key L'ctor to ~h" success of a pre..,·,h!.>ol 



?arenta 'readily t'ec;oSni.~e hiB:/her infl\ 

"no attribute their' chUdr""',, "",adem1­

Ideal,physical Londit.iQns "l'r~ very tmport:anL hut t.-hey don It 

di;cerrnine ,,,nether a progr.am su(!:"eds i)r not. thus. a 

for cae ideal situation to ~tart one. 

teacher I!an \U,,, whac is l",.s-~,d"al and lise it: as a good 

<,,JI'perience for the child.E>.f•• 

3. A pre:3cnool prograTd that ,tdh"'tea to thp. It:>" of developmental-lj' 

approprilite practices and materials can be very effective ill generatillZ 

support for "'"." '1'lality preschool progr<UruS in tn" district. 

4. Not all childe"" from econo",ically-dal'rived families ilt'e 

de:~ayed in th,;;ir development, and Ilot all chilclren from. ",::ooo011c.1.1.i.1 

adequate backgrounds are developmentally on-;,evel when tn'll)! cOlI'e try 

I>chool. 

Assessment and Evah ~ion 

L l'ar<>nts of the chHdnm in the prop'am needed to be assur"d 

about pre.testing and postCesdng that thei.., c~ilclren had to go throu~h. 

2. Provided with adequate tr~ining and pra~tice, parent 

volunteers make 'In ..,."cellent r<1130UrCe for assessment. aC".d testing whe,n 

large numbers of children are 'involved. 

3, Parents appreciated the ~nd of the year inoivi<.iual 

conf'!1:ences "i"o. the teacher and program coordinator. He.l ority of 

the par.ents asked for 3uggest:ions on 'lctivities for St:1l1111er to maintaIn 

the gait'S tha~ dleir children have made -:luring the year. 

http:progr.am


p!."ogt'l.ll::~ in: bath di.it~i\'-:.ts .shoal~·b2 >con.tinued~ 

t(f l;'6cogtli,ze .and appreci"~t'~ 

ani! this. needs r." be ~,::cQl;rag"d. 

class size k'legds tl\. _ be li1!tt'~ed 

Classes ,with har,dicapped ehildrim ',should hi: no 

a 50/50 ratio ',)f lllmdlcapped and "on-ha"dicapped 

3. 	 Staff selection should be given 'ltl!lOst considerati,"n. the 

teacher shvuld be der.erminerl by the candidate' s p~\rsonal 

which includes a s-"nsicivity ~o the young child's J.ndividual 

background il'. "ar1y childhood development, and 

e~emplary work ~xpetience. 

4. The school di"trict ue ..ds to have <:.l"ar objecr.ives fM: ~ts 

preschcoL program which ShOll1d be presellted to tho:. community, dllstrict 

school "eractmel, and the parents of the childr<:!n to be ser.<cd. 

5. The prf,school staff needs to be 'well-informed about thE 

preschool program's object:i..ves, and pr01,ided wit.h adequat" superVision, 

'consultation sel'Vices, and in-service opportmlitielO. 

6. Home visitaLion needs to be made an inte~~al part of the 

preschool progr"'" to ensure optimum p.orent invoh",ment mid ~ev",l"p 

clo5erhome-~chocl relatiooships. 

Parent Educatton and. Trainin~ 

1. Continne and expand the "aretiC "ducat!o"! component of the 

http:di.it~i\'-:.ts
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training sesilions, using older 

Be sure there is adult 

l:f ene preschool. l:n.-ogr;;.,. involves ';blO district8 ilnd class 

tctaling ,,"~r 100, the responsibilities for preschool" 

pare~t training, and assessment and evalua!:!on 

two or three staff members. 

Hold 	individual parent/tescher conferences at the end of the 

and the maintenance of their 

A packet of suggested summer 

pr,'pared by the teache~' should be mad.i available to ~u" 

at these meetinga. 

"3. To ease t?"e transition of i'rpq('"noo~ers into Kindf!'rgarten, 

"th':!rn' shOUld I,e a meeting bet.."en the preScllC.,l ani! Kinde'garc!ln 



of this 

quality of education 

form of th'" report ~ill be sent to 

leaders in the national, state, and10cal" 

the wisdom and the importance of eady 

as the dramatic eifect:s of what developmentally 

ptact'ices "nd materials Ciln do in enhancintl the 

of young children. 

writer w:',11 also seek to 

profeclldonal conferenci.s, especially those on ear1'rchildhoorl. 

young children whD ..reat ris\:: for academic 
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APPENDIX A 


PAMNT T!M.INllIG WOr:.KSHOP ATTENDANCE RECORO 
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APPENDIX B 


l~"TE!<VIEW GUIDI'; WItH PAItENTS 




·apP'ropr1,ste:· p'r~11m:ina-ry' co~ents, refer .~..x the uork~hol? just 
ask'th"''''' two general questim,s, 

In &enc'tal, what did you th:!.nk about the "", .. kshop we just 
11'::01 (adresh th!.'ir lOO'5llDt'y if tll'leded and ,ec.oro th€\:tt' 
re"~On§e". ) 

Question ljB~ ~'h£H. information, id~as) information pr£E\2nted at: the 
worltshop did you Hnd u3"ful? (List l;'.1sponses,) 

-~-------'---'-------'----

The following <!J:e suggested 'lueac10ns w ask on eacl; garticular 
1<orkshop: 

IYorkshop I: 1!1JllI/Ul Growth anJ Developm"nt: Preschool Years 

1. 	 How does a 3-4 year o,ld child learn belll? 
2. 	 W):,et a=e cbi',! basic skills thn t a l'resc.hool"r is capable of 

cloin';i1 
3. 	 •..hat is 'play' imponant to a young child? 

!{orksl,op :1: COllllllunic"ting with Ny PreschCloler 

4. 	 lYhat are the tips for effective communication? 
5. 	 What is reflectivE'. Hi. :ening? 
6. 	 How do you u:;e rlCln-verbal cues in co=unicating with your 

preschoCllerZ 



cah pri'!:,ents <le"alop <!ooperation in the Y.Jung child? 
1l"e the c:\.ps for dev!>lopin~ self esteelll in the 3-4 YEIlr 

13. HOI{ can pax"",~[. help the young child set: 80"-ts~ 

l/J~ 	 How cali. 9Clrent.s provide support .",no encou,,:,,age communi-.;atit'}~ 
III the young child? 

15. 	liol( call a parent 'be " 'model' fox the. '>uild1ng of good "tu":y 
sId \161 

If,. 	Sow do you knOI{ when t~ ~eck ~upport? 
17. 	Name some resources in our c01l:lllunicy tr.se are <lvailable to 

parents of ycun~ ~~ildren. 

NOTES: 



APPENDIX C 


PARtNT TP.AINlN(; WORKSHOP EVALUATION FOR.'1 




Fc",ndll.tion" to Effective Skilla 

Access to Support Syste.ns 

List briefly the knowle"ge, concepts. or info1:1lllJ.tio!1 g"'1l'~'; .'~ 
you-frolll yo"r Ilttend'mce at these meeU\lgi'l, 

)''''U1: suggest.~, 'll to imp""':£' parent in'''olvement meetings in the 
futfl!'.a .. 

Your'g~netal impression ut the preschool program which was in 
'operat.ion this ;{\18.1:. U$e back :side L -,ou need more: spac... xf:,r 
sugg<!stions. 

'l'hankjtlu very much fa:.' your input. 1:our respense is ,sreatly 
&ppre~i"te<!. Please n~:.lm this: fot1!l back to . . by 

http:Syste.ns


APPENDIX D 


VOLUNTEER PAM:NT· TMINUW WORKSHOP 




l.'esponsibilities 

and supplies 
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