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AU~HORSHI? STATEMENT 

I hereby testify that this paper and the work it reports are entirely 
my own. wfuere it has been necessary to draw from the work of others, 
published o~ wipublished, I have acknowledged such work in accordance with 
accepted scholarly and editorial practices. I give the testimony freely, 
out of respect for the schola~ship of other workers in the field and in 
the hope that my own work, presented here, will earn similar respect. 
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ABSTRACT AND INDEX 

Increasing the Disadvantaged Preschool Child's Ability to Follow Oral 
Directions Through Cooking Experiences. 
Karas, Elizabeth A., 1988: Practicum Report, Nova University, Center for 
the Advancement of Education. Descriptors: Head Start c,n-riculum/Head 
Start Education/Auditory Directions/Teaching Cooking/Parent Participation 
in Education/Teaching Daily Living Experiences/PreschooJ Cooking/Preschool 
Activities/Preschool Education/Preschool Curriculum/Dir& .. ·:ion Following/ 
Sequencing/Preschool Education for the Disadvantaged/Low Income Education/ 
Education for the Culturally Deprived. 

The author developed and implemented a program to increase the preschool 
disadvantaged child's ability to follow oral directions. The program's 
aims were to help the child to follow one, two, and three step oral directions 
given by a teacher which is considered a minimum competency for entrance 
into the district's kindergarten reading program. 

The program contained the following basic component~: Pretesting of children 
to ascertain their score on a prereading readiness subtest called "Following 
Oral Directions••; inservice for parents to encourage their undElrstanding 
and home cooperation; implementation of cooking activities in the classroom.; 
participation of parents in similar home activities; post testing of children 
on the same subte£,.t to determine progress; and surveying of pai:·ent participation 
and teacher opinion in the educational objectives. The effectiveness .of the 
program was determined by the readiness level attainment of all children on 
the post test, on the amount of home participation, and on the cpinion of -the 
teacher and parent as to the effectiveness of the activities in reaching 
educational objectives. (Appendices include pre and post test results, 
cooking activities, a parent workshop invitation and agenda, a parent sDrvey, 
and results of the parent survey.) 
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CHAPTER I 

PURPOSE 

The problem to be addressed ~ccurs in an urban Head Start center site. 

The center serves one hundred forty four-year-old children whose parents or 

guardians are below the poverty level index as established by the federal 

Office of Management and Budget. In addition, approximat.ely ten percent of 

the children served are designated as handicapped as defined by Head Start 

guidelines. 

The target population for this Head Start program was initially deter­

mined through a community needs assessment which found the highest concentration 

of poverty in the county to be in the community in which the center site was 

then situated. In addition, other severe community problems such as sub­

standard housing, high crime, inadequate street drainage and scarcity of 

ameU.orating services helped to make this community a 11neighborhood strategy 

area" according to the local regional planning council. 

Subsequent assessments of the population served by Head Start profile 

the typical family structure as being single-parent with the mother acting 

as head-of-household. Only 19 percent of the mothers work full-time. over 

60 percent of the families are receiving Medicaid, and many also receive Food 

Stamps and the benefits from the Women, Infant and Children Supplemental Food 

Program. Multiple children share the incoming family resources. Ninety 

percent of the families served at this site are Blank while the remaining 

ten percent are Hispanic and Caucasian. 

The four-year-old children served by Head Start may ue t~1Srmed "disad­

vantaged" because of the above economic, cultural and racial factors. They 
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share a common environment with other disadvantaged children. The follow~ng 

are components of this environment: 

"1. A low annual income level. 

2. An u11derutilization of available community resources. 

3. A rate of unemployment considered to be high within the residing 

community, with minimum living and sanitary conditions. 

4. Large families with inadequate room and living space and an over­

i.'helming lack of privacy. 

5. Inadequate education and inability to search out educational 

opportunities. 

6. Excessive reliance on welfare and governmental programs. 

7. A pervasive attitude of hopelessness and a feeling that there is 

little chance of change." (Bender and Bender, 1979, p. 11) 

Some specific characteristics of the disadvantaged child himself are 

as follows (Miller, 1967}: 

.... he quite often comes from a broken home; 

.... he is non-verbal and concrete-minded; 

.... he is often hungry; 

.... his color handicaps him and provides him with a negative self-image; 

.... he is physically less healthy than his middle-class peers; 

.... he is handicapped in the expressilm and comprehension of language: 

.... he tends to be extroverted rather than introverted. 

The enrolled children are divided into classes of twenty with a teacher, 

aide, and Foster Grandparent monitoring each clau. Support personnel include 
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a social worker, an education coordinator and a program secretary. Part­

½iine assL,tance is provided by a speech :therapist, school nurse, and school 

psychologist. 

As the director of the Head Start program, this writer is responsible 

for the administration and supervision of all program operations and 

personnel. The director writes the yearly federal grant, maintains 

appropriate procedures for monitoring budget expenditures, oversees the 

various components for compliance with federal program performance standards, 

evaluates all Head Start personnel, and works closely with both the Head 

Start Policy Council, composed of current parents and community members, 

and with the grantee hierarchy, in this cas<2 district-wide, school adminis­

trators and school board members. 

Many Head Start children dre defici.ent in receptive language skills, 

specifically the skill of following oral directions. When a "Following Oral 

Directions" subtest was given to all students in a srecific Head Start class, 

nine out of twenty tested children did not reach the readiness score of 10 

out of a possible score of 12. (See Appendix A.) This indicates that there 

is a lack of comprehension in this skill area. 

According to Bereiter and Engelmann (1966), studies of three-to-five­

year old disadvantaged children have shown them to be retarded or below 

average in every intellectual ability. In overall school-related learning, 

the disadvantaged preschool child tends to be three to nine months behind 

the average child; but in language development the disadvantaged preschooler 

tends to be at least a year behind. 

The literature further states that a disadvantaged child masters language 

that will meet his personal and social needs; but he does r10t know how t.o USft 

language to obt.ain or transmit information to monitnr his own behavior, or to 

3 



carry on verbal reasoning. In other words, " ... he fails to master the cog­

nitiv(• uses of langu,ge, which are the uses that are of primary ~mportance 

in school." (Bereiter, 1966, p. 42) 

According to.,Bereiter and Ergelmann (1966) the speech of the sevevely 

deprived child ccinsists of "giant words". Whole phrases and small sentences 

cannoc be taken apart by the child and recombined into "on the chair or table". 

The deprived child has great difficulty in dealing with sentences as sequences 

of meaningful part':ii. This "giant word" syndrome helps to explain why deprived 

children have difficulty in learnin9 to read. Children who have difficulty 

in separcting words as unitary items in spoken language will also have dif­

f i.cul ty in decoding clusters of printed characters into spoken words. 

Instructional words such as "on, under, in, etc.", are in particular risk 

of being lost or never learned because of this syndrome; the ability to 

follow oral directions also suffers. 

The Carolina Developmental Screen~ng Devise, administered to the Head 

Start children upon enrollment, indicates that they are generally a year 

below the exp_ected developmental level in receptive and expressive language 

as is consistent with the characteristics of disadvantaged children. The 

Carolina Curriculwn attempts to remediate this deficiency, and many of the 

children do make progress, as measured by the reissuance of the Carolina at 

the end of the school year. However, recent feedback from kindergarten teachers 

have indicated that the gains are not sufficient to permit their instructional 

objectives in language arts to be met without continued remediation. 

Within the last three years, the school district into which this Head 

Start feeds has instituted the Haught.on Mifflin Getting Ready to Read pre­

reading program in its kindergarten. 

The Read)' steis Pr..£?.i.~ pr.ecaeds ~n.9 Ready to Rt:~ad. The first com-

ponent of --.;;.;..;. .. _,.;_.._..t1.,_ is the ____ ..,,.;;..... __ test, which assesses a child's 
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prerequisite reading readiness skills that must be present for that child 

to be successful in a formal pre-reading program such as Getting Ready to 

Read. The Ready Steps test is an individually administered battery of tests 

measuring the following skill areas: 

1. Auditory Discri..~ination 

2. Instructional Language 

3. Following Oral Directions 

4. Listening Com~rehensir.:>n 

5. Sequencing 

6. Oral Language Development 

7. General Vocabulary 

8. Categorizing 

9. Using Oral Context 

10. Letter Form Discrimination 

According to Ready Steps Hillerich and Johnson, 1983, success in any 

prereading program is dependent upon a child's ability to follow a teacher's 

directions. This is commonly consic, .~d to be an essential minimum competency. 

An example may be, "Put a line under the letter I am pointing to". A child 

must be able to separate these words into meaningful items, and to accurately 

accomplish the task. If the child cannot successfully pas the "Following 

Oral Directions 0 subtest of Ready Steps, it indicates that he is not able to 

go on to the prereading program until remediation has taken place. 

It becomeis clear, then, that one of the first hurdles whL:h must be 

passed to get to the prereading prog:i::·am is to pass the subtest m,. •asuring an 

ability to follow oral directions, and it is importar,t that thLs ability be 

mastered in Head start. Therefore, the first objective of thf!,proposal was 

as follows: 
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Objective #1: All twenty children in Class C will have reached the 

readiness score of 10 on the Peady Steps subtest "Following Oral Directions" 

when this is administered 10 weeks after the implementation of the problem 

solution. 

According to William J. Bennet, Secretary of the United States Department 

of Education, in the publication What Works, Research About Teaching and Learn­

in9: (1986, p. 4), "Parents are the child's first and most influential teachers. 

If_ parents are not effective teachers, then in most cases the school will have 

far greater difficulty being effective". 

This ht::s long been the philosophy of Head Start. A "parent involvement" 

component is a mandatory part of every local Head Start program plan. Since 

Head Start children come from disadvantaged homes with the attendant problems 

previo~sly described, involving parents in program activities is always a 

challenge. Lack of self-esteem and the excessive amount of time required 

to attend to basic needs, are inhibiting factors. Better parent participation 

in program activities or in home activities relating to school would increase 

the disadvantaged child's chance at accomplishing educational objectives. 

In particular, the parents• assistance in teaching their children to 

follow oral directions, ie., reinforcing this skill at home as it is presented 

in Head Start, could be of great benefit to the child in the internalizlng of 

the skill. In addition, a closer relationship between parent and child, and 

the beginning of a parent's investment in the educational future of her child 

might be residual benefits of parent participation. 

lngeneral, the number of parents who are involved in school activities 

varles widely from class to ~lass due to factors such as instructor person-

and parent work schedules. For instance,,thh year according co office 

sign in sheets, Class c had only seven incidences of parents 
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December 1 thrr,ugh February 29, while Class G had had as many as sixty-four. 

The classroom average of numbers of inc1dences of parent participation is 

twenty-six. (See graph below.) 

Recorded 

Incidences 

of 

Parents 

Volunteering* 

70 

60 

50 

40 

30 

20 

10 

0 

5 
A 

6 
B 

PARENT VOLU1',.TEER GRAPH 

7 
C 

15 
D 

Classes 

43 
E 

43 
F 

64 
G 

*"Volunteering" refers both to attendance at 

parent involvement meetings and participation in class­

room activities~ The time span covered is December 1 

through February 29. 

Parent participation in learning activities which were sent home by all 

instructor* i• much harder to guage since no return respohse from the parftnt 

was usually expected. 



Because the parents in Class C appeared to be infrequently involved in 

their children's educational experience, it was desirable that they should 

become more involved in order to assist their children to accomplish the 

educational objective of following oral directions. Involvement would be 

measured in these ways: 

Objective #2: Ten out of twenty parents will have attended the initial 

inservice describing the educational problem, solution, and the parents' ex­

pected participation. This will be noted by looking at the sign in sheet. 

Objective #3: Ten out of twenty parents will have responded by return 

notice dt t:..~~ ~nd of the ten week period indicating they had conducted at 

leas,: three learning experiences at home. 
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CllAP'l'EH I I 

RESEARCH 

Bereiter and Engelmann (1966) have developed a complex specific language 

program to help disadvantaged children to acquire skills they consider necessary 

for school success. The language program relies on direct instruction using 

the teaching method of "pattern drill 0 such as may be used in the teaching of 

foreign languages~. • • 

Bende; and Bender (1979) are more developmentally oriented and, 

more in synchroniza~ion with Head Startphilosophy .. They suggest various 

room activities to be able to follow oral directions. some of these· ac:ti,vi:ti.es 

are: 

Playing a memory game giving children three or four things to do. 

Doing art projects that require two or more steps. 

Giving two-, three-, and four-part commands during gross motor 

activities. 

Play~g "Simon Says" using sequentially more difficult commands. 

Singing •f ollowt the directions n songs such as 11Put Your F~nger in 

the Air". 

Preparing recipes that require more than one step and having 

children.follow the directions. 

(Bander and Bender, 1979, p. 121) 

Bereiter and Bngel.mann have serious doubts about the development.al approach 

to preschool education such•• that espouGed by Head Start. they contend that 

an acaduically•oriented pr••ohool ia in the best interest of the diaadvanta..,_d 

child. 
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Many excellent materials are currently available to dSsist programs in 

implementing language objectives for children. The Peabody Language 

Development Kits are the most widely used programs with Head Start children 

in our nation. All the materials, including puppets and a group of characters, 

posters, songs, stories, recordings, and artwork, help children to improve 

their ability to express their thoughts and feelings, to think and reason. 

The Carolina Developmental Curriculum, which this Head Start uses, also 

addresses expressive and receptive language and provides a variety of activity 

suggestions which will build upon skills already present to up-grade levels 

of ability. 

These and many other commercial language instructional materials address 

the following oral directions skill in a fragmented manner. One may find 

activities such as pain~ing or sorting to learn color in the cognitive domain 

heading, or activities such as touching a poster picture correctly to learn 

a preposition under the receptive language heading. 

The Ready Steps program itself provides remedial activities under the 

heading "Following Oral Instructions Follow-up". These activities range from the 

concrete to the abstract, elements of a good language arts program. However, 

it is not Head Start's intention to use the same curriculwn as that of the 

kindergarten. If the kindergarten teacher choo~es to reinforce the following 

oral direction skill the year after Head Start, those teachers should be 

assured that the ~ady Steps Follow-Up Activities are novel and, therefore, 

interesting to all class members. 

It was this writer's intention, however, to focus upon the subject of 

following oral directions existing in itself just as is done by the ~eadi 

Steps Follow-Up Activities. Following oral directions could be taught 

through the use of posters, individual manipulatives, art, physical 
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demonstration, games, etc. These are all valid inexpensive instructional 

methods but are widely used to teach other necessary preschool concepts. On 

the other hand, a unique approach to teaching the ability to follow oral 

directions might be to use simple cooking experiences as suggested by 

Bender and Bender {1979). 

Cooking activities are often cited in a variety of professional preschool 

literature as vehicles to stimulate expressive language and encourage receptive 

language. The following are good reasons why cooking activities could be used 

to solve the problem of the lack of ability to follow oral directions: 

1. Children equate food with love. 

2. Cooking is intrinsically exciting. 

3. Children love to <lo things they see adults doing. 

4. Cooking offers an opportunity to do something "real". 

5. Cooking provides a way for youngsters to feel important. 

6. Cooking gives children a sense of accomplishment. 

7. Cooking is a sensory experience and young children learn best when 

their senses are involved. 

8. Cooking uses concrete materials and children can manipulate them. 

9. Cooking "fits in" with the Head Start nutrition component where 

children are encouraged to learn about foods and develop good eating 

habits. 

10. Children learn to use proper tools to accomplish a task. 

11. Turn-taking is fostered as is cooperative play. 

12. Auxiliary concepts in science, mathematics and language may be 

• learned besides an intended concept. 
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13. Parents are more likely to participate in a cooking-related learning_ 

activity at home with their child becaouse cooking is familiar and 

rewarding to them. 

14. Costs for simple cooking can be minimal. 

15. Cooking stimulates expressive and receptive language. 

16. Children learn step-by-step directions. 

It was felt then that learning the skill of following oral directions 

through cooking activities would be a stimulatingmeans to acquire this basic 

ability. 
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CHAPTER III 

METHOD 

This writer wanted to improve the receptive language skill of fol­

lowing oral· directions through participatory cooking experiences in the 

classroom and through encouraging parents to similarly work with their 

children at home. 
The strategy of using simple cooking experiences to teach Head Start 

four-year-olds how to follow oral directions was chosen for four major reasons: 

1. The children are in what Piaget calls the "pre-operational 11 stage of 

cognitive development. Children learn best at this stage by having 

first-hand experience. They must touch, taste, smell and do in order 

to learn. Material is best learned if it is simple and in sequence 

(Turlington, 1981). Cooking experiences fit these criteria. 

2. Cooking activities are often cited in professional preschool literature 

as vehicles to stimulate expressive language and encourage receptive 

language. Following oral direction, therefore, should be a category 

of language development which would benefit fr::,m the use of cooking 

experiences. 

3. Nutrition is a major Head Start health component. The foods chiiiren 

eat affect their growth, development, ability to learn and general 

behavior. Eat·ly experiences with food may lay the fc mdation for 

life-long eating habits (Goodwin and Pollen, 1974). Head Start 

encourages the local curriculum to include the active encouragement 

of children's interest in food and their involvement in 1ts prepara­

tion. In addition, because nutrition experiences are a required part 
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of each Head Start's curriculum, needed food and tool materials are 

"allowable cost" items in the budget. Monies had already been 

identified as available. 

4. Head Start regulations require parent education in nutrition and 

participation in the achievement of educational objectives for their 

childr~n. Simple cooking wxperiences carried out in the home with 

explicit educational objectives are less threatening and more 

intrinsically rewarding than other unfamiliar teaching kinds of 

activities. The likelihood of parent participation in the reinforce­

ment of the concept of following oral d"irections wa$, the~·efore, 

greater. 

This schedule was followed to implement the plan to improve children's 

ability to follow oral directions: 
Weeks 

IMPLEMENTATION PLAN 1 2 3 4 5 6 7 8 9 10 

This writer developed all (6 classroom, 
6 home) of the cooking experiences. fl 

This writer shared cooking experiences 
and expectations with the teacher. ~ 

This writer and the teacher held a 
workshop for parents. I:),. 

This writer purchased ingredients for A Ll the cooking experiences. 

The teacher conducted cooking experiences 
I\ I\ once a week in her classroom for all 

children in small groupse 

The teacher sent home writer-made 
cooking experiences which could be A ,6. 
made at ho1ne. 

This writer monitored activities and 
conferred wjth teacher concerning ~ f:j 
~id-course ch~nges. 

The teacher sent home writer~developed 
tJ. parent surveys. 

This writer collected parent surveys and 
A compiled answers. 

Childi:·en were retested by this writer. £l 
14 



Sirnple cooking activities designed to stress the following of one, two, 

and three step directions were developed by thiswriter during the first week 

of implementation. (See Appendix B.) The cooking activities began with one 

step directions and gradually became more difficult with the recipies con­

taining a maximwn of three step directions. The recipies were either made up 

by this writer or were a compilation of recipies found in a variety of cook­

books. The activities were typewritten and divided into four major sections. 

The first section, repeated verbatim on all activities, was a note to 

parents from the teacher and this writer saying: 

Dear Parents: 

Our class is learning- how to follow oral directions. Today 

we did the following cooking activity to help with t..bis task. Please 

help your child by either doing the activity again using ingredients 

enough for only two, or by doing the expanded parent/child activity 

found attached to this sheet. Thank you! 

Sincerely, 

The teacher and this writer 

The second section was the classroom cooking activity. The activity 

was named, the nwnber of students to plan for (20) was given, needed utensils 

and ingredients were listed, general directions designed to help the teacher 

to set up the activity were described, and the exact words to be spoken by the 

teacher were written. 

Preceeding each recipe direction to the children, the teacher was required 

to be sure of the children's attention by saying, 11Listen 11
• This was similar to 

the structure of the Ready Steps subtest 11Following Oral Directions" procedure. 

The third section of the written cooking activity gave a parent/child 

recipe simila~ to the one done in the classroom, but slightly more difficult. 

The act:i.vity was designed to use ingredients that the parent was likely to 
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have on hand or that were easily obtainable. Again the utensils and ingredients 

were listed, and general directions for the preparation of the activities 

were spelled out. What the mother was to say was also given, again preceeded 

by the word, "Listen". 

The fourth section of the cooking activity was a tear-off portion to be 

completed by parents and sent back to the school indicating whether or not a 

cooking activity had taken place at home. The section assured parents that 

the return of the paper would secure a reward for the child waether or not the 

activity had been done at home. 

The project purpose and written cooking activities were shared with the 

classroom reacher who reviewed them thoroughly during the second week of im­

plementation. It was the teacher's opinj~n that the cooking activities could 

take place as a center during the 11 free play" period of the class schedule. 

The child::;·en could thus be divided into groups of four or five making the 

activity more intimate and workable. The classroom assistant and volunteer 

foster grandparent could help by monitoring the other centers. The teacher 

projected that all of the children would have a turn to participate during 

the same free play period. 

In the third week of implementation, parents were invited to attend a 

workshop given by the teacher and this writer in order to describe the intent 

of the project to them and to familiarize trern with the cooking activities. 

Door prizes were promised and parents were assured that they could eat what 

they made during the workshop. (See Appendix C.) 

An agenda for the workshop was desig.ned to include initial refreshments 

during the sign in period, a warm up activity, a rationale or explanation of 

the project, actual cooking experiences, and a description of how parents could 

help. Also built in to the agenda was a time for questions, and for the distri­

butions of the door prizes. (Se~ Appendix O.) 

16 



During the ensuing six weeks this writer purchased the ingredients needed. 

for the recipies. The activities were then ccmducted in the classroom by the 

teacher in the ::'tanner described above. T?',e typE~written activities were sent 

home after the experi.-mces had occurred, and th1~ children were rewarded for 

returned ~esponses with little goodies chosen at random from a box used in the 

classroom to encourage appropriate behavior. 

Also during this period, the writer monitored the activities and discussed 

their progress with the teacher. I:ra 9er1eral, it was felt that no major revisions 

needed to be made, but some suggestiotis by the teacher were as follows: 

1. Three recipies ~eeded minor revisions as noted in Appendix B. 

2. The CO<':>king activities needed t.:, be conducted mid-week to ensure the re­

turn of the responses ,:'.uring that week. 

At the end of the six week period this writer sent parent surveys home with 

the children who were rewarded for their return. The responses were compiled 

(see Appendix F) and the chiluren were retested with the Ready Steps subtest, 

"Following Oral Directions". {~ee Appendix A.) 
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CHAPTER IV 

RESULTS 

All children in Class C made the readiness level (score 10) on the 

Ready St:.eps "Following Oral Directions 0 post test. The nine children who 

had not bc~n at the readiness level when the pretest was administered all 

improved by two or more points. (See Appendix A.) 

The most significant imprmement of eight points g-:>ing from 11not 

ready" at fh't points to "completely ready" at twelve points was found in a 

Hispanic child who had previously spoken only Spanish until her entrance in 

Head Start. It can be assumed that this child's English improved so rapidly 

in the Head Start setting that she could, with the help of the cooking 

activities, be completely successful on the post test. 

The only child who showed no improvement at all {although she had made 

a readiness score of 10 during the pretest), other than the five children 

who had topped the scale on the pretest, was one who had been recommended 

for psychological referral because of her inability to make progress over 

the year in any developmental area. 

All other children made some improvement on the post test and therefore 

could be considered to have mastered the basic skill of following oral 

directions. 

The teacher reported that the cooking activities were very popular. The 

children enthusiastically took the,ir turns when the cooking center was part of 

their free play schedule. They quickly became accustomed to pausing at the 

word "listen" when clirections were being given so that they could hear what 

their a.ctions should be next. The teacher felt that there was skill "spill­

over., in that the children appeared to listen better and follow oral directions 

more accurately <luring other times of the day. The most fun, reported th~ 

teacher, was when the children got to eat their own creations. 
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The te~cher has saved the cooking activities to include in her lesson 

plans for next year. 

This writer believes, because of the above data, that using cooking 

experiences in the classroom improves young children's ability to follow 

oral directions. (Objective #1: Successful.) 

Only one pi.rent attended the workshop designed to familiarize the parents 

with the project. This was in spite of sufficient notice, having the invitation 

issued two days i':l succession, and the inducements of door prizes and re­

freshments. The teacher was not surprised at this turnout since, of all the 

Head Start classes, hers had the highest percentage of working parents (60%) 

this year. The parent that did come had personalized attention since the 

entire workshop was conducted for her benefit. She won the door prize as 

well. This parent indicated pleasure at finding out that she conld help 

her child to improve an academic skill in such a simple and enjoyable manner. 

While the parent workshop could not be considered a successful indicator 

of improvement in parent involvement, it did have the residual benefit of 

giving the teacher the opportunity to physically run through some of the 

activities before conducting them in class. 

A survey of pare~ts work schedules might have revealed a more appro-

priate time to hold a workshop than mid-morning. This should have been done 

before the workshop portion of the project was implemented. (Objective 12: 

Not successful.) 

Forty-six cooking activity response forms were returned by the children. 

Of these, twenty-saven indicated that the parent had conducted a 11follow the 

directions" coc,king activ:i.ty at home. This shows almost four times the p&rent 

involvement in six weeks than was documented in the three previous months. 

Even the nineteen responses indicating that the parent had not done a cookin9 
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activity with the child showed some contact with the schoc•l and care for the 

child by returning the form. 

Nine parents returned the final Parent Survey. (See Appendix E.) The 

average number of activities these parents had done with their children was 

three. If you add an additional three parents who conducted three or more 

activities at home as shown by the weekly returned cooking responses, the 

criteria for success in this objective has been met. 

The responses on the Parent Survey were nearly all positive. Only one 

response was negative, Question 5 reading, "In doing the activities I be-

lieve I was doing something: __ worthwhile, or, ___ useless,",the word "useless" 

was checked. This writer suspects that that may have been an erro.r:-since 

question 9, of a similar nature, was checked positively. 

All of the parents felt that the activities were fun for both the parent 

and child, and that they were easy to do. Eight of the nine believed• 

they were doing something worthwhile for their child (see above), while all 

thought that the activities brought them closer to their child. Finally, all 

thought that the cooking activities improved their child's ability to follow 

spoken directions. 

With the above data in mind, this writer believes that parent involvement 

had been impruved as indicated by both the amount of parents participating at 

bane in the activities, and by .the positive results of the parent sunreys .. 

(Objective #3: Successful.) 
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CHAPTER V 

RECOMMENDATIONS 

Part of the raison d'etre for Head Start and other preschool programs is 

to enhance children's readiness for the more academic skills of elementary 

school. Since following oral directions i;, a prerequisite skill to reading, 

preschool programs should be addressing the fundamentals of this skill in a 

developmentally appropriatE:! manner. 

This writer believes that cooking activities improve children's ability 

to follow oral directions. The post test outcomes of the project described 

support this belief. This writer also believes that the project ilnproved 

parent participation, a desirable element in the education of chil~en. 

Therefore, it is important to share the information resulting from the 

project with other programs that serve similar populations whether those 

similarities lie in age group served, or t~fpe of population. 

An in-house workshop with the other Head Start teachers and assistants 

who are part of the local program would be the first step in disseminating 

the infoX'JJU"tion .. A parent workshop, held at an apprr,priate time, would also 

be informative if the teachers chose to use the activities to enhance 

acquisition of the skill. 

Because several Migrant Early Childhood classes share the Head Start 

campus, the tsa.chers, assistants, and parent.a of this program would be in­

vited to att~nd the above workshops. 

Title XX Child Cara personnel will be contacted in the area and the 

project information shared with them. This group se1-ves a similar population. 

The writer's availablility aM a workshop speaker will be made known. 
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Local professional organizations such as the Lee County Association for 

Children Under Six (LACUS) often are forums for sharing items of professional 

interest. This writer has conducted workshops for. LACUS in the past and 

would gladly do so again if the membership so desired. 

Head Start has had open houses for kindergarten teachers and Prep 

specialists in previous years. Cooking in the classroom would be shared 

with these groups as a means of enhancing reading readiness should the 

open houses again be held as a way of articulating with these groups. 

Sta~e Head Start training conferences are held at least tri-yearly. 

Sharing of "best-practices 0 is encouraged and gives local programs an 

opportunity to describe unique projects which ~ay be taking place in 

their counties. This may also be a forum to share the project infor­

mation gathered in this practicum. 

In addition, cooking experiences will be examined by this writer as 

a possible vehicle for other cognitive objectives, particularly as they 

relate to language, which is such a deficit in the disadvantaged children 

served by this Head Start program, but also as they relate to other areas 

such as nutrition, science and health. This writer would encourage other 

educators to do the same. 
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APPENDIX A 

READY STEPS 

FOLLOWING ORAL DIRECTIONS SUBTEST RESULTS 

PRETEST 

AND 

POST TEST 
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SubtE. ;at 

Items 

Readiness 
Level 

11 

10 

9 

8 

7 

6 

5 

4 

3 

2 

READY S'l'EPS 

FOLLOWING ORAL DIREC'flONS 

Pretest .,__ 
& 

Post Test ■---

Date 

1 2 3 4·5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 

Children in Class 
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APPENDIX B 

COOKING ACTIVITIES 
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Dear Parents: 

Our class is learning how to follow oral directions. Today 

we qid the following cooking activity to help with this task. 

Please help your child by either doing the activity again using 

ingredients enough for only two, or by doing the expanded parent/ 

child activity found attached to this sheet. Thank you! 

Sincerely, 

Mrs. Ros~ and Mrs. Karas 

Utensils: 

Classroom Actiyity 

20 plastic knives 

20 spoons 

2o•small containers 

EGG BOATS 

(for 20) 

20 large paper plates 

Ingredients: 20 peeled hardboiled eggs 

jar of mayonnaise 

General Directions: Teacher will work with small groups, giving each 
~~ 

child an egg, a knife, a spoon, a small container*~nd a plate. 

Teacher Will Say: 

1. Listen~ .. cut the egg on the plate. 

2. Listen ... scoop out the yolk and put it in the container. 

3. Listen ... add 2 teaspoons of mayonnaise and mix. 

4. Listen ... fill the eggs. 

5. Listen ... eat the eggs. 

Changes: 
*40 small containers instead of 20 

**2 small containers with one containing some mayonne.ise instead of a am.all 
container 
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Utensils: 2 
2 
2 

Ingredients: 

table 
s111all 
large 

Parent/Child Activity 

EGGS 'N BREAD 

knives 
bowls 
plates 

4 hard cooked eggs 
% cup mayonnaise 
4 slices of bread 

General Directions: Mother and child each get two ess, one bowl, 
one knife and one plate. 

Mother Says: 
I. Listen ... peel the eggs. 
2. Listen ... ~hop the eggs and put in the bowl. 
3. Listen ... add several tablespoons of mayonnaise and m~x. 
4. Listen ... spread the mixture on a bread slice and cover with 

the other bread 5lice. 
5. Listen ... cut the sandwich in half and eat. 

PLEASE TEAR HIRE AND SEND THIS BACK TO MRS. ROSA. 
YOUR CHILD WILL RECEIVE A REWARD POR RETURNING THIS TO SCHOOL. 

tea, my child and I did a cooking activity at home. 

Wo, my child and I did not do a cooking activity at home. 

Parent•• Name 
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child activity found .:1ttached to this sheet. 

Utensils: 

Classroom Activity 
( for 20) 

SMILING CRACKERS 

2 011 s ma l l .c o n t a i n e r s 
20 plastic knives 
20 small plates 

Ingredients: Box of Saltines 
Large jar of peanut butter 
Medium box of raisins 
Can of pe·anuts 

S i n c e r e- ~- , 

Mrs. Ro~~ and Mrs. Karas 

Gene r al Di re c t ions :. Te ache r w i 11 work w it h s ma 11 groups g iv i n g . 
each child a container of mixed raisins and peanuts~ a plaatii 
knife and a small plate. Stir the jar of peanut butter fot easy 
spreading. **' 

Teacher Will Say: 
I. Liaten ... spread the peanut butter on the cracke~s. 
2. Listen .. . put rai.lins for eyes and a peanut for· the nose. 
3. Listen ... put raisins for the mouth and look at your cracker 

faces. 
4. Listenft .. eat the crackers. 

Changes: 
* 40 small containers instead of 20 
**Adda small container of peanut butter for each child 



!' ;i r <· n l /Ch I I d A r- 1 1 v I t y 

SMILINC \i\NllWlCH 

Utenr.1\s: L dJllll(.'1 klllVC~ 

2 large p\a!P~ 

Ingredients: 2 slices of bread 

Jar of peanut butter 

Raisins 

Peanuts 

2 l e t t u c e l e ave s: 

Banana 

General Directions: Mother can give a knife and plate to herself 

and he r ·ch il d . She can also distribute some raisins, peanuts, 

lettuce leaf, and a quarter of a banana. 

Mother ~ays: 

I. Listen ... spread the peanut butter on the bread. 

2. Listen ... put raisins for eyes and a peanut for a nose. 

3. Listen ... put a banana for the mouth and lettuce for the hair. 

4. Listen ... look at~the face you made and then eat it. 

PLEASE TEAR HERE AND SEND THIS BACK TO HRS. ROSA. 
YOUR CHlLD WILL RECEIVE A REWARD FOR RETURNING THIS TO SCHOOL. 

Yes, my child and I did a cooking activity at home. 

N~. my child and I did DQt do a cooking activity at hom~., 
\ 

Pat'ent'• Mame Child' a Name 
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Dear Parents: 

Our class is learning how to follow oral directions. Today 

we did the following cooking activity to help with this task. 

Please help your child by either doing the activity again using 

ingredients enough for only two, or by doing the expan<l~d parent/ 

child activity found attached to this sheet. Thank you! 

Utensils: 

Classroom Activity 

APPLE BUBBLE DRINK 

(for 20) 

20 pla&tic spoons 

40 small containers 

20 clear pla~tic cups 

Ingredients: One large can of apple juice 

Sincerely, 

Mrs. Ros~ and Mrs. Karas 

One large bottle of carbonated water (soda water) 

General Directions: Teacher will work with small groups, giving each 

child a spoon, a cup, and a small container of apple juice and 

a small container of carbonated water. 

Teacher Will Say: 

l. Listen .•. taste the apple juice. 

2. Listen ... taste the carbonated water. 

3. Listen ... pour the apple juice into the cup. 

4. Listen ... pour the carbonated water into the cup. 

5. Listen ... mrx this with the sp~on. 

6. Liaten ... drink the mixture and enjoy. 
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Parent/Child Activity 

APPLE CRANBERRY BUBBLE DRINK ON ICE 

Utensils: 6 small cups 

2 tall glasses 

2 spoons 

2 straws (optional) 

Ingredients: Apple juice--enough for I person 

Cranberry juice --enough for I person 

Carbonated water--1 small bottle 

Ice 

General Directions: Pour the apple juice, cranberry juice, and 

carbonated water into 2 small cups ea~h. Mother gets one 

container of each liquid as does the child. Each person 

also gets a glass and a spoon. 

Mother Says: 

I. Listen ... taste the apple juice. 

2. Listen ... taste the cranberry juice. 

3. Listen ... taste the carbonated water. 

4 . Listen .... pour the apple juice into the glass. 

5. Listen ... pour the cranberry juice into the glass. 

6. Listen ... pour the carbonated water info the gl·ass. 

7. Listen ... stir the mixture. 

8. L i s ten ... g.e n t 1 y drop'the ice in. 

9. Listen ... put in atraw.(Optional) 

IO. Listen ... drink it and enjoy. 

PLEASE TEAR HIRE AND SEND THIS BACK TO MRS. ROSA . 
. YOUR CHILD WILL RBCllVB A REWARD FOR RETURNING THIS TO SCHOOL. 

Y•1 1 my child and I did a cooking activity at home. 

No, my child and I did not do a cooklna activity at ho••· 



Dear Parents: 

Our class is learning how to follow oral directions. Today 

we did the following cooking activity to help with this task. 

Please help your child by either doing the activity again using 

ingredients enough for only two, or by doing the expandcid parent/ 

child activity found attached to this sheet. Thank you! 

Utensils: 

Classroom Activity 

CINNAMON BREAD 
(for 20) 

20 plastic spoons 
20 plastic knives 
40 small containers 
20 large paper plates 

Ingredients: A large loaf of wheat bread 
A jar of honey 
A container of cinnamon 

Sincerely, 
~ 

Mrs. Rosa and Mrs. Karas 

General Directions: Teacher will work with smal~ groups, giving 
child a spoon, a knife, a paper plate, a slice of bread, and 
a container each of cinnamon and honey. 

Teacher Will Say: 
I. Listen ... pour the cinnamon into the honey and mix with your 

spoon. 
2. Listen ... spread the honey on your bread with your knife. 
3. Listen ... eat your cinnamon bread. 
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Parent/Child Activity 

CINNAMON TOAST SANDWICHES 

Utensils: A toaster 
2 spoons 
2 spreading knives 
2 plates 
4 small containers 

Ingredients: 4 slices of whole grain bread 
Small jar of honey 
l teaspoon of cinnamon 

General Directions: Mother and child each get a spoon, knife, 
plate, two slices of bread, and two small containers each 
holding some honey and some cinnamon. Mother and child 
both toast I slice of bread each time. 

Mother Says: 
1. Listen ... toast one piece of bread. 
2. Listen ... toast your other piece of bread. 
3. Listen ... pour the cinnamon into the honey and mix with 

your spoon. 
4. Listen ... spre~d the honey on one piece of toast with your 

knife. 
5. Listen ... cover that toast with the other piece of toast and 

cut in half with your knife. 
6. Listen ... eat your delicious cinnamon toast sandwich. 

PLEASE TEAR HERE AND SEND THIS BACK TO MRS. ROSA. 
YOUR CHILD WILL RICllVE A REWARD FOR RETURNING THIS TO SCHOOL. 

Y•a, my child and I did a cooking activity at home. 

No, my child and I did not do a cooking activity at home. 

Parent's Name Child*s Name 



Uear Pa.:-ents: 

Our class is learning how to follow oral directions. Today 

we did the following cooking activity to help with this task. 

Please~help your child by either doing the a~tivity again using 

ingredients enough for only two, or by doing the expanded parent/ 

child activity found attached to this sheet.· Thank you! 

Classroom Activity 
(fur G) ~ 

SWEET STUFFED CELERY. 

(for 20) 

Utensils: 20 plastic spoons 
20 plastic knives 
20 small containers 
20 large paper plates 

Ingredients: Quart of cottage cheese 
Large can of peach sections 

Sincerely, 

Hrs. Ros1 znd Mrs. Karas 

2 bunches of celery, cleaned and cut in 2 or. 3 sectioni. 

General Directions:. Teacher will work with •mall groups, giving 
each child a knife, a spoon, a container of co~tage cheese, 
and a paper plate with two peach sections on it. 

Teacher Will Say: 
I. Listen ... with your knife, cut the peaches on your plate into 

little pieces and put them into the ~ottage cheese, 
and mix them together with your spopn. 

2. Listen .•. with your spoon, put the cottage cheese mixture 
into the celery sections and eat them. 

Changes: 
*Gelery was not popular with the children, therefore some other vegetable 
needs to be considered as a substitute. 
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Pa1-ent/Child Activity 

Utensils: 2 spoons 
2 knives 
2 plates 

ANTS ON A LOG 

2 small containers 

Ingredients: Peanut butter 
2 large stalks of celery cleaned and cut in half 
Rai s,ins 

General Directions: Mother and child will each have a spoon, 
a knife, a container with some peanut butter, and a plate 
with 2 small stalks of celery and a bunch of raisins on it. 

Mother Says: 
I. Listen ... put some raisins in the peanut butter and mix 

it up with your spoon. 
2. Listen ... with your knife, spread the peanut butter 

mixture into the celery stalks and put more raisins 
on top of the peanut butter. 

3. Listen ... eat your ants on a log! 

PLEASE TEAR HERE AND SEND THIS BACK TO MRS. ROSA. 
YOUR CHILD WILL RECEIVE A REWARD FOR RETURNING THIS TO SCHOOL. 

Yes, my child and I did a cooking activity at home. 

No, my child and 1 did not do a cooking activity at home. 

36 Child's Namt 



Dear Parents: 

Our class is learning how to follow oral directions. Today 

we did the following cooking activity to help with this task. 

Please help your child by either doing t~e activit; again using 

ingtedients enough for only two, or by doing the expanded parent/ 

child activity found attached to this he et. ..,.hank you! 

Utensils: 

Classroom Activity 

PEANUT BUTTER DELIGHT• 
(for 20) 

20 plastic knives 
20 large paper plates 
20 small containers 

Sincerely, 

Mrs. Ros; and Mrs. Karas 

Ingredients: 2 bunches of bananas 
Jar of peanut butter 
Loaf of whole wheat bread 

General Directions: Teacher will work in small groups giving each 
child¾ a peeled banana, a slice of bread on a paper plate, 
and a small container of peanut butter. 

Teacher 
I. 

2. 

3. 

Will Say: 
Listen ... cut your slice of bread in half with your knife, 

and spread one half with your peanut butter. 
Listen ... slice your banana into small circles, put the 

circles on the peanut butter, and put the other 
piece of bread on top. 

Listen ... eat and enjoy! 
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Utensils: 2 plates 
2 knives 

!' d t •• ll I. { Ii I l d 

AUTUMN SANDWICH 

6 small containers 

Ingredients: 4 slices of whole wheat bread 
2 small or I large apple, washed and thinly sliced 
Peanut butter 
Honey 

General Directions: Mother and child will each have a knife, a plate 
with 2 slices of bread on it, and 3 containers holding apple 
slices, peanut butter, and honey. 

Mother Says: 
I. Listen ... with your knife, spread the peanut butter on one 

slice of bread, and the honey on another slice of bread. 
2. Listen ... put the apple slices on tip of the honey and ~arefully 

cover with the peanut butter bread. 
3. Listen ... with your knife, cut the sandwich in half and eat 

it. 

--------------------------------------------------------------------------------------
PLEASE TEAR HERE AND SEND THIS BACK TO MRS. ROSA. 

YOUR CHILD WILL RECEIVE A REWARD FOR RETURNING THIS TO SCHOOL. 

Yes, my child and I did a cooking attivity at home. 

No, my child and I did 11ot do a cooking activity at home. 

n r <' n I s atnf:' 
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Dear Parent, 

Your child will be participating in cooking experiences 
in his class to help increase his ability to follow spoken 
directions, an important prereading skill. 

You are invited to attend a workshop being given to 
familiarize you with the simple activities and with how you 
can help your child at home. 

The workshop will be held on __________ :, 
in the Head Start Parent Room. 

Please COME! 

DOOR PRIZES! EAT WHAT YOU MAKE! 

See you there. 

Sincerely, 

Head Start Program Coor 
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Parent Woirkshop 

Agenda 10am - 1 I: 30am 

Sign In and Coffee 10-10:15 

Warm-Up Activity 10:15-1.0:20 

Rationale ]0;20-]0:30 

Oral Direction Following is Important 
Parents a~e Important 
Rh~We P~e Cooking tp Lea~n to Follo~ nirections 

Co~king Experiences 10:30-11 

Apple Bubble Drink 
Egg Boats 
Smiling Crackers 

Bow Parents Can Help IJ-11:10 

Questions IJ:10-11:2S 

Door Prize 11:20-Jl:30 
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Dear Parent, 

Your child has been participating in simple cooking 
experiences in class which were designed to increase his 
ability to follow spoken directions. 

Cooking activities were also se11t home so that you, 
too, could help your child in this endeavor. 

Please assist us to.determine if the activities were 
useful by filling out .the attached questionnaire and. 
returning this paper to school as soon as possible. 

Thank you in advance! 

Sincerely, 

llct·MoY~ 
Head Start·ProgramCoordinator 
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HOME COOKING EXPERIENCE 

PARC:N'f SURVEY 

1. Of six activities sent home, my child and I did this many: b 

5 

4 

3 

2 

l 

0 

2. Most of the activities were: easy to do 

hard to do 

3. For me, the activities were: fun 

boring __ _ 

4. For my child, the activities were: fun 

boring 

5. In doing the activities I believe I was doing something: worthwhile 

useless 

6. After doing each activity I felt: closer to my child 

no closer to my child 

7. I could see improvement in my child's ability to follow spoken directions 
after this number of activities: l 

2 

l 

4 

5 

6 

s. I could see no improvement in my child's ability to follow spoken direc-
tions: -(no improvement) 

9. Even though I did not participate in home cooking experiences, I believe 
the classroom cooking experiences are helpful to teach children to follow 
spoken directions: yes_ 

no 

Child's Name 
Conaents: (negative or positive) 
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Nine Parents Responded 

HOME COOKING EXPERIENCE 

PARENT SURVEY 

RESULTS 

1. Of six activities sent home, my child and I did this many: & 

2. Most of the activities were: easy to do 9 

hard to do 

3. For me I the activities were: fun 9 

boring __ _ 

4. For my child, the activities were: fun 9 

boring 

s. In doing the activities I believe I was doing something: 

6. After doing each activity I felt: closer to my child 

no closer to my child 

5 2 

4 4 

3 1 

2 1 

1 1 

0 

worthwhile _a __ 

useless 1 

9 

7. I could see improvement in my child's ability to follow spoken directions 
after this number of activities: 1 1 

2 

3 4 

4 1 
----r-

5 

6 

8. I could see no improvement in my child's ability to follow spoken direc­
tions: ~(no improvement) 

9. Even though I did not participate in home cooking experiences, I believe 
the classroom cooking experiences are helpful to teach children to follow 
spoken directions: yes -2,_ 

no 

Child's Name Parent's Name 
Comments: (nevative or positive) 
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Brooks, J.B. (1981). The Process of Parenting. Palo Alto, CA: Mayfield 
Publishing Company. 
Helps parents translate love into effective parenting skills by 
giving them an understanding of how children think, feel, and 
see the world. 

Frede, E~ (1984). Getting Involved..!. ~orkshops for Parents. Ypsilanti, 
MI: High/Scope Educational Resea:1:ch Foundation. 
Contains a guide for leaders of r- ,r~'nc workshops which are aimed 
at helping parents become mot:~ 1::,·:::-1. \Ted in ~eir children• s learning. 
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ABSTRACT AND INDEX 

Increasing the Disadvantaged Preschool Child 1 s Ability to Follow ~ral 
Directions Through Cooking Experiences. 
Karas, Elizabeth A., 1988: Practicum P.eport, Nov,\. University, Center for 
the ~dvancement of Education. Descriptors: Head Start CU~riculum/Head 
Start Education/Auditory nirections/T~aching Cooking/Parent Participation 
in Education/Teaching Daily Living Experiences/Preschool Cooking/Preschool 
Activities /Preschool Educa tior: /E1reschool Curr iculum/Di.rection. Fol lowing i 
Sequencing/Preschool Eck .. ~ation for the Disadvantaged/Low Income Education/ 
Education for the Culturally Deprived. 

The author developed and implemented a program tc:.. increase the preschool 
disadvantaged child's ability to follow oral direttions. The program's 
aims were to help tbe child to follow one, two, and three step oral directions 
given by a teacher ·which is considered a minimum competency for entrance 
into the district's kindergarten reading program. 

The program conta.:i.ned the following basic components: Pretesting of chil,lren 
to ascertain their score on a prereading readiness subtest called "Following 
Oral Directions"; inservice for parents to encourage their understanding 
and home cooperation; implementation of cooking activities in the classroom, 
participation of parents in similar home activities; post testing of children 
on the same subtest to determine progress; and surveying of parent participation 
and teacher opinion in the educational objectives. The effectiveness of: the 
program was determined by the readiness level attainment of all children on 
the post test, on the amount of home participation, and on the opinion of the 
teacher and parent as to the effectiveness of the activities in reaching 
educational objectives. (Appendices include pre and post test reaults, 
cooking activities, a parent workshop j . ...,"ritation and agenda, a parent survey, 
and res..;lts of the parent survey.) 



3. LETTER TO ALUMNI 

59 



Dear Alumni, 

Recently I developed and implemented a program to increase the preschool 

disadvantaged child's ability to follow oral directions. The program's aims 

were to help the child to follow one, two and three step oral directions 

given by a teacher which is considered a minimum competency for entrance into 

the district's kindergarten prereading program. 

Head Start children were pretested to ascertain their score on a follow 

oral directions prereading readiness subtest. Inservice for parents was 

given to encourage their understanding and home cooperation. Cooking activities 

were implemented in the classroon1 and participation of parents in similar home 

activities was encouraged. 

The children were post tested on the same subtest to determine progress, 

and all children attained reading readiness level at the end of the project. 

Documentation of parent participation indicated improved involvement. When 

surveyed, both the parents and the teacher felt that t.."e activities were 

successful and efZective. 

The issue of language development is of paramount importance to all 

educators. It is of particular concern for teachers of disadvantaged child­

ren since these children are traditionally language-delaye.d. The acquisition 

of the ability to fo;Llow oral directions is a fundamental prereading skill. 

Since the strategy of using cooking activities to master this skill was 

successful, the activities and implementation plan would be of interest to 

other educators ,,ho ser.ve similar populations. 

In addition, Qooking experiences could be examined as poaaible vehicles 

for other cogritive objectives, particularly aa the~· relate to language. 

You are invited to examine th• practicum,Xncreasing the Disadvantaged 

Preschool Child's Ability to Follow oral Direction• Thro~gh Cooking Experiencea, 
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fer your particular need and use. 

Sincerely, 

1% IUJ.UJ,.. ().[{IAtt.::, 
Elizabeth A. Karas 
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4. PRACTICUM SUMMARY 
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'l'he practicum 11 Increas'i.ng the Disadvantaged Preschool Child's Ability 

to Follow Oral Directions Through Cooking Experiences" was successful 

according to the post test results. Parent participation was also increased. 

Educators of yowig children who a::e disadvantaged could review th,... steps 

outlined ir .. the project if they are interested in finding ways to ·increase . 
reading readiness and parent ~~t.icipation. Whi•le the practicum tQOk pb."e 

in a Head Start program, other programs which could benefit from this·· in#or­

mation might be Chapter I, Migrant Early Childhood, and Ti:tle .XX Day care. 

The sub-bibliographic titles in the practicum are: Early Childhood Education; 

Disadvantaged Children.-~d Language, Preschool CUrriculums, Nutrition.cur"".' 

ric•,lums, Cooking Activities, and Parent Involvement. 
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