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ABSTRACT 

The Development and Evaluatioh of a High School Lav Education Unit. 

Kennedy, Gail 198S J Practicua Report, :,oya UniYe1 ... si.t7, Center ior 

the Advance11ent of Education Descriptors: Lava / Constitutional Lav / 

Legal Responsibility/ Torts/ Law Jm:f'orcement /Justice/ Citisenahip 

Education 

The author deYeloped and .inlplemented a Law Education Unit in a •tro­

politan high school setting to promote the knowledge of law and the 

legal 11711tea of 1)0 high school aeniors. The unit•• &1JU wre +,o enable 

the student to identify aourcea of law, to describe how our legal qatea 

work■ and how ind.in.dual rights and obligations are interrelated, to 

deecribe the conaequencea t-o the indiridual and soc:iet7 of disobeying 

the law and the pereonal l".nd social values of obeJing it, to define legal 

concepts, and to identif7 important SupreM Court decisions. 

The unit contained four ba&ic coaponentaa introducinc law, uploring the 

nature ot law, exaadning legal ian.ee, and underatanding the legal proceH. 

Teaching methods utilised were teacher l.Jcture1 111.,rar.,- asaipaent■, aall 

group discueaiona, 110ck trial•, indi Yidual ;,;,apc;rh fro11 etudenta, ill clue 

reading asaigDlltlnte, brainatorming and tilu. The nud.ente ll\lft'e19d at 

the conclu•ion of the unit coaented favorabl.7 on t.be courae. The unit 

11111 be illplnented at the author•• achool during the echool ;year l98S-86. 
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I. PURPOSE 

The author teaches Aaer:ic~n Government, a c~urse required of all 

seniors, in a aetropolitan high school setting conaisting of 21 100 

students of whom. 130 are tat11ht by the author. 

The writer, responsible for teaching six classes of American 

Ocvermaent, noticed considerable interest in lawg and hov laws affect 

those under the age of •jority • 

.After obsening the interest, the author administered a student 

survey to detend.ne hov 11.U.ch interest actually existed. After compiling 

the student aune7a, it was evident that student interest in lan did 

exist. One hundred perce,d; of students aun9J9d e.zpreeaed an interest 

in lava and the legal aystem. 

Reaulta froa studf:>nt 8Ul'T8711 adldniatered la-..ellber ll, 1984 

(.Appendi.x II) indicated that students have intereat in our lava but 

f'elt that they had inad.eqaate knowledge of the lav and would like an 

opportunity to learn about lava and how law function in our society. 

Student concema ezpreased in aurve7 reaponaee included anen 

aajor areas, including (1) Rights of JUTenile and Lava Dealing vith 

JUTenile OffenseeJ (2) Juvenile Crillles; (l) Drug Uaage and Pen.altiHJ 

(4) Tbe Proceea in which Lawe are Formed and ChangedJ (S) Major Court 

Dec:1a1onaJ (6) school law and lliacellaneou,. topics; (7) The criminal 

ProoeH.., 
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l. Rights .2£ Juvenile~!:!!.!. Dealing.'!!:!!, Juvenile Offenses. 

According to a counselor from the local Human Resource Canter, 

juveni.lH view their crimes as their rights and any juveniles view 

their crimes as criminal mischief and petty theft, but in actualit7 

juveniles are committing serious offenses. 

Juvenile's lack of serlousneaa for offenses committed 3tem from 

the various forms of punishment administered to juveniles. Jwenilea 

usual.17 receive a waming not to repeat offense, cour,aeling, strict 

curfew, apologise to the wronged party, and coimnunity serrl.ce. All 

of which are ·viewed by the juvenile aa nonthreatening (Okier, 1984). 

2. Juvenile Crimes 

There has been considerable interest and concem over juvenile 

crille ., locally and nationwide. C:. t9CUi t Judge Ray McHeal, presently 

serving as a jUYenile judge for the county, says that the ma.jorit7 

of juvenile charges are felony charges and the moat co11DOn offense 

among juvenile delinquents is burglary. Rarely &..""tt juveniles charged 

with llliedemeunora (Vickers, l98S). 

). 1l!:!I. Uaye, ~ Penalties 

Based en teachers• obsenationa the use of drugs in our public 

schools 1a a serious problem. Thia school year, 1984-198.S, tbree of 

the author•a students vere ezpelled for use and poaeesaion ot drugs. 

The Supre• Court baa made it easier for public officials to 

aearch 1tud.ent1 for drugs and wapona. By a •even to two vote, tbe 

court aaid teachers and adllliniatratora do not need court apprond 

2 



-warrants and do not have to have "probable cause" to belie,,e a student is 

violating the law before searching that student (Associated Press, 1985). 

4, !!!!, Process !!!, ~ !:!!!. !!:!_ Fonned ~ Changed. 

.3 

The author has observed that students are unfamiliar with t,he way laws in 

our society are formed and the various reasons for the continuous change in 

our laws. For example, students repeatedly ask the following questions: "Why­

can•t juveniles smolce at age 18?", "Why is plea bargaining permitted in our 

courts?", "What is 1:;he rationale for a judge issuing a sentence of 99 years 

and a day?", "Why aJ:-e insanity pleas permitted in court?", "Why must juveniles 

obey a curfew?", "Who should make ~chool policy decisions?" 

5. Major~ Decisions 

Some students are familiar with their constitutional rights; however, few 

are knowledgeable about the important court decisions leading to the establish­

ment of a particular right. For example, students are able to 1,ee handicapped 

students mainstreamed into regular classes, but very few if any know that these 

handicapped students are being mainst:t'eamed because of Public Lav ninety-four, 

the Education of All Handicapped CbildNn Act, ena~ted in 1975; end Section 

504, the Rehabilitative Act of 197.3 (Fischer, Schimmel and Kelly 1981). 

6. School!:!! !!lJ!. Miscellaneous Topics 

Students need to be informed that they can find them.selves in trouble with 

both law enforcement officials and school officials for violating the law and 

that education f~ a right which carries with it responaibility. Studenta 

know that they have access to their records. Students should know that 

double j"oparcly does not apply to school related intraotiona. 



7. !!!!, .9!:!!'12!! Process 

Knowledge of and familiarity with the legal processes are essential 

components of any law studies program. Clearly, legal processes coRYe7 

a message. An understanding of law is incomplete without attention to 

them. Hence, law studios programs llUst provide students with experiencea 

deeigned to comprehend and understand the .Alfterican BYatem for handling 

legal matters and legal disputes. 

Given the preceding data, it has beo:~n tound that high school students 

have definite areas of law and the legal system that they would like to 

know more about. It has further been determined that theae areas ot concern 

need to be taught to students in order to aake students feel mre comf'ortable 

and leas frustrated when cont'ronted with lava in our aociet,-, in school, 

on the job, or in ever, day lif'e situations. 

The author believes that knowledge or law and the legal system is an 

essential prerequiaite if' citisene are to function effectively in cont-­

porary society - perhaps as illportant a prerequisite as the basic skills 

of reading, writing and arithmetic • .blericans are a highly litigioua people; 

and in the United States of America all issues become sooner or later a 

subject of judicial debate. Therefore, all citisene need to be law literate. 

To try to overcome the problem of high school students• lack ot 

suf'ficient lmovledge about lava in our aociet7, the author developed and 

inlplemented a law studies unit for a period of ten weeks. 



The clasaroo• teacher often faces a special challenge when introducing 

a law studies unit., Therefore, strong emphasis vaa pl&ced on motiv•ting 

techniques. Some of these techniques included1 brainstorming, the JIOCk 

trial which engaged stude-nts in role-plqing l!lituations, small group 

discussions which eJ!lll)loyed peer group instructionD and the uae of a g81l8 

which the author referred to aa •oame Without Rules•. 

The atudenta were given an understanding of what law ie and an over­

view of their fundamental rights. Often high school students associate 

the term "rights" with absolute freedom, thus failing to recognb(; the 

responsibilities accoDIJ)anying those rights. The students were made ~;ware 

ot the various aourcaa of law, criminal, civil and juvenile proceedings 

and given basic understanding of important Supreme Court deaiaiona. 

At the end of the ten week period, baaed. on author observation, the 

atudent,s were lite:a;>ate in the operation of the United states legal ayatu.. 

The major objective of the study vu to haTe students beco• 

- law literate. 



II. RESEARCH 

After having read and scanned the literature on lava., a working 

frame of reference began to develop for the problem. 

6 

Of particular lntereat are two approaches to law-related curriculum; 

the practical and the conceptual. Ac~ording to Dartaon (1977, p. 184}, 

over the past deoade a wide variety of approaches to law-related curricu• 

lllll'l has evolved. So• of theaa approaches have been very practical, 

aulled at teaching students the skills which may help the■ cope vi th the 

legal system when th07 encounter its what to do if arrested, what it 

m.eana to aign a contract., and how to initiate dTil proc.--edinga. Davison 

feels that the beat of these progrU'lS also give an overn.ev of the legal 

system and an understanding ot how law is used to •diate conflicts betwen 

inctlviduala and aociet7. The National street Law Institute in Washington, 

D. c. ie one group which hae deYeloped such materials. Street La.wt A 

course in Practical Law includes basic intol'll&tion about crillinal. law, 

fuily law, housing lav, indirtdual rights, and enrtroment.al law. Davison 

maintain■ that the substantive areas should be explored through probl• 

centered discuaaion questions and actirttiea which encourage student• to 

wrestle with ieeuea in the auae W&J' courts au.at. 

Thq thereby prOJDOte student knowledge about the law, increase 

understanding and appreciation of our legal 117etea, and encourage develop. 

a;nt ot critical thinking alcills. 
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On the opposite end of a continuum reflecting types o:C approaches 

(Davison, 1977, P• 184) ifl that taken by auch projects as Law in a Free 

Society, a project in Santa Monica, California., supportec1. by the National 

Endovm.ent of the Humanities and the State Bar of California. Instead of 

organising a curricula around legal information and pervasive concepts 

of our legal and political systems: justice, reaponsibilit7, diversity• 

authori1.7, freedom, participation, privacy., and prope:rty (1977, p. 18h), 

there is much emphasis on clarifying values and developing critical 

reasoning abilities. Law is viewed from a broad, humanistic and inter­

diaciplin&ff perapectivea How is it that ciispu~~" in om, societ7 can 

be settled? !low can w direct our social interactions to maximise :lndi'rid• 

u.al rights while insuring societal safety and vell•-'t>eing? What are the 

aerita and liabilittee of any particular course of action? - or, 110re 

concretely, from a atudent•s viewpoint: How can we decide on rules for 

~ ~ame at recess? Who should make sehool poliCJ' decisions? Should we 

&UIJ1l)Ort gun control legislation (J:-;n, P• 184)1 

Somewhere in between thtFse two approaches - the practical and 

the conceptual c-.- lie • ,1umb•n· of others which incorporate L, Y817ing 

degrees the ideas of both. 

ilavid T. Naylor (1977, PP• 170-177) poi'rkta out that L-'lw-related 

education present• an exciting challenge to the •leaentary- and eeoond.a.17 

•chool teacher. Ro longer 1• it narrowly perooiTed •• oon~i1ting onl1' 

ot the M110risation ot selected d~c'WftfJnta, SUpnae Court deoi■iona, and le1al 

tenaa. Instead, a •re enooapa11in1 Yiev prevail,, one wbl.~h en1tiaion1 a 

broader aooµe of nbatantive content and education.al •thodol~v. 



Nqlor auggeata six components of a law studies curricula. 

{l) Introducing~• The classroom teacher often facea a special 

chall,enge when introducing a law studies unit. Two approachea to 

meet this cha::'J.enge are the Mindwalk, useful when introducing a gen­

eral study of law; and the critical incident, of 7alue when initiating 

the study of a specific legal issue or concept. 

8 

Naylor (1977) also •ntioned Isidore Starr's nggestion that teachers 

emplo7 •non-threatening• instructional strategies to introduce atud.enta 

to a atucv ot law. The Mindwalk is an excellent example of thia approach. 

It quickly engages the interests ot students and de110natrates the relnance 

of law studies by riridly illustrating how much illpact law has upon our 

daily liYea. 

(Z) !5?lor5 !:!!!, Bature 2.!, !'t!!• To ezplore the nature of law, one 

tacbnique would be to ask ques,ionas What would happen if, aa a retnll.t 

c,f ,-n airplane craab, a shipwreck, or a nuclear attack, all law and 

autborit7 aa ve know th• no longer existed? 

.An.other approach according to Nqlor ie to deaign a scenario in. 

vbich all lava and authority di:1appeared. student• are allk,d to role..plq 

poHible outcOMe, uking certain that adequate t:iM is prorided to pend.t 

baaic truetrationa and teDSiona to eMrge. 

The use of gaMs ie another technique which enable• students to 

explore th• need tor and the nature ot law (Rqlor, 1977). 



(3) Exuining Legal Issues. The belief that etudanta should acquire 

i.~o1"111ation about lav through an examination of legal ien.ea is widely 

e:hared b7 adYocatea of law-related education. The case •thoci ia well 

auited for this purpose according to Naylor (1977). 

When using the case method in the classroom, the teacher aelecta 

legal cases for the purpose of illustrating how legal principles 

9 

(e.g., freedom of e::,cpreaaion) have been applied to specific and significant 

diaputea. 

(h) Understanding Legal ProceHHo Naylor maintains tbat field e:q,eriencea 

can be an important •an• of helping atudenta understand legal proceea. 

For example, a police ride along experience afford.a atudent,e an opportunit7 

to witness at firsthand hov lava are enforced in a particular community and 

the various factors that come into play when a peraon ia arrested by' the 

police. 

In addit:1.on to field experiences, Jll8l'Q' opportunities exiat for atudenta 

to becoae familiar with legal proceasea through ailralation and role-play 

situations (Ha7lor. 1977). 

The ?110ck trial is one of the moat p<.,pular claaarooa acti'Yitiea 

(lfqlor, 1977). The mock trial ia easily adaptable for uae in grades S • l!, 

and it offers the advantage of haTing UD1' roles with varying reaponaibilitiea 

(i.e., defendant attom971, jU17 •llbera). A 1110ck trial aotiveq involna 

large mabera of student• in roles autficientq varied to aeet in.41:vidul 

.tu.dent intenst1 and abiliti••• 



(5) Clarifying !,!lues .!!!.1 Attitudes ~ !:!!• The clarifications of 

values and attitudes is another important component of a law studies 

program. Law embodies society's values; legal issues, by their very 

nature, are value conflicts (Naylor, 1977). On a nwnber of occasions, 

students will be confronted with moral dilemmas. For example, should 

mercy killing be permitted in society? 

(6) Forecasti~ Possible Futures. Increasingly, students are being 

asked to consider and choose from among a wide range of alternatives 

to a particular issue, but seldom are they given an opportunity to 

consider the long-range consequences of their choice. A law-related 

curriculum with a future component provides st·i.1denta with that oppor­

tunity. It permits them to speculate on and assess the type of society 

that is likely to emerge, given a particular set of assumptions. 

According to Paulette Prattis, in Tod.a;y;;'s Education, (1980), 

today's children cannot be taught in an unrealistic educational struc­

ture. Students don't come into the classroom out of a vacuum. They 

come with all kinds of experience. Life has made demands on them that 

have made them grow as individuals, in some ways we adults probably 

haven't even ex:perien~ed. 

The students are not the problem (Prattis, 1980). However, many 

people believe that todq1s student is a new an1mal who comes to school 

vi.th dope and a knite. No. Prattis maintains that the kids today- are 

the same kids who have come into clasaroome QVer the yeara. The economic 

10 



and societal conditions have changed, but students and their requirements 

remain basically the same. Their greatest needs are still attention and 

ll 

According to Prattis, a lot or violence in the schools is reactive violence. 

It's a way or saying, lltook at me; listen to me; don't cut the program where 

I'm excellinb. - don't take away my opportunity because or a budgetary problem!' 

And students don't get violent in classes when they know that the teacher will 

listen to their problems. 

In Today's Education (1982, p. 35), R. Curtis Graeber states: 

We are ell captives of our biological clo,ks. Some of us 
have work schedules that match our body rhythms; others 
must constantly battle to cope with a mismatch. 

students and teachers vary in their levels of alertness at different 

times of the day. Some students usually appear fresh and ready to work dur­

ing morning hours, while others appear to become more enthusiastic and alert 

as the dq progresses. 4cademic schedules can rarely cater to such individual 

differences. Most teachers, however, notice when a student appears overtired 

in the morning. Realising that students have different levels or alertness, 

teachers uaually decide to tailor students• workload to better fit their 

natural daily rhythm (Graeber, 1982). 

Some w,qs to motivate students are to engage them in enrichnlent activities, 

be the kind of person they want to please and involve Mom and Dad aa soon aa 

poHib:Le (Tod&'• Education, 1981). 

Another motivational technique to emplo7 ia listening to your atudenta* 

Students can teach teachers .c,,bout motivation • if we take the titi'l9 to listen 
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The author's d&cision to combine the practical and conceptual approach 

to teaching a law studies unit waa influenced by two factors: (l) The 

student's need for basic information about criminal and civil law, famil.y 

law and individual rights and (2) The students need to understand and 

clearify their value8 aa well as participate effectively in critical 

thinking. 



1.3 

III. METHOD 

Research was done to determine how others had suggested that a law 

studies course should be taught. After newing the lit\lrature, two 

approaches stood out as being possible ways of implementing a law studies 

class. 

One approach suggested a course in Practical Law. This approach 

included basic information about criminal law, consumer law, family law, 

housing law, individual rights and environmental law. Students explored 

these areas through problem-centered discussion questions and activities 

which encouraged students to wrestle with issues in the smne va;r the 

courts 11Ust (Davison, 1977}. 

Instead of organising a curriculum. around legal information students 

should know, Nqlor (1977) suggests building a course around fundamental 

and pervaei ve concepts of our legal and political. qet•s: justice, 

authority, responsibility., freedom, participation, diversity, privacy, 

and property. There is much emphasis on clarifying values and developing 

critical reasoning abilities. 

The author combined tneae two approaches - the Practical and the 

Conceptual. The autho~ incorporated varying d.egr•eea of both approach••• 

The materials uaed depended on the objecti vea deiaired, the needs of the 

student audience~ and the abilities and training of the writer. 

A test was given bi-weekly to eval ,J.ato student' a progreaa. .A qui1 

was given weekly to better chart the atudent•• pro1ra••• 



During the ten week period of implementation, the course included 

the following aectionaa introducing the law; expkring the nature of 

law; examining legal concepts and issues; understanding legal processes; 

clarifying values and attitudes about law; and, forecasting possible 

futures baaed on assumptions about the law and law-related issues. 

The author employed the use of a story- to introduce the law to 

students. The story engaged the interest of students and demonstrated 

the relevance of law studies by vividly ill.u,;trating how much impact law 

has upon their daily lives. 

To explore the nature of law, questions such as the following were 

used: What would happen 11', as a result of an airplane crash, a ship­

wreck or a nuclear attack, all laws and authority as we know nov no 

longer existed? Would there still be a need to establish law? 

To examine Legal Issues, the case study method wae used with selected 

legal cases illustrating how legal principles have been applied to specific 

and significant legal disputes. 

To understand the Legal Procesa, the mock trial was used as a class­

room activity. The mock trial offered. the advantage of having many roles 

with vaeying responsibilities (examplesa defendant, judge, jU171 v.l.tneaa). 

To Clarify Values and attitudes about Law, the author employed a 

variety of techniquea to encourage students to make and evaluate choices 

after alternative wqa of thrilling and acting had been conaidered. 

Student, were asked to look at social 1aauee such ae raci111 and 

prejudice, and the rights ot women and decide what effect then iaauea 

will haYe in Society. 



The student survey previously given established that students are 

interested in a law education program. 

The blplementation consisted of ten weeks of daily instruction in 

lS 

the law. The participants included 130 high school students who expressed 

their interests in law studies on the survey. 

The beginning of the impleaentation period consisted of two days of 

controlled brainstorming. During these two dqs, students were asked to 

identify their views, attitudes about the law. The next two d.qs, a 

game vu used to help students explore the need for and the nature of the 

law. The game ia referred to by various names but tor this particular 

purpose the game was referred to as ttouae Without Rules.• The game 

consisted of three stages. In the first stage, the author announced that 

students were to pl,q the game, but no rulea were given. In the second 

stage, the author solicited as~ rules from students as possible1 

regardlese of how illogical or contradictory they wre. students were 

then asked to plq the game using all the rules given. 

In the third stage, the author created a team relay situation, and 

constantly interrupted with additional rules before the race could be 

completed. At conclusion of each stage, students were a■ked to asaeas 

what had occurred and to suggest ways to improve the aituation. When 

all three etages had bean completed, students had becOllle sensitised b7 

analogy to some of the major characteristics of law. 

The last approach used as a means of setting the stage for law 

studies was to ask students to write a law dedgned to ••ta need t.hq 



perceive to exist and then assess the quality o.::: that law by applying a 

set of nine criteria (e.g. precision and clarity of language; accepta­

bility, limits and 11eane of jurisdiction; consequences of enforcement or 

nonenforcement; alternative means of hand.ling the situation, etc.) 

The author planned a week of employing tbese techniques; however, 

depending on the classes time allowance varied. 

The second week of instruction the author formally introduced Law 

by distributing copias ul c story to each student. The dtudents read 

the story and identif'ied situations where laws were used. Daring the 

second week students were introduced to the sources of law which were 

discussed and defined. 

The third week included a study of the nature of La•. 

The .fourt;h and fifth week, legal issues were introduced. students 

-were asked to analy"se specific legal cases in much the aame manner as an 

attomey or a law student. That is, students were asked to identify and 

consider the following elements or a legal cases (1) the tacts, (2) the 

points at isaue (3) the competing arguments (4) the decision rendered 

16 

(5) the reasons for the deciaio~, and (6) the iaplications of the decision. 

Films auch as "OUr Living Bill of Rights" aeries were emplo7ed to provide 

students with legal iaeuea. 

The sixth week vaa used tr promote an understanding of the legal 

proceas. The mock tria.. vaa the p:rinuu7 method uead to help students 

understand the legal process. 
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The seventh we~k was ussd to explore attitudes and values about Law. 

Specifically the author was interested in looking at JDOral dilemmas 

confronting students of today. 

The eighth and ni.nth week vas used to explore juvenile legal proce­

edings, crimes commltted by juveniles, penalties for juvenile offenses, 

and rights of juveniles. 

The tenth week students engaged in debates of current and past iasuea 

decided. b~ the Supreme Court. Topics were selected by students. Students 

were instructed to use a min.ilmnn of four resources a.."ld to choose a current 

topic confro4t.Ang society. 
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IV. RESULTS 

Evaluation for this writing program was baaed on measuring the 

students• final results against criteria stated in the outcome objectives. 

The objectives, method or evaluation, and results are as tollowa1 (n•l30) 

l. All students were able to identify six out of seven sources of law 

with 1oa,g acc1.raey. The method of evaluation used was a written quis. 

2. Students were given vocabul.ary teats using 110rds from their vocabulary 

lists. The criterion for this obj~ctive was set at 80 percent ac~-uraey. 

The results of these t.iats were as follovs: (n•llO) 

Week 1 - was used for setting the stage for a Law Studies Unit. 

Week 2 - 120 students scored 100%, 10 students scored 70J,. 

Week .3 - 130 students scored 100%. 

Week h - )O students score& 100%, 100 students scored 80%. 

Week S - 120 students scored 80%, 10 students scored 10%. 

Week 6 • 130 students scored 100%. 

Week 7 - was used to e.zplore student attitudes and values about the law. 

Week 8 - 130 students scored 100%. 

Week 9 - 130 students scored l~. 

Week 10 - used for student debates of current and past issues decided 
by the Supreme Court. 

). Eight7 percent (n•l04) of the students were able to describe how our 

legal a7stem works and how individual rights and obligatiQDB are inter­

related as evidenced by teacher observation of mock trial actiTit7. The 

method ot evaluation uaed waa a post teat. 
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4. All students were able to describe the consequences of the individual 

and society of disobeying the law and the personal and social. values of 

obeying it by identifying with 100% accuracy the penalties that accomp&ny' 

five crimes committed in society. The method of evaluation used was a test. 

(Samples of teat materials are found as Appendix VI). 

5. All students were able to list the rights of juveniles with 100% 

accuracy. The method of evaluation used was a quis. (Samples of quis 

materials are found as Appendix V). 

6~ The studentti were given five court cases to identity with 80% accuracy. 

Method of evaluation used was a test. The results were as follows, 

120 students scored 100%, 10 students scored 30,C. (Samples of teat 

materials are found as Appendix VI). 

7. Students were asked to judge the value of the course by completing 

a written evaluation of course and instructor, by uaing author-made 

evaluation instrument. 

Some of the students• comments from the evaluation inatrwnent included: 

The author is fair in her testing methods and grading procedures. MalJ1' 

students commented that their interest in the subject areas was definitely 

stj.muJ.attJd by the course. The author was rated as alvqs showing interest 

in her students. 

Several students commented that their homework aaaignmenta vere 

unreasonable becauae it was dii'ficult for them to get to the librar,· to 

investigate lflAD7 legal caaea assigned for investigation. Two atudenta 

connented that the author talks too much of the tiM. one student ooaaented 

that the author get1 otf the subject too often. 



The following comments were suggestions for improving the coursei 

1. The: class should be taken to the Court House to actually watch a 

juvenile court hearing and criminal trial. 
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2. The cours~ should include a lot of guest speakers; such as, attorneys. 

judges, inmates, police officers. the Deans of the school. 

J. The students suggested video taping the mock trial. 

4. Instead of teacher preparing script for 110ck trial, students should 

wr:l.te script. 

5. Author should participate in a civil or criminal. role duri..'lg mock 

trial activity~ 

6. Select two or three students to portray persons committing a civil 

or criminal act with students observing the event and then conducting a 

trial using 3 - 4 other students as witnesses. 



V. RECOMMENDATIONS 

After completing ten weeks of implementing a law studies class, 

the prograa waa analysed. 

It is felt that the program was a success and it is recommended 

that a law studies class be incorporated into the curriculum for the 

school year 1985-86. 

The author baa conferred with the school's principal and is 

confident that a law studies course will be offered as an elective 

for the school yea:r 1985~86. 

Based on students• evaluations and the author's observations, it 

is felt ~hat some changes are necessary. 

The following comments were suggesticna for improving the courses 

1. The class should be taken to the Court House to actually watch a 

juvenile court hearing and criminal trial. 
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2. The course should include a lot of guest speakers; such as, attorneys, 

judges, inmates, police officers, the Deana of the school. 

). The students suggested video taping the mock trial. 

4. Int ~~1.t 1 of teacher preparing script for mock trial., students should 

w:r1 te :;'-dpt. 

S. Author should participate in a civil or criainal role during aook trial 

act1vit7. 

6. Select two or three 1tudent1 to portrq persona coanitting a ciTil 

or crillinal aot with etudenta ob1e"iD1 the eYent, and then conducting 

a trial using three or tour other 1tudent1 •• vitn•••••• 



The author plans to incorporate the suggestions for improving the 

cour~e during the school year 198$-86. 
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(2) 

. (3) 

APPENDIX I 

FLORIDA DEPARTMENT OF EDUCATION 

Law Education Program 

Section 233.0615, Florida Statutes 

There is here created a law education program, whi.ch program shall he 
administered by the Commissione~ of Education in cooperation with The 
Florida Bar and other appropriate organizations and agencies pursuant 
to rules adopted by the State Roard of Education. Such program may 
be implemented and conducted in any public school pursuant to a 
proposal developed and approved pursuant to subsection (2). 

Each district school board, or each principal through the district school 
board, may submit to the commissioner for approval a proposal for 
implementing and conducting the law education program. Priority shall 
be given tb proposals for imp1ementin9 and conducting the program 
in the ele111entary grades. Each proposal shall be developed with the 
assistance of the district advisory committees, school advisory 
committes, and those agencies and organizations which are conc~rned with· 
law education or with the cirminal and juvenile justice systems of the 
state, and shall include: (a) Provisions for instruction in the rights 
and duties of citizens under the law and under the State and Federal 
Constitutions, with particular emphasis on the consequences to the 
individual and society of disobedience of the law; (b) Provisions 
for in-service training programs in law education for teachers, adminis­
trators, and other personnel; (c) Provisions for enlisiting the 
involvement of governmental agencies and private organizations in order 
to ensure the use of all available resources in the implementation of 
the program; _(d) Information concerning the number of teachers and 
students to be involved, the estimated cost of the project, and the 
number of years for which it is to be funded; (e) Provisions for 
evaluation of the program, and for its integration into the general 
curricula and financial program of the school district at the end of t~e 
funded tenn of years; and {f) Such other infonnation and provisions as 
shall be required by the commissioner . 

For those programs approved, the commissioner shall authorize distribution 
of funds available to the Department of Education for law education programs. 



APPENDIX II 
STUDENT SURVEY 

1. Would you like to see a law studies class 
impJ.emented into the high school curriculum? 

2. If yes, list some things you would like to 
study in a law studies class. 

l. 

Q YES QNO 
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APPENDIX III 

Teacher Evaluation For.n 

Date ___ ,._ ___ _ 

Please be as fair as possible. Do not write your name on this paper. 
Circle the appropriate number. 

Code: 4-excellent er always 
2-fair or ~ometines 

3-good or mo~~ -of the tiree 
1-very poor o~ never 

D. A~- Doesn't apply 

The teacher in this class: 

Shows an inter<est i.n students 

Knows subject matt,~r well 

Is willing to give individual help 

Conducts interesting classes 

Gives assignrn~nts that are reasonable 

Has required 1.te to use the library 

H~ a good sense of humor 

• Shows favoriti~m 'CO certain groups or studer-ts 

• Works to dev~lop thinking skills 

Gets off the subject too often 

.Has good classroom discipline 

Gives assignments that are challenging 

Deserves my respect as an individual r 

4 3 

4 3 

4 3 

4 3 

4 3 

4 3 

4 3 

4 3 

4 3 

4 ·. 3 

4 :3 

4 3 

4 3 

2 1 DA 

2 l DA 

2 l • DA 

2 l 'DA 

2 l ·DA 

2 1 DA 

2 l DA 

2 l DA 

2 l DA 

2 l DA 

2 1 DA 

2 1 DA 

2 1 DA 

-------a-prepared for· daily-lessons 4--3---2-·-1--DA 

-- • ··- - ·- -------- ···---------------------·=::: ..• ·--·- -···-•-·-··Can explain answers to questions effectivcaly · · ·-· 4 -· - 3 -·-·2 · · ·- r ·· -bA --- • .:.-;:::-:::::· -

Seems t.o understzmd student problems 

ls fair in grading 

Covers material too slowly 

Cavers ma todal too rapidly and rlot thoroughlw 
enough 

Talka too much of the ti.me 

-- .... -... ----- .. _ .............. ~- .. _ ... , .... -~ --.... - ... - --· 
4 3 2 l ·--nA-···-~· 

-- .... -~ . ._-... , ... ~ ·-, 

4 3 2 1 '>,i 

4 3 2 1'1 DA 

4 3 2 'l 1>/\ 

,t. 

4 3 2 l 
DA 

4 3 2 l DA 



APPENDll III (Continu,d} 

Wastes too much time 4 3 2 l DA 

Does the instructor respect me as an individual? 4 3 2 1 DA 

ls my interest in the subject area stimulated by 
this course? 4 3 2 l DA 

In my judgement this instructor is in the: 

--highest-4th- (excellent) -4----- ----~------------
·-·------·-----•-r,ext- highest 4ttt (good) 3 • .. 
:.::.. ::.=::-....=:- --- .. ::.:·_--___ next_1 m-ics.L!1.tb_ (.fair) __ 2 ... - ··- ... : ... _. - - -----~----- .. :.-.•.. ····•···- .. - .:·:.:-.::. .. --..::-::::-: •• -- ---- -·· 

owest 4th (very poor) 1 --- ---· 4 ---3---2---1 -DA 

Would be my choice as a teacher next year 4· 3 2 1 DA 

COURSE EVALUATION 

Instructor's name ---------------------
Name of course __ .,_;.. ____________________ _ 
1. What are your suggestions for improving this course? 

~. Was the material presented in this course relevant to your needs? 
Explain. 

3.. Pi ease add any aqdi tiona 1 ·comments . 

..... 



APP .d:NDll IV 

COURSE OUTLINE 

Introd~ction to Course 

I. What is Law? 

A. The Function ot Law 

B. Kinds of Law 

c. Sources of Law 

D. Power of Laws 

II. Constitutional Rights 

A. Individual Rights - Civil 

B. Individual Rights - Criminal 

III. Criminal Law 

A. What is a Crime? 

B. Parties to Crimea 

c. Classification or Crimes 

D. Degrees of Crime 

E. Specific Crilles 

F. Defenses to Crimea 

IV. The Criminal Proce-sa 

A. The Accused 

1. Arreet 

2. Booking 

.3. First Appearance 

4. Preliminaey Hearing 

l 



APPENDIX IV (Continued) 2 

B. The Chu~ing 

1. State Attorney 

2. Grand Jury 

c. Arraignment and Pre-trial Matters 

1. The Arraignment 

2. Pre-trial Matters 

). Plea Negotiations 

D. The Trial 

1. Court ,», 1•-aonnel 

2. Trial Procedure 

E. Sentencing 

1. Reasons for Sentencing 

2. !he Sentence 

v. Juvenile Court 

A. Delinquent Children 

1 . .Arrest 

2. Detention Hearing 

3. Petition 

4. W1d. ver Hearing 

,. Adjudicatory Hearing 

(a) The Juvenile is Tried by the Court 

(b) Delinquency 

6. Disposition Hearing 

B. Dependent Children 

c. Ungovernable Children 



APPENDIX IV (Continued) 3 

VI. Family Relations 

A. Oetting Married 

B" Terminating Marriages 

c. The Rights and Obligations of Parent and Child 

D. Preg:r~ey 

E. Welfare Assistance 

VII. School and Miscellaneous Topics 

A. Attendance 

lL 8l,!11.9~nsion and Expulsion 

Cc Corpara1 Punishment 

n. Locker Searches 

E. Ouna and Weapons 

VIII. norida Judicial System 

A. County Courts 

B~ District Court of Appeals 

c. The Supreme court of norida 

D. Federal Courts 

IX. current Social Issues 

A. Capital Punishment 

B. Drug Usage 

c. Mer07 Killing 

x. Con8Ullftr Law 

A. Contract a 

B. Df,oeptiTe Sales Practices 

c. Credit 

D. Default and Collection 



TEXTS: -

.APPENDIX IV (Continued) 

MATERIALS 

student Introduction !2, Florida~ (Flowe~ and Sutton III) 

Street ~• ! Course~ Practical!=.!!. (Second Edition) West 

Justice - R!!!, Procesa .2£. I:!! by Isidore starr 

SUPPLEMENTARY MATERIALS: 

Teachers and. the Law (text) by Fischer, Schbnel, Kelly ------
Newspapers 

Periodicalaa 

(a) U.S. News & World Report 

(b) Scholastic Magazine 

( c) Personal Interrievs 

American Government I Princieles ! Practices, pages 241-247 t 622-662 

4 

American Governments C2!2aring Politica1 !!J>eriencea, pages 244-249, J.&l.6-488 

METHODS 9! EVALUATION: 

Te1t 

QuiHH 

Oral Report• 

Teacher Obeei'Y'ation 



APPENDIX IV {Continued) 

B - 364 
ii 

B - 364 
ii 

B-382 

C • 363 
R 

B - 1178 
if 

B • 465 

B - 466 
ii 

B • 467 

B • 1179 
I 

Bill of Rights - Juvenile!:.!! 

Bill of Rights - Interrogation.!!!!!, Counsel 

Justice Under the Law: The Gideon Case 

Bill of Rights in Action: !Jual Opportunity 

{Discrimination in Employment) 

Bill of Rights in Action: ~;pita1 PUnishment 

Bill of Rights in Action: Freedom 2!. Religiou! 

(Open-ended - argues blood transfusion) 

Bill of Rights in Action: Right ~ Priva& 

Bill of Rights in .Action: I!!!, sto:ey 2!_ !. ~ 

Bill of Rights I Women• s Rights 

EXAMPLES .Q? ASSIGNED REPORTS 

1. Research state laws and loca1 ordinances regulating obscene material 

and report to class. 

2o Research the Supreme Court's decisions in the Dred Scott case as to issue, 

public attitude, and background of the justices, apeci.f'ically Chief Justice 

Taney. Did public opinion or personal beliefs influence the decision? How? 

.3. Report on plea bargaining as viewed by the police., atate•s attorneys, 

judges and tne public. 

4. Compare and contrast the laws regulating marriage existing in various 

parts of the countey. 



APPENDIX V 

(Samples of QUis Materials Used) 

0uis I 

Name 

Date 

Period 

l. Name six sources of law and briefly describe each one. 

Quiz II 

Name 

Date 

Period 

Place the following in the correct order as they moat ordinarily occurs 

l. A. Preliminary- hearing -
_2. B. Arrest 

3. c. Arraignment -
4. D. Booking -

_;. E. Firat Appearance 



APPENDIX VI l 

(Samples of Test Materials Used) 

TEST 

Multiple Choice (Choose the BEST Answer) 

_3. 

_6. 

In add::.·".on to meeting the age requirement for marriage, a couple 
must (A) show that the:, are financially able to marry (B) have a 
physical exaa and blood test (C) publish a statement in the local 
paper announcing their intention of getting married (D} do all of these. 

A void marriage (A) occurs when one of the parties is alreacq married 
(B) can only be ended through an annulment (C) occurs when one of the 
parties is mentally incompetent (D) is a valid marriage. 

In order to get a divorce in Florida, one must (A) prove that the 
other spouse committed adultery (B) prove that the marriage has no 
hope of lasting (C) live apart from one's spouse for at least five 
years (D) prove that it was the other person's fault that the marriage 
failed. 

Couples who are separated (A) are legally divorced (B) usually have 
separation agreements dividing their property and giving custody' of 
the children to one of the spouses ( C) must have their property 
divided by a judge (D) must alWQ"a seek the court's approval to separate. 

In deciding a child cuatocq case judges consider {A) moral fitness 
of the parents (B) love ties between parents and child ( C) capacity 
of the parents to provide necessities (D) all of theae. 

Minor children can be required to (A) contribute monq to help 
support the i'amily (B) disobey the law if a parent demands it 
(C) :skip meals (D) do all of these. 

!RUE-FALSE 

_1. 

8. -
10. -
11. -

A valid marriage ceremony can be performed by a judge, a notary­
public or an ordained minister. 

An incestuous marriage is one which does not produce er,y children. 

A .marriage recognised as being legal in Florida 11q not be legal 
in another state. 

U a couple vaa considered to have a cOD'llOn law marriage before 1968, 
that marriage ie no longer valid. 

If you marry a person 'Who hides the fact that he or ah• ha• venereal 
disease, the marriage can be annulled. 
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_12. The older a child is, the more the court considers the child's 
desirea in deciding custody matters. 

_13. Taking a child outside of the ste!t.e to avoid giving it up in a 
custody case is a felony. 

It a wife earns more than her husband, he may not have to pay 
child support or alimony if they get divorced. 

MULTIPLE CHOICE (Choose the BEST answer.) 

_1. 

_2. 

_4. 

The basic reason for law is to (A) keep criminals from injuring 
honest people (B) help people live in peace with their neighbors 
(C) restrict a person1a freedom (D) give the government power. 

Criminal laws (A) are only a small part of the system or laws 
(B) define what crimes are (C) define wnat the defendant's rights 
are (D) all or these. 

Civil laws (A) require the wrongdoer to pq money to the injured 
party (B) give the punishment for various crimes (C) always involve 
disputes between the atate and its citisens (D) all of these. 

Which of the following ia superior to all of the rest? (A) norida 
Constitution (B) federal law (C) the u. s. Constitution (D) state law. 

_r;. A system. of rulas built up over the years baaed on judges' decisions 
is (A) criminal law (B) connon law (C) civil law (D) statuto17 law. 


	The Development And Evaluation Of A High School Law Education Unit
	NSUWorks Citation

	tmp.1698155642.pdf.IJOHg

