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Developing Study Stills or First Graders through Direct Teaching of a 
Sequential Program Involving Listening to Follow Directions. 
Locicero, Bonnie J., 1986: Practicum Report, Nova University Center 
for the Advancement of Education 
Descriptors:. BasicSk.llls /.Behavior Patterns/ Independent Study/ 
Study Habits·/ Study Skills / Word Study Skills 

A sequt!nu.,r ll)pro•cb to .cl~ inc1ttpendent work involving direct 
teadling of in~~te<t ~0¥cf,,..-9tk, 11ru.t J~g.iyities to build the skill of 
llstel'ling tc>J~~ ~ji;•c,U~ w:;11 d,y~le>pttd and implemenwd by the 
author f ~ .. use !(lttf\f:~tarade elem~n.~ student,~· .. · The. prcgram 's 
aims Wf!re. to de'Velop\st11dy. skills and ~e s~µt or listening· tofo!low 
directions, to increase time on task during independent wort time. 

The pr,ogrih(~~iji~~·.the ·r ollawing ba~ic comporie#t.t: 
pre ·~dc~~Yiln~ie! of 011 ~k ~e~icx-, W!tJl ••~pl~! ~~en at 15 
m.in~9~ in~~· .. · •• . P~«t. a11rl ~~~s,~s 9fJ#~•·*jl!of llst.ttnlng ~;(Ql10~l 
dir~on,s;· .... iq\p eQ~tJOll 9-f ~dir•%~#cbi~g!of. '$8QUt!J1tiali11"'9tated 
boatdwort:, foll . ~!l.iJJin(te.pendJllt :"l91:-,k)ttiJDe; daily activit.(e3 to 
develop the sk~J, .... ( . ·.'!lfl1ing.:t.QJ()llgJ1:.~,t.~'1'~r;~q.f.hree .. step 
directiO!lS, to ~er:f!S,p()11de<t<,.tP V!Ql?Jg;i(>,9~ ~iOJt,P!~r .. Jhe .·s1.udy 
stills. P9Stinve~toty ~di~ted ,~~t ~t'/"''~;a ·Sil~~~til increase in 
011.tast.,~~eba-vior .throughout the tataet·ar<>up~ Jne posttest of listening 
to r olle>1Jl directions indicated a b.igftly sig~icant increase in this skill 
Positive :results indicated that it would be worthwhile to ccnt.i.nue this 
program throughout the school year. 
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OIAPTER I 

Purpose 

The ~tt.iq for this practicum was an elementary school 

characterized by a high level or transiency, showing a 5ll annual 

turnover or students. Enrollment is .i~pro:rimately 620 students in 

grade! kindf!rgarten through five. The school is located in a lo\'l--roiddle 

socl-:,lcouomic area. The school population is composed of students from 

the neighborhood (771), and those who are bussed from other locations 

(231). It ii one or :10 ele•mentary ~oots in the district. The school 

tiiltrict is the largest among the 17 in the state. The school ii composed 

or all ethnic backgrounds, with a minority population or 201. The 

writer ii a first grade teacher working in a setr-contained classroom. 

First grade students should be able to do their assigned work using 

effective skills or listening to follow directions and study skills. These 

skills should be developed at the first grade level Time on task should 

increase throughout the first grade year, reaching a high level as soon 

as possible. Planned e1periences in listening to follow directiODS, and 

sequential daily work, presented by direct teaching should enhance and 

facilitate this growth. Some or the students' optimum performace 

eipect.ations included: 

1. The students will develop the skill or listening to r ollow 

directions* 

2. The students will demonstrate mastery or ~mpetent 

1i1t.enin1 s.tllls in following directions. 

3. The students will develop study stills which will incre18f1 



their time on tasko 
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4. The students will ma-ease their time on task during the 

.independent wort period. 

Based on teacher observation and the results of the study skills 

preinventory (see Appendices A and D), the writer found a discrepancy 

between study skills used by the target group during the independent 

work period, the first two hours of the scbooJ day, and the expected 

ievel or perfor,iance. • Results from the stu!ly skills preinventory, and 

teacher observations made during this period dGmonstrated that 641, or 
the ,tudents were on task durma the 2 hour ptrfod. The .inv•ntory 

.included entries made at 15 minute intervals throughout the 

wdependent wort period on September 6, 1985. Results from the 

pretest of ihtening to follow directions (see Appendices B, C. and El, 

which was also given on September 6, 1985, revealed that 281 or the 

students demonstrated mastery or 801 or above. 

The prolllem for '\bis practicum was to seek answers to the 

followina questions: 

1. Can a planned daily program be used to signif'icantly increase 

the skill of listening to r ollow directions of a heter01eneously 

grouped first grade c!a11? 

2. Can study skills of t.irst graders be improved throuah the use 

of sequential still oriented boarctwork presented by direct 

ieac.bma? 

.3. 11 it realiltic to ezpect a areater percent.111 or student• to 

master .J1e still of llstenina to tollow directions in n.·at arade? 
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41. ls it realistic to es_pect a greater percentage of students to 

master effective study skills in first grade? 

Thia practicum ,,zs devoted to demonstratina that planned 

e1perience1 in listenina to follow directions, and direct teaching of 

sequential daily independent work would create an increase in student 

mastery or study sk.i11s and on task behavior. 

Operational objectivt1s of tbe practicum were: 

1. After l O weeks of implementation, using planned e1perie11ces 

in listening to r ollow ~lt,ectiops, 80s of the students will display 

mastery (80l or above) ·in the still of listening to foll<n'" 

directions, as demonstrated by '-•cher observation and pre· and 

,o.t:est results. Ttiis v!U be a 521 iftcrease. 

2. After 10 weeks or implementation of dn:ect. teachina or 
sequeiritial daily work followed by htdepeiiden.t wc,rktime. f~'!II'• 

will be an.11 s increue in the number ot·students whosh()W 
; ' :., 

mastery of study skills (at leut 75~or tile students ~task) 

during the first two hours of the school day, as deDtonstrated by 

teacher observations and pre and postinventory results. 
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In the foreword or Stillouet.tu. a curriculum guide in study stilt 

development from Sa>ttsdale ArimnG Public Schools, Charles C. Holt, the 

Superintendent of Schools, agrees that study skills are extremeJy 

important to the learning process. Writing in 1984, Raymond states 

that for the past 10 years educators have agreed that study skill 

development is or key importance if children are to learn. Study skills 

are important in the acquisition or intellectual stills. 

What are study skills? According to Raymond ( 1984), study skills 

can be defined as learned abilities for acquiring knowledge or 

competence. Some basic study skills are listening, r allowing directions, 

and planning .work time. 

A"'1X>rding to Robert, Gagne, intellectul.l stills will not be learned if 

acmmpanying study skills are not present. He cites a study or his done 

in 19731 which indicates that intellectual skills are learned with ease, 

provided the conditions are right. Most important amoq these right 

conditions is the recall or prerequisite skills. Tht, skills he refers to are 

study skills. He goes on to state that mastery of basic intellectual stills 

is necessary for all ruther learning; study skills are needed for this 

mastery. He stresses that study skills are learned t!Jroup practice. 

In his book. I11®iD1 Study Skills. Thomas Devine ( 1981 ) states that 

thintin1 and learnina may be improved and study stills can be tauaht 

and learned. He continues by sayina that nne important aspect or the 

study skill approach to learnin1 is that it is manaaeable in a scbool 
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&etting. Teachers can. in the dauy 'lperations or the classroom, teach 

sped.fie ~tudy stills in ID organized, systematic way and give students 

practice in using the skili:s in !-:ilool subjects. Study stills are 

developmental. 

ID an article Witten in1968, Moffett states that childre~ must 

develop study stills early and keep developing and refining them from 

one grade to the next. Pupils need continual practice to develop 

mastery in study stills. Weissman ( 1979) introduces a developmental 

r.pproach to listening. She encouraies li.itening activities that are 

relevant to young cbi.ldren, and will help them develop important 

listening stills. Shumate ( 1973) and Porte { 1981) agree with Wei11sman 

( 1979) in using a sequential, developmental approach to listening io the 

early grades .. 

Devine ( 1978) daims that teaching study skills to all may be the 

single most valuable contribution of teachers and schools. Writing in 

1978, Gape states that the format and process chosen to affect learning 

must be appropriate to the learning· level and the level of study stills 

development. He suggests ina-emental steps small enough that links 

can tate plate between pr. .tor learning and what is pr6sently being 

taught. 

The teaching or study skills has to be carefully planned and 

organized to be effective. usiq format and process appropriate for the 

learners. According to Devine ( 1981 ), a direct teacbina approach is 

effective, telling the students about wbat they will be doinabelore they 

are u.t.ed to do it. Devine further states that the chalkboard can be 
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especially useful as a visual aid in the classroom. Writing in t 98◄, this 

author stated that daily l.>oardwork helps first grade students develop 

visual m"mory. eye hand coordination, md pride in their work. 

Devine ( 1981) h!ablights the importance of teaching listening as an 

early sti•dy rikill, and states that listening dlvo!ves a good deal of 

digb-level mental ability. Several other researchers, Hackett ( 1966), 

MoffeU. ( 1968 ), and Wilt ( 1970 ), identify listening as a high-level study 

skill, and agree with Devme·s conclusion. Researchers Duker { 1968 ), 

Devine ( 1978), and Lundsteen ( 1979) lgl"ee that listening stills can be 

taught and a:-!! iearnable. 

According to Christensen ( 1985), children need to be taught the 

skill of listeniLg to follow directions. She suggests that concentration on 

taacbing these skills will deaease the time lost to repeated directions 

and work done inmrrectly because students did not listen carefully. 

Lietening skills are linked to study skills in the first grade. This 

writer agrees with Devine's assertion, in 1981, that teaching listening 

skills ha1, two values: It assists students in learning and it forces 

teach~rs to carefully prepare what they plan to say. Often, direct 

lessons in listening can be incorporated into classroom presentations in 

subject matter areaa Writing in1981, Devine suggests that listening 

stills are being taught and reinforced when concise direct.ions are being 

given to a class . The development of the stiU or llstenina to follow 

directions takes place durin1 direct teachina. 

To identify·and implement study still objectives appropriate for 

first 1raders this author referred to Piaget for his de&Tiplion of their 
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developmental level. In the book The Pinet Ptimet written in 1980, Ed 

Laoinowicz repret1ents children of sil and seven as being in the 

preopr1rational/representational stage. This period is charact.erized !>y 

the ability of cbildren to represent an object or event with a mental 

image or word. This may be an explanation of" why beginning first 

graders are ready for learning the skill of listening to follow direct.ions. 

Beginning first graders also show that they are ready to reproduce and 

respond to what they see on the chalkboard. They have attained the 

requisite readiness for the task. 

Bliiabeth P. ~oon ( 1981 ) !States that thP.re are ways to inaease 

amount or on tas.t .. behavi1Jr in the classroom. She sugests integratiq 

er combining subjects. She atso suu111sts using direct iastruction within 

or1anized and structured lessons, She concludes that children staf on 

task longer wilen they fully understand what is eipected of them. 

Writing in 1981. Linda Shalaway agrees that effective use of time 

on-task is a still. It is a study skill that can be learner' and must be 

practiced. 

In his discussion of listening to follow directions and study stills, 

Allen Raymond ( 198-4) amcludes that our goal is independent learners 

who can t1ke responsibility for their own learning. Students who have 

developed the still or llstenina to follow directions are able to 

understand 111i1nments and ~espond with increased time on task wben 

independent wort is appropriate. 

T.be researc.b has empJlasized that studata may not btlin tbe first 

grade •• independent !earners; but they may become lnpedendent 
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t.brougb a developmental process wbicb involves listeninl to follow 

directions and study skills. 
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CHAPTER Ill 

Method 

The implementation strategy for this project was introduced during 

the 1985 fall semester. After e1amirung the research on models 

available for developing the skill oC listening to follow directions and 

study skills, the author synthesized a solution strategy consisting oC a 

two part program. The program was highlighted by daily presentation 

or planned ezperiences to develop the skill oC listening to follow 

directions. The ezperiences involved student responses in active or 

written form. The second component of the program centered on direct 

teaching or daily independent work, using carefully sequenced 

boardwork to promote independent study stills. 

Basically, the six steps in this approach included: 

1. Daily planned e1periences in listening to follow directions. 

2. Daily direct teaching ezperience in prereading, language arts, 

and math skills. 

3. Daily independent work period following direct teaching. 

4. Boardwork to be done during lndependent work period. 

• 5. Daily r eedback, with children receiving corrected papers to be 

ta.ten home and shared with parents. 

6. A bulletin board in the cJa11room, with a display of daily work 

samples. Bulletin board caption was 0 SUPBR ST ARS.'1 Displays 

were changed twice weekly. 

Between September 16, 1985, and November 22, 1985, direct 

ttacJwJa WII utililed, to iatrOduce daily iadtptftdtnt wort ill Ult artll 

at Jan9u11e ar11. re1dJn1,. Md mat.b. Tbe independent wort period w11 
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the first two hours of each school day. The resource book used for 

boarctwork was crucial for success because it was carefully sequenced to 

fit the independent skill level of first graders. It was developed by this 

author, in 1984. 

The boardvork provided sequential daily work which was relevant 

to the needs and abilities of first graders. Each concept was introduced, 

then used in a variety of ways, to provide practice. Concepts were 

reviewed regularly, to provide for integration and generalization. The 

boardwork combined language arts and reading with math in the 

format ot four boards a day, to be done on two papers, using both sides. 

In this format, the students integrated their learnina. Math was not 

separate from readina or spelling. Story probJear,s became a natural 

outgrowth of learning to read and learnina to do operational math. 

Beginning with writing single letters and numbers correctly, the 

boardwork moved on to writina color words and number words, then to 

writina rebus sentences, and doing addition or subtraction e:1amples. 

The author has included 1 O pa9es of the first Grade Boardwort book in 

Appendb: F to show its sequential concept pre1&Dtat.ion and review. 

The paaes in AppendiI F occur at appro1imatety one wee.t intervals 

when usina the book. 

Bach day the children received corrected papers to be ta.ten home 

and 1hared with their parents. The papers were marked with positive 

comments and supportive •~aaestions tor improvement. Unfinished 

paper• were given u homework ud corrected the followina day. The 

"SUPBR STARS" bulletin board dJapJay WIS chanaed twice wee.tty. 

Dur!na the wee.ks or September 16. 1985, and September 23, 1985, 
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daily e1perience1 in listening to follow directions were begun, with one 

step oral d.irections ror actiona. Variations on the game 0 Simon Says .. 

were used. Instead oC .. Simon Says,·· ''Big Bird Say, .. was used at some 

times. The directions were to be followed immediately, but only if 

"Simon Says" or ''Big Bird Says.·· A representative sequence was: 

.. Simon Says stand up. Simon Says hands up. Simon Says hands down. 

Cap two times. Simon Says clap two times." Children wbo clapped 

when they did not hear .. Simon Says" were asked to sit down for tbe 

remainder of that portion of the aa~e. The games were usually no 

more than -4 minutes each. When a new game began, everyone played. 

The students showed improvement in listening for 0 Simon Says" with 

each playing. 

Introduced on September 16, 1985, and continuing through 

September 27, 198 5. one step oral directions were given, to be carried 

out on paper. Througbout the implementation period, plain white paper 

which had been divided into r our rectangles, was used for oral 

direct.ions whicb called for responses on paper. The following 

directions were used each time: .. Fold the paper in half and in half 

again (while the teacher demonstrated). Make a line on each fold 

( teacher demonstrated). Number the bo1es you have made: 1, 2. 3, -4 

(teacher demonstrated)." In addition to the format remainina constant, 

the method or aivina oral direct.ions had a point or consistency. There 

was a appropriate pause after the direction, while the children 

re•t>cmded. Reprel8Jltative direction• for one atep craJ ditectiOfta, 

durin1 tbi1 period or time. were: In boz I draw a cirele. In boz 2 draw 

a lollipop. In bo1 3 draw a wqoo. In bOJ .f draw a tree. Put your 
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pencils down. .. 

Continuing, between Sepiember 30, 1985, and October 4, 1985. two 

siep oral directions were given, to be carried out on paper. The same 

procedure was followed, as in one ~tep oral directions, but two 

directions were given for what was to be drawn in each boi:. 

Representative directions were: "In bo:i 1 draw a circle. Draw a 

triangle in the circle. In bo:i 2 draw a line. Draw a circle on the line. In 

bo:i 3 draw a square. Draw a circle in the square. In bo:i • 4 dtaw a 

circle. Draw a square nei:t to the cifcle. Put your. pencils down." 

Introduced durini t.be weeks of September 30, 198 5. and October. 7, 

198 5, were two step oraLdirections for aqtlon,. CJap, tap, snap pattern 

variations were used. The studenti were told to ·wait for the audible cue 

before responding to the directions .. The .. audible cue was a finger snap, 

by the teacher. Representative directions were: "Clap, snap." During 

the same time l>'riod oral cUrections were given once, and not repeated, 

for students to· learn and respond to concepts big and little, on paper. 

Representative directions, were: .. In boi: 1 draw a little circle and a big 

cirde. In bo:i 2 draw a little square and a big circle. In bo:i 3 draYI a 

little circle and a big sq1.:are. In bo:i 4 draw a lit.tie square and a big 

square." 

Three step oral directions for actions·were begun the week of 

October 1 ~. 1985. The students were told to wait for the audible cue 

before respondina to the directions. The audible cJe was a finger map, 

by the teacher. Representative directions were: ·~tud up, clap twice, 

sit down (finger snap). Bark once, meow once, clap once (fmaer map). 

Bar.It twice, meow twice, clap -twice (fmaer map). 
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DuriJla the week or October 14, 198 5, oral directions were giVen for 

students to learn and respond to concepts: tallest, fattest, longest, to be 

carried out on paper. Representative direcuons were: .. In bo1 1 draw a 

little tree. Draw a tree that is taller. Now draw the tallest trtN. In bo1 

2 draw a snowman. Draw a ratter snowman. Now draw the fattest 

snowman. In box 3 draw a snake. Draw a longer mate. Now draw the 

toniest snake. In bo1 4 draw a doghouse. Draw a taller doghouse. Now. 

draw the tallest doghouse. Look at bo1 1. Underline the tallest tree. 

Look at box 2. Underline the fattest sno,wman. Look at bon 3. 

Underline tbe longest snake. Look at boz 4. Underline the tallest tree:· 

• Oral directions for students to learn and respond to concepts: right 

and left, to be carried out on paper, were given durina the veeks of 

October 21, 198 5, and October 28, 198·'.5. Representative directions 

were: .. In bo1 1 draw a square. Draw a red line down thf~ right side or 

the square. Draw a green line down the left side of the square. In bo1 

2 draw a nest in tbe middle of the bo1. Draw two little birds next to 

each other in the nest. Color the bird on the right, green. Color the bird 

on the left, blue. In bo1 3 draw a little tree. On the right side or the 

tree draw a cat. On the left side or the tree draw a dogbouae. In bo1 4 

draw two houses ne1t to each other. Color the house ort the right, 

purple. Color tbe house on the left, orange ... 

Beginnia.g on October 28, 1985, and continuing throuab November 8, 

1985, oral directions were given for students to learn a.nd resportd to 

concepts: red, blue, green, yellow, purple, brown, oraqe, and black; and 

on, under, behind, throuab, in front or, around, and over, to be carried 

out oo paper. Representative directions were: .. In bo1 1 draw a red 
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square. Draw a blue circle on the square. Draw a purple line under tbe 

square. In box 2 draw a little brown cat. Draw a green circle around 

the cat. Draw an orange bird flying over the cal In bo1 3 draw a 

brown tree. Draw a boy biding behind the tree, peeking around iL 

Draw a purple ball on the around in front of the tree. In bo1 4 draw a 

black car. Draw a red line under the car. Draw a brown dC:J in the car. 

Draw a yellow sun in the sky over the car." 

Between November t 1, 1985, and November 22, 1985, oral 

directions were given for students to learn and respond to concepts: 

first. second, third,- r ourth, fifth, silth, seventh; and top, middle, bottom, 

to be carried _out on paper. Representative directions were: "In bo1 1 

draw seven circles in a row (demonstr2te on theboard, withcircles 

going horizontally from left to right). Color the fifth circle green~ Color 

the first circle red. Color the third circle black. Color the silth citcle 

iltante. Color. ~e second circle yellow. Color the fourth circle.brown. 

Color the seventh circle blue. In bo1 2 draw seven lpllipops in a row. 

With your red crayon color the fifth 1o1Upop, the second lollipop, and 

the seventh lollipop. With your blue crayon color the sixth lollipop, the 

first lollipop, and tb.e fourth lollipop. With your yellow crayon color the 

third lollipop." 

On November 22, 1985, the study still post.inventory (see 

Appendices A and D) and the pc,ittest or liatemna to follow directions 

(see Appendices B, C, and B) were given. 
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CHAPTER IV 

Results 

The purpose or this project was to develop and implement a plan to 

increHe the study skills or first graders. The intent was to increase 

time on task or first graders dtJring independent work time, the first 

two hours of the school day, and to increase the skill of listening to 

follow directions of first graders. 

The results of the study skills pre and postinventories, as 

demonstrated by a comparison(~ Appendices A, D, G and 1)1indicated 

that there was an increase in the percentage of students on task during 

the independent work time from 641s in September, 198~>, to 911 in 

November, 1985, an increase or 27s. 

In the pretest or listening to follow diMctions (see Appendices B 

and E)
1
28S or the students displayed mastery (80s or above). The 

posttest results (see Appendices Band H) showed that 84fs of the 

students displayed mastery or 801 or above. A comparison analysis or 
the pre and posttests (see Appendil J) graphically displayed an increase 

or 56S. 

In evaluating the postinventory and post test data, the writer found • 

highly significant increases in study stills and listening stills. This 

finding was confirmed by daily observations. There was still growth 

observed at all levels of ability. Low achievers experienced success at a 

lower level than high achievers, but skill development was evident 

throughout the target group. 
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The increases in both on task behavior and the skill or listening to 

follow directions substantiate using and sharing the methods and 

materials chosen for this pract.i.cum. 

Mier carefutezamination or the resu!ts, recommendations are made 

for follow up with thla project: 

1. Direct teacbin1 or.mtearated.boardwork 

a. Direct. taacbina using boardwork r rom the First Grade 

Boatdwork book should continue throughout the school 

year. 

b. Amount of boardwork should be adjusted to meet the needs 

of individual classes; specific ei:pectations should be 

adjusted to meet the needs of individuals within the class, 

regarding both quantity and quality. 

c. The use of an auditory cue in direct teaching is 

especially effective, and should continue throughout the 

school year. 

2. Listen.Ina to follO'W directions 

a. Daily exerdses in listening to f Clllow direct.ions r.bould 

continue tbroua.bout the year. 

b. It is useful to do additi0t1a1 llstenina e1ercises with students 

in the slower readina 1roups. It .belpa them achieve at a 

higher level during whole aroup activities. 

c. It is .belpfuJ to keep weekly acor11 for ~:atenina to follow 
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directions e1periences, to assess need3 and competency 

levels. 

3. EJtended listening activities, sound stories 

a. The author developed several sound stories to be used in 

tbe whole group format, as e:itended listening activities. 

Sound stories are short stories to be read aloud by tbe 

teacher. The short stories contain key words. When a key 

w01kd is said by the teacher, the students respond in a 

prearranged manner. I,. sample segment of a sound story 

(to be read aloud by the teacher): "When you heat the 

word ·cat1· meow three times. Show me. Cat. (Students 

respond: 'meow. meow, meow.') (Teacher's hand raised 

signals au quiet) When you hear the word 'dog,· bark three 

times. Show me. Dog. (Students respond: ·woor, woof, 

woof.') (Teacher's hand raised signals all quiet. In the 

sample short story, the asterisk • means: pause for 

response; give hand sign.I.I) Now let's try a very short 

story. One day Duffy, the dog• and Fluffy, the cat• went 

out in the yard to play in the sunshine. First the dog • 

chased the cat •. Then the cat • chased the dog •. Soon 

they were tired, and it was time for supper, so the dog, • 

.Duffy and the cat, * Fluffy scampered into the house." 

b. Sound stories may have as many as five or ail key words. 

lae author has found it useful t.o keep the reapo111 to key 

words consistent from one sound story to uotber. It the 

vtnd says "whoo1b11 in Oftt 1tory and 1ay1 .. 000000 .. in 
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another, it is contusing for the students. 

c. First grade students enjoy sound stories, and request their 

favorites repeatedly. This author writes original sound 

stories. They are not dhlicult to write. First 1rader1 are 

able to help compose sound stories as a class activity~ The 

procedure is similar to group creative writ.inaoC anyk.ind. 

When writ.ina sound stories the teacher and students must 

remember to .include the key words oCten. 

4. Follow-on 

a. The author is r,ianning an ar:ticle for Barty Years [/8, 

descril>q the project and· its effectiveness. 

b. The ,a,utbor is writing a parent newsletter to help parents 

reinforce lisuming skills at home. The newsletter will 

out.line realistic e1pectations for first grade children, 

relevant to listening and. fallowing dir~ons~ GuicleUne1 

will be given with specific suaeations for positive parental 

actions, and counterproductive actions tc av\lid. The 

newsletter will become part or a series of parent 

newsletters. written by this author. 
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:STUDY SKI lLS INVENTORY 

:z 
C: 
:3 
a, ..,, 
A) 

0 .,, 
U') 
-4 
c:: o· 
rr, 

~ 
U') 

0 :z 
-4 
l> 
Ul 
A 
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' 

APPENDIXB 

Developing Study Skills 

22 

:::::--
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APPBNDIXC 

DIRFLTIONS FOR TFST OF LIS'.rENlNG TO FOLLOW DIRBCI'lONS (see 

Appendil B) 

Give each child a copy of 1Lhe test (see Append.ii B). Bach child will 

need a pencil and a boJ or aayons. Note: • means pause. 

Say: "You will need your pencil and aayons. This paper is all 

about listening and following directions. I will tell you what to do with 

each picture. I will give you each mreclion only once so listen 

carefully. Do only what I tell you t<> do. 

Put your name at the top or the paper where it says name.• Find the 

puzzle. With your red a-ayon, draw a red line under the puzzle. With 

your green a-ayon, draw a green line over the puzzle.• 

Find the mouse. With your purple crayon, draw a purple circle around 

the mouse. With your red aayon, color the mouse's tail red.~ Find the 

horse. With your brown a-ayon, put sit brown spots on the horse. 

With your blue crayon, draw a blue circle above the horse.• 

Find the car. With your yellow crayon, draw a yellow circle around 

the 5 on the car. With your oranae crayon, draw an orange square 

around the car.* Find the paint-set. With your green crayon, mate a 

green X · under the paint set. With your purple crayon, color the paint 

brush purple.• Find the doll. With your blue crayon, put a blue dot on 

the doll's left sock. With your yellow crayon, color the doll's hat 

yellow.• Find the kite. With your orange crayoii, mate an orange tail 

tort.be kiit. Wiib your yeJlow C,Tayon, color Ult stars on the kite 

yc!low.• Piftd the dog. With your areen crayon, mate a areen square 

around the dog. With your red crayon, color tht doa'• ribbon red. 



With your blue crayon, color the 

With your purpltl cr,iyon, draw a pur·o1et .. lil1te;u:nt.1ttr 'Uittr!ob(»t./C:\VU.li•~,· 
" ·. . --. ,' ::.i•-, -~-- ' -: ";, 

y~ut gi-f)en ~afC>li, >draw a _.-een ctrtiil'lltlt 
:, ',;;· ... ·•··>· .• / oc-•·~~.cray~c:o~ tJle. rc>bof S ree1f«1n1:e. 

~i~(i~• l-7 liav,t2 DOllllU··.eacn: 

• • •• '.L 2~ pointa-foo, 
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STUDY SKILLS PREINVENTORY: 

o._ _________________ ......, 

I..llt41: 9: 15 9:30 9:45 10:00 10: 15 10:30 10:45 11 :00 
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LISTENING TO FOLLOW DIRECTIONS PRETEST: 

INCIDENCE: 
JO 

25 

10 

PERCENT 0 
CORRECT: below 501 ~01 601 701 &Oa 901 1001 

<mastery> 
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SAMPLE PAGES FROM 

FIRST GRADE BQARDWQRK BOOK 

pages 28 - 37 



{At the top draw one thin/I J 

I I I I I 
I I I I I 
l I I I I 
! 0 I I I I 

Developing Study Skills 

ton bllck~~at top>t1r11w two th111Jjs J 

·:2 2''..2 2 2 
22222 
22'222 
2 2 2· 2 2 
{A full sheet) 

i i i I i 
i I i i i 

{On back-- a rull sheet-- at top draw gours111, J 

IIIII 
IIIII 

Flrlt 6rllllll 8011rdwork 
o eonn1e Loc1cero, 1984 
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(A rull sheet-- 111 top draw II g11te J 

ggggg 
fl g·g g g 

7 7 7 7 7 
7 7 7 ·: '.'.~\ ::··}£·,~~~;~\ft\i~~~ 7. 7 

-----------------------..-- wc:,;03,;,;~\ 

(A new sheet-- 11 ru11 sheet) 

Name 
Name· 

•. l}\)tj:~iii 
cJ-,,-,r •,•;,,'r\ 

{On b11ck-- 11 Full sheet -- 111 top dr11w 1111 ora11g11. J 

orange 
orange 

orange 
orange 

First 6r11d11 8011rdwark 
o eonn1e toc1cero, 1 ge,4 
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--------------- 30 (At top dr11w11ne1111J 

e e e e e 
e e e e e 
bed bee 
egg egg 
(On bllck) 

II 12 /3 
14 15 /6 
17 18 /9 
20 21 22 
fA new sheet J _ t, _ 

blue blue ~ 

C) 

gree.'7 green I 
purple purple Gl. 
black black U 

l'On bllCk) 

brown brown ~ 
red red, 
yellow yellow I 
orange orange ~ 

Ftr,t 6r11de t11111rdwork 
eonme Loc1cero. 1984 
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(At too m11ke II hllt) 

Name 
h h h h h _g_ 
hop hop 
hat hat 
ton 1111ck-- 111 top dr11w rour things -­

-Fill in the bl/Inks. ·J 

4 tour § 
tour @] 

4 __ @] 
4 tour □ 

31 

(A new-sheet-- ·or11w what each line tells vou. 
The pictures go 111 the top or the p11ge.'f:i! 

5 brown t'f:11 lf::3 i'f:zJ_ t'f:11 
I green~ bt'f:11 
4 yellow~ 
Jbrown a 
(OIi IIIICk) 

I 2_ 4 
5 __ 8 
g __ 
/J 

12 
/6 

l'lr1I 6r11d1181111rdwork 
!onnt1 Loc1cero, 1 
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Name date 
k k k k k 
kit.· kite 
kitten kid 
/Ook book 

(on IIIICk.) 

Io ten [,!]:I 
tiitJ(f~ 

/0 ---­
/0 ten~i~■ 

·~· 

Finl 11,111111 ll1111rt1w11n 
c, B0nn11 Lac1c1ro, 1 Qfh1 

32 

;3£itli 
,:.:J': __ ·~-~:<;;-

-- -,-----

' - ·->_<· - ✓ -- >S: • /!f \?\~f f 11 

:·: ":-:~✓itt:~:::_-:J:~f 

~ -, - ,;~~:\~:-_ 
:• ~-\ :;":• • \': • C 

···.!,t'·•·\ {Iit~1 

\, -_,;;i 
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ton /Jack.) 

Name date 
{I u u u u 
us up 
use llflder 

seven Z 181 
eig/Jt _ 0 
two_ □ 
rour _ □ 

- -- ' ~ . ' 

lf-{fl;•··.l"'l;(Q 

··A .. 16JfJfJ on a 

fl,.tlf kt lJII. a '.~/ . 
A ~cffi:ts- in a - . 
AJ ":J{/D ,n a w . 
A ~'•'/is1n a ~ . 

(OIi /JIiek.) 

six red 
(dr11w plctur116 here) -

tour purple • 
(dr11w plct11r11s h11r11J 

□ 

one brown ~ • (dr11w hllrll) 

FlrBI llrlltlll lltlllrt/Wilrk 
o fJ0nn11 Loctcero, H184 



Name date 
z z z z z 
zoo zebra 

• zip zero 
.buzz ruzz 

· .. 
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rive.2 ~ 
zero~ □ 
one_ □ 
seven_ □ 
eight_ □ 

/. a~ o~ ~/IJJi . 
lam Ina·•. 
I anra.n • a ,I,'',,_ 

I am i/7 a l"""moir . 

(On bllCk) 

2 + 3 = □ ( ...... •-·-----·-•-•...,) 
3 + 2= □ ( ...... • .... 11 ..... •--·--· •__.) 
3+4= □ (••It-- ··••) 
4+ 3= D (• •;,e;, • • e,) 
3+0'= □ ,, . .-: ) 

,1,111 flr11d11 IJ111trt1won­
@ Bonnie Loctcaro, t 984 



Name date 
I I I I I 
JJJJJ 
JJJJJ 
/{at} •<Jan ... /Use 

1111tf,~f.••.~i/~1i1i1ren·Jn 
111111r c,111ss:J/}1 • 
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{On bllCk) 

3 three 
/0 __ _ 

2 
I 
0 

(A ; lllfW shee I) 

~~~J¼fllt in a • ? 
, , • 0 •• _. 

AT~'J,IJ/1Jn a ti::r ? 

Are you ,n a M•crfa,l? 

Are yotl ,n a· 

Are yo·u in a 
(OIi /JIiek) 

6+0= □ 

? . 

? . 

/+6= □ 
J+6= □ 
6+2= □ 
6+4= Flr#I 6r11t111 lltlllrllwtlri 

o Bonnt e L oc1 c1ro, 1984 



Name date 
,55555 
s s s s s 
T T T T T 
Sara/J Tom 
(Use 1111mes or children 
In gour C/IISS.) 

Developing Study Skills 

(On ll11ck-- Use n11m11s 
o/" gour stud1111ls) 

Tom can run. 
Sue can run. 
Bill can run. 
Ann can run~ 
Brad can run. 

fA new sheet-- -p11rtner /etters-i· 

FL 
H 
6 
N 
J 

(On bllCk)□ 
6-2::: 
5-1=□ 
6-3=□ 
5-2=□ 

M_ 
y 

B 
A 
0 

6 - 5 = □ '-iii/iii•~·• ;}...... ;.C, ... / -S;.· ______ __,"") 

F 1r1t llr11il11ii1111hlw11rl: 
c, eonnie Loctcero, 1984 



Name 
P-12 
T_ 
R ----

date 
lj_ 

w_ 
x_ 
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(On back) . 

Gary runs. 
Mary /J iQ~.i; 
Mark ri~~,i-

.::--:/,-_-t' 

,<_:-,) 

.c,;}t~ 

5 _ y ---
:co tl 0,~f ~-
dan rlit~&.'·.· •· , ;h',tr' 

(A new sheet-- wh11t Jetter comes next) 

r ...s.. 
v_ 
t .,_ 

x_ 
b_ 
ton 1111ckJ 

5-4=□ 
2-1=□ 
6-2=□ 
7-4=□ 
8-2=□ 

u -
s -
w_ 
C 

d 

First 8r11d1J 8011r11wan 
e Bonnie Loch:aro, 1984 

~':':-'..•;';-._\t'?jf 

•• • < {/:?t/:~i~· 



0 
l> 
-t 
m 

n:-22:.a5 

11-22-as 

11-22-as 

11-22-65 

11-22-85 

11-22-a; 

11-22·85 

11•22·85 
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STUDY SKILLS POSTINVENTORY: November 22, 1985 

'"'O ,.,, 
X, 
n 

2 ,.,, 
C: z 
:I -t 
CD -; l> 
IT1 0 C") 
,0 -; ,.,, 
0 .]> 0 
"Tl r- .,, 
(J') ~ 

(J) 
-t -t 
C: C C 
0 0 0 
l'T1 ,.,, rn 
2 z z 
-; -t -t 
U) (J) U) n 
0 '"'O 0 0 
z ,0 z ::t 
-t 

,.,, 
-t 

:I 
-; (J) .rr, . 

]> IT1 ]> z·. 
:I U) 2 U) -f 
m 7' -t 7' ~ 

9:00 25 25 100 

9:15 23 25 92 

9:30 23 25 92 

9:45 20 25 00 

10:00 20 25 60 

* 10:30 25 25 100 

10:45 23 25 92 

11:00 23 25 92 

•recess: J O:OO 10: 15 
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LISTENING TO FOLLOW DIRECTIONS POSTTEST: 

INCIDENCE: 
30 

25 

20 

15 

10 

5 

PERCENT O -------
CORRECT: below 501: 5011 

(m 



STUDENTS ON IA~: 

25 

20 

15 

10 

5 

0 
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COMPARISON OF STUDY SKILLS 
PREINVENTORY: September 6 .. 1985 Ci1TiiliJ AND 

I.ll41: 9:00 9: 1; 9:30 g:4S 1 o:oo • t 0:30 t 0:45 11 :oo 
* Recess· 10:00 - 10: 15 



INCIDENCE: 

25 

20 

15 

10 

5 
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COMPARISON OF LISTENING TO FOLLOW DIRECTIONS 
PRE'l".EST: September 6., 1985 liillED ... A.ND 
POSTTEST: November 22, 1985 -

PERCENT O ._,._..~-..AII.UtW~--'l,i~ 

CORRECT: 1'.>6-lOW ;oi 501 601 701 aol 901 l 001 
(mastery) 
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