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ABSTRACT AND INDEX

Title: Improving Reading Skills of Chapter 1 Students
Through the Infusion of Daily Narrative and Expository
Compaosition intc the Reading Curriculum.

Joiner, Flora 5., 1?36: Practicum Report, Nova University,
Canter for the Advancement of Education

Descriptors: Language Experien~e Approach/Reading
Comprahension/Reading Instruc .ion/Reading Programs/Studsnt
Daveloped Materisls/Reading Aloud to Othere/Writing
Composition/Creative Writing/Descriptive
Writing/Expository Writing/Paragraph
Cor.u=xition/Narretion/Pre-writing/Reading/Writing
Improvement/Reading Improvement/Story Reading/Story
Islling/Listening Comprehension/Elemantary School
Curriculum/Third Grade/

Based on a study of valuable litsrature, this uwriter
decided to improve reading skills of 16 third grade
Chapter 1 students, who had & reading deficiency of one
and two years below grade level, through the infusion of
creative narrative and expository writing into the reading
curriculum. A review of available literature and tha
writer’s own ohservation indicated that meaningful,
correlated writing activities would improve comprehension
of the written word. A ten week curriculum was planned
and implemented, consisting of instructional strategies
with an emphasis on creative writing, oral reading and
listening skills., The students were posttaested and their
scoraes evaluated., All of the goals set by this writer
were met and in fact exceaded as to more than one
chjectiva. (Apperdices includse lesson plans, posttests,
evaluation exercisess, surveys, and pre end posttest

scores. )
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PURPOSE

The elementary school in which this practicum was
conducted is & pod designed plant built approximately 11
years ago. The school is located in a low toc middle
socio-economic area of a predominantly Hispanric and Black
neighborhood. The student population during the 1985/86
school year is 706 students from kindergarten through
siyth grade. The ethnic compositiun for the schonl
population is S2% Hispanic, 38% Black, B% Caucasian, and
i% Asian. The current enrollment of 86 students in the
third grade, which has twc regulsar classes and thres
Chapter 1 classes, produces a pupil-tsacher ratio of 15:1
in sach Chapter 1 class and 24:1 in the two regular
classes.

There are 26 regular classroom teachers and 17 Chapter
1 teachers in ths targeted school. Approximately 45% of
the instructional staff have master’s degress. The school
personnel also includes one principal, one assistant
principal, one media specialist, one counselor, one music
teacher, two exceptional student tsachars, 1.5 physical
education teachers, one art teacher, threes bilingual
teachers, and four aides., Tha school shares a visiting

tmachar, a spesch/hearing specialist, and a school
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psychologist with two other schools. All of the above
named staff are committed to providing the students with
opportunities to help themselves develgp a positive
salf-concapt, a good set of values, sound health habits,
and the opportunity for intellectual growth. The school
provides extre-curricular activities such as acadsmic
enrichment, the school newspaper, student government, all
under the supervision of school personnel. There is an
after school or "after care” program with approximately 45
childrsn enroiled. Study periods, games, rest, and snacks
are provided for a small weekly fee. There is & Chapter 1
program at the school for grades one through six. The
third grade has three Chapter 1 classes and two regular
classes. The writer is the teacher for one of the third
grade Chapter 1 classes. Chapter 1 is a federally fundad
program provided for students who are below their grade
level in the basic skills areas. Chapter 1 students are
placed into the program according to their scores on the
Stanford Achievement Test. Those Students whose scores
are at the 4Sth percentile or below in mathematics
application and the 3@th percentile or below in reading
comprehension are automatically placed into the Chapter 1

program.
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The writer’'s class is situated in an open learning
center with three othsr third grade classss. The writer
of this practicum has full respongibility fFor the ls#aching
and nmanagement of a balanced curriculum, which is designed
to meet all objectives for the third grade. Most of thre
day is davoted to individualized reading, language arts
and mathematics instruction using a
diegnostic/prescriptive approach. The remainder of the
day includes language experience activities, oral
language, art, music, and physical sducation.

The problem identifiad fFor this practicum deals with
16 Chapter 1 students in the writer’s class whom the
writer felt would benefit from a more meaningful approach
to remedial rsading instruction. Before implomentation
their reading levels ranged from primer toc second
grade/second ssmester, as evidenced by the school adopted
reading seriss placement test, rather than the desired
third greade/sscond semester level for their grade
placamenrt and chronological age. Although none of these
children had heen identified as learning disabled or as
having any other exceptionality which might hindsr their
progress, their reading progress was impsded and/or

delayed to the extent that some of tham may Face
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retantion.

Upon examination of the student'’'s cumulative records
the writer noted that their Stanford Achisvement Test
Scores for resading compoehension and listening skills
range from the Jdrd to 27th percentile in reading
comprehersion and from the 3rd to S54%th percentile in
listening skills, indicating the severity of the ﬁroblam.
Additionally, although all of the students are bilinﬁual

six of the 16 students have recently exitad Eram the ESDLfrwi

(English for Speakers cf other Languages) progrnm ara not«ij

completely comfortable with English axprassicn and possess
limited vocabularies. Compounding the prnblam 15 the lack f
of an adequate experiential background to enhance their
vocabularies and intuitive skills.

The writer scught to raise the reading lsvels‘and“
impraove the individual skills of the 16 Chapter 1 students
as well as to stimulate rore pleasurable reading, through
the infusion of original, meaningful compositions into uhai
student’'s reading curriculum,

It was projected that the following outcome objectives
would be achieved:

i. Over a ten week pesriod, seventy-five percent of the

students will show an improvemant in oral reading by
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making 18% fewer errors on & selected paragraph.

2. 0Over a ten week veriod, ssventy-five percent of the
students will show an improvement in reading comprehension
of one full level on the Ginn Reading Program Placement
Test.

3. QOver a ten week period, seventy-five percent of the
students will show an increase in gight vocabulary
recognition of approximately fifty new mords assessed by
teacher’s review of students’ vocabulary lists. |

4, Over a ten week period, seventy-five percent of the
students will demonstrate the ahility to place four
sentences in correct sequence assessed by completion of
sslected exarcises.

S. 0Over a ten week pericd, seventy-five percent of ths
students will show an improvement of 58% in time on task
assessed by teacher observation of writing activitiss.
6. Over a ten week pericd, seventy-five parcent of the
students will demonstrate the ability to compare/contrast
assessed by the complstion of salectad exsrcises.

7. 0Over a ten wesk psriod, saventy-five percent of tha
students will show an improvement of 40% in listening
skills assamssed by uwritten svaluation to be given after

oral story reading.
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B. Over a ten wesk geriod, seventy-Five percent of the
students will show an improvament in the construction of a

four to five sentence paragraph assessed by teacher’s

review ani comparison of earliest stories with mors §§§§n£f 
stcries ir individual folders. : )
8. Over « ten wesk pericd, seventy-five pe:can£ §f the
studants will_shb@ an increased love of rs;ding by ShQWi“é1lf

more interest in books.
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RESEARCH

"Children do extensive reading when they re-read and
revise thzir own texts. Since writing is the making of
reading, children may decode for ideas differently then if
they had never written at all.” (Graves, 1983) With this
premise in mind, the writer made a survey of recent
relevant literature.

Elizabeth Sulzby (Sulzby, 1988) advised that tha many
claims about the advantages of language axperie:sa
dictations should be investigated by teachersyﬁs to
applicability in their respective classroom situations.
The teacher functions as a guide during the rereading and
editing procass, which process facilitates resading
comprehension.

Denise Bartelo’s (Bartelo, 1884) study of the drawing,
oral language and composing behaviors of selected LEP
(Limited English Proficiency) children substantiated the
intar-relatednsss of the quality and quantity of
experiential background on compositions.

Another study prasented the premise to teachers and
parents that pre-school child.en who visually attend to
print in their snvironment acquire begining reading skills

more quickly. Students who work within a classcroom
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atmosphere conducive to spontaneous writing activities
have a graeater chance of learning to read having
recognized the relationshipe between oral and written
modes of language. (Bertrand and Fairchild, ISE&)

Additional studies to determine tha’effé#tigenas; of
an integrative approach to languags davelupmant‘éh:nﬁgh
reading curriculum. Comparisons of an experimental and
control group indicated that studants éxgussd‘td languaga
therapy Qithin reading lessons iﬁpruved scores
significantly more than those Studehts receiving
traditional, non-integrated reading ﬁnd 1anguége
irstruction. (Doyle, 13822

Ihevresearch conducted by Linda Spina and Dorothy
Welhoslter concur that the ideal classroom is one in which
the student feels frese to express himse’“/herself. In
this type of classroom students come to understand that
reading is their "talk and ideas” written down. (Spina ard
Walhoelter, 1981)

In a study as to how Five year old childraen bheucowe
literatea, (Kita, 1979) Tuwenty kindergarten children weres
interviewad and shown four pictures and asked to complete
8 writing sample. The study suggested the use of print in

a msaningful context c. 'ld pravide children with
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aopportunities to express themselves and develop a reason
for reading.

To further investigate the inter-relatedness of the
writing/reading phenomencn, the writer compiled two
surveys regarding students’ reading habits. (See
Appendices B & H)Y The surveys, directed to the parants
and students before implsmentation strategy, provided
insight into habits and attitudes to be considered before
strategies were undertaken.

One hundred percent of the parents surveyed stated
that they would like to read stories written by their
child. Eighty psrcent of ths parents surveused stated that
they found it necessary to help their child with
reading-related homawork. Thirty percent of the paresnts
surveyed replied tnat they had read a bock report composad
ry their child.

Results of the student directed questionnaire
indicated that 100% of the children wanted to write their
own stories, Seventy-five percent of the children replisd
that they would nead someona to help tham write the
stories, While only 30% stated they would like to write a
book report, 90% indicated they would like to tell the

class about a book they had read.
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The research by the writer suggests that writing and
reading skills are closely intertwined in the students’
development and the more meaningful academic aurgl, m:ai“_~'m
and written experiences will provide the most tfansﬁerehée
to and augmentation of reading development. '

The uwriter decided upon a sttatggu which utilized
daily creétive,writing ta improve stﬁﬁéﬁts’ reading
skills. Permission was obtaiﬁsd,frum~theiﬁdmin15£ratian
at the targetyéchcol to institute the sfratggg.niiﬁ Eﬁﬁ«'fflf‘
Chapter 1 curriculum, ninetg m;nutas’eachudég is sstiééidé¢
for reading instruction. Tﬁirtg mithes aachvdag;iST
scheduled for the teaching’of writing skills, in which
time the teaching of spelling, handmriting;;and
composition must be sccomplished. The mritar ihcludé§_
creative andjexpasitoru writing activities duringfqagdlnn
time in a direct attempt to improve students’ readiﬁd
skills and as s more practical consideration, the ninety
minute interval afforded more time for the activity. This
strategy efforded students the opportunity to create,
read, revise, and re-read their own ideas as well as to
listen to other students’ ideas in an effort to improve

reading skills,
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METHOD

The writer decided to utilize daily creative writing
to improve the reading skills of 16 Chapter 1 students.
The reading levels of the children ranged from primaf
(Ginn Level 5) to second grede, First semester (Ginh*Lévsl

7) and their writing abilities varied by apﬁrpximatelu the

same amount.

This strategy was selscted after>carefu1 rsview of
relatad literature which suggested that ﬁhildren;whn are
given oppuftﬁnities to create, read, ravisé‘and~fa—feaﬂl
their own stories will become hetter rgaders.

Inasmuch as a language experisnce background had been
developed with the students, the studénts wefe full of

idmas and eagar to compose their own individusl stories at

the cutset of implsmentation. An orisntation to the
program was discussed briefly before implemantation began
and a8 survey of parents and children showed that an
interest in creative composition did in fact exist. A
wesk by week plan was designed and followed throughout the
implementation period to include selected stratogies to
improve reading skills and snsure the successful

completion of the outcome ohjectives, (Sae Appendix A)
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Weak One

Each student was given tagboard to make and qgcoratbk
their compasition folder. The writer axplainsd tﬁétfﬁhé;
contents of the folder would consist muinlu aE tha;r uwn 
stories but a "New Word List” would alsm be an important'
part of the folder. Students were advisad that nem ords ’ 
should be added to the list whenaverystoriss wmre»wq;;tsl
and réad. | i -

Topics from students’ experiential baqurcund Q;r§;V

chosen and stary writing was bsgun. Topics incl f, 

Family”, and "A Pet 1 Would Like”. Stories wers read
orally upon completion. Ten new words uera‘placedgdﬁ
students’ 1ists.

Week Two

Story writing from students’ experisntial background

continued. Topics included "Viteri's Turtles”, "The
Disaster in Space” and "What I Like to Play at Home".
Stories wore road orally upon completion and ten new words

were added to students’ lists.



Improving Reading Skills 13

Week Three

Before library day, the class discussed their
interests and books relating to the sams. With the media
specialist’s and teacher’s help, each child checked out a
book relating to his/her interest.

A classroom collection relating to these interests was
also obtained by the teacher. Interests included trucks,
baby animals, zoo animals, computers, dancing, football,
racing cars, dolls, ants, bicycles and motorcycles.

Students were introduced to a simple book report form
(See Appendix F) and guided through their first buak
report. Reports were read ocrally upon complation; Ten
new words were added to students’ word lists.

Individual reading groups (this writer’'s class
contained three different lesvels) were instructed to
compose stories using selected vocabulary words from their
agrropriate units., Stories were raad ocrally upon
completion. Ten new words were added to students’ word

lists.
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Week Four

Writing in sequential order ¢ ‘s introduced. The class
discussed the order in which certain events happen and how
to list these events chronologically. The key words used
in relating sequential order of events "First”, "next”,
"then”, and "last” were suggested toc the children. The
First topic to be written about was "What I Did in Art,”
since the children had just returned from art class,

Other topics chosen by the students included "When ! Clean
My Room”, "when I Go to School” and "What I Do in Schﬁﬁi
Each Day”. Stories were read orally upon completion. Ten
nesw words were added to each list upon completion of

reading of each particular topic.
Week Five

The concept of comparing and contrasting psopls,
places and things was introduced. The class discussed the
similarities and differesnces of peoples (Mariscl and
Yvette) places (school and home) and things (A bowl of
fruit?)., 7The First topic written about was ths comparison

of the attributas of the bowl of fruit. Other topics
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written about were comparisons of a student and his/her
friend, mother and father, pets and wild animals and

school and home. Storiss were read orally upon completion

and ten new words werse added to students’ word lists upnn
completion of sach particular topic.

This writer met with students individually to check
their composition folders, listen to them read orally, to
check naw word lists and to check recognition and msaningg

of the new woards.
Week Six

Students completed their second rsquired buck,rapqttt
The ongoing classroom library based on students’ iﬁﬁeEBSts
pravided‘an abundance of reading material and studéﬁfsf“
compls ted this report virtually unassisted. The ﬁlmplg_

report form was designed to encourage students to pass thg

book on to a fellow student as well as to stimulate
further reading. (See Appendix F) Reports were read
prally upon completion and ten new words were added to
students’ lists.

Students were instructed to compose stories utilizing

words from the new word lists. Some topics chosen ware
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"When I Was Sick”, "Why I Like Art” and "My New Bicycle”f
Many students encountered difficulty with this paftidulaé
task as they were inclined to write stories similar to the
previously written stories from which the "nesw wdhds”‘
came. Stories were read orally and five new wordi}ﬁéfa
added to the list. A discussion was held on why mﬁiag;

chosen from the list and used to compose stories weﬁé'ﬁb

longer "nsw” and why we have to find words not prsvibuslg‘

used.

Wesk Seven

Sequaqtial order in compositions was reviewed.
Students mére reminded of the key words ”Ei}st”;,fnaxt”,- 5
“then” and "last”. Since story composition had at thi;w!
time reached a more sophisticated level, studant#}@é&e
advised that "first” need not be followed bu "n§££;\but
that intervening sentences could be interspersed betwsen

the key words (a problem for some). Soms topics selected

were "Bses Make a Hive”, "An Ant Colony”, "When I Went ta
the Zoo” and "When My Cousin Comes to Visit”,
Students wsere instructed to compose stories from

vocabulary utilized in the particular unit of study in
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their individualized reading group.
Stories were read after completion and ten new words

were added to the list.

Week Eight

Students were instructed to compose a story compatiﬁgi :}“

or contrasting two places they had visited. R suggastad:'

topic was a comparison of two recént Fiéid tripS fDisn8g
on Ice'ﬁnd The Museum of Science/PlanatatiUﬁ).;ﬁstnries
were read aftaf ﬁamplatiun and Fiftssn ne@ wﬁrdé)mére
addad to the students’ lists.

Students composead théir third required book report.
Raports were read craliy after completion and ten new

words were added to students’ word lists,

Week Nine

Students completed their fourth required book report.
Some topics included planets, dinosaurs, insect colonies,
polar bears, dogs and fairy tales.

Studants were instructed to compose two Fictional

stories. A discussion was hald about fictional
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story-telling and a plan was instituted to make all the
stories into a booklet. Students wers encouraged to make

their stories at least one page lang. Stories were read
upon completion and prizes were awarded for "funniest

story”, "longest story”, and "scariest story”.

Week Ten

The writer administered the following post?tests:
1. Ginn Reading Program Placemqnt Test .,

(Sqe appendix c)

2. Séﬁuantial’order. (See Appendix 0D
3. Comparison Exercise. (See Appendix E)
4, Informal Word Identification Quiz from word lists.

5. Informal orael reading inventory. (See Appendix‘B)

Students were requested to complete an interest survey’

(See Appendix I) regarding the project.

Certificates were awarded for most creative story
writer, best oral readsr, bast listensr and most improved
oral resader. Basad upon class discussion of crciteria For

selection, choices were made by a secret bhalloting vote.
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RESULTS

The third grade Chapter 1 students participating in
this program were observed throughout ths implementation‘ 
period. It was felt by this writer that a gradual
introduction of specific skills to be masterad 6nda‘
week-by-week basis would allow the students to work more  e
comfortably and would allow the reading/writing
enhancement to appropriately mesh.

A standard pretest was administered by this mriter
prior to the implementation period and the same test was.
administered as a posttest at the completionkqf the‘fank
week period. (See Appendix C) In addition, certain written
and oral teacher-made exercises uwere administebed at‘tha
completion of the ten week period to assess mastery of
specific outcome objectives. (See Appendices B, 0 & E)

As shown on the chart of pre and posttest scores (Sse .
Appendix JJ, the Ginn pretest scores ranged from Ginn ~
Level 5 tn Ginn Level 7, whereas the scores ranged from
Ginn Level 7 to Binn Level 8 on the posttest. A goal was
set by the writer for the students to raise thair scores
ona full level from pretest to posttest and success was
more than achieved.

1t was projected that over a ten wesk period 75% of
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the students would improve in oral reading by making 19%
fewer errors on a selected paragraph. (See Appendix B) An
informal reading inventory at the conclusion of the ten
wask period showed 190% of the children achieved this
goal.

Another outcome objective projected that over the ten
week period 75% of the students would show a sight
veocabulary increase of approximately 50 new words. Based
upon an informal word recognition test given individually
to each student by this uwriter, 50% of the childran |
achieved an increase of 75 or more new words while the
reamaining 5@% achieved the goal of recognizing 5@ new
words from their lists.

Based upon completion of a teacher-made sequencing
exercise (See Appendix D) the projected goal of 75% of the
students being able to place four sentences in correct
sequence was more than achisved. 0One hundred percent of
the students demonstrated the ability to sequence four
sentences correctly and B5% of the students demonstrated
the ability to write their own paragraph in correct
ssquense ,

At the outset of implementation a guideline of 20-25

minutes was set for completion of stories. This guideline
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presented a prablem for at least 25% of the children at
the beginning of the implementation pericd and these

students were given the oppaortunity to complete their

stories during any free time they might have. ‘Byﬁtha end

of the implementation period, this writer observed}fhat7’
19@% of the students wsrs'gbléfta complete their stcfies
during the allotted 25 minutes.

It was estimated that cer tha ten w§ék period 75%»dff~ ’
the students would be able tb’dsmonstratéﬁfha abilitg,td e
identify a cnmﬁ;fi;cn‘paragraph and bassﬁqupdn a
teacher-made exercise (Séa'Pppandix ES. SSVéhty-fiQJ;
percent 6E‘£ha students demﬁnstrated tha;abilitg to;a§ ﬁ
this. Fifty percent of the students were able to cnmpusa
their own four sentence paragraph comparing two pacﬁlﬁ,
places, or things. (Sees Appendix E) |

An informal evaluation of listening skills improvement
was givan at the end of thas ten week periocd and ﬁesults

showed that each student (100%) was skla to correctly

enswar four questions relating to a story read by one af
his/her pesars, Tha goal of 75% of the students improving
40% was met and in fact exceeded. This writer noted that

the students wars ususlly axtremely attentive to oral

story reading by their peers.
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An evaluation of students’ stories and folders as to
quantity and quality was conducted at the end of the Fifth o
week and at the end of the ten week period. This writar»
noted that 10@% of the students’ compositions had impfoQéd
as to length of paragraph, clarity of ccﬁpasition.
se~ience structure and punctuation.

Based on a survey administered to the students at the n
end of the ten week pabiod,.loez of the students showed ﬁn'i
increased inte:estuin books and reading;fhﬁating and |

exceeding this writer’s projected gaalkofjﬂx7sz incfﬁ&éq,

Determined by the data collected and observed by th

writer, the projected objectives were met and‘thé‘ﬁrbjsﬁt
was accepted with an snthusiastic responsekbg,all
students. The Post-Implemsntation Survay administered to

the students substantiated esvidence of their enjoyment of

the project as did this writer’s observation of the
students positive responses and attitudes toward the

project.
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RECOMMENDATIONS

This strategy is one that could not only serve as a
model for other Chapter 1 classes but for any regular
classes and could be implemented successfully at any grade
level.

Throughout the school year there are numerous reading
and writing workshops presenting educators with clever and
innovative ideas to generate interest in the
reading/writing phenomenon. This writer believes there is
an underlying interest in all children to compose and
relate their ideas to others and with guidance their
desire to create can generate greater interest in reading
and increase ability to read. This strategy was met with
enthusiasm by both students and parents and the objectives
were successfully met and exceeded. Based upon this
writer’s observation of the strategy and implementation,
this writer believes that the cbjectives were met and
exceeded in great part due to high interest level in the
students’ work of their psers.

The writer shared this strategy with several third and
sscond grade Chapter 1 teachers at her site and they have

incorporated the strategy into their reading program.

This writer plans to incorporate this program into the
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writer’s reading curriculum sach year. Additionally, the
strategy was sharad with tne Chapter i Facilitator et the

practicum school site and the writer plans to presant the

project and its positive results at the First Chapter 1

arsa workshop next fall.
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APPENDIX A

Creative Writing Lessons

Week 1

Wweek 2

Weesk 3

Week 4

Week S

Introductian;

Create a folder;

Start a word list;

Choose story topics from students’ experiential
background; .
Start them reading stories crallu,

Stress listening to others’ sturxes,

Cnntlnua to use story topics from studasnts’ ;
experiantial background and from current evsnts,»'
Read orally;

Stress listening;
Buxld on word l;st-

Benin ‘to selact ‘and build-~up a classroam lzbrarg
based on. studants interests;

Introduce book report Form and guide studants
through the first book report;

Compose. stcrxas utilizing vocabulary from
students’ reading levels;

rRead orallg,

Build on word list;

Introduce sequencing in students’ stories. Begin
with a familiar activity and then let children
pick topics;

Stress correct time order and organized tninking,
Read orally;

Stress listening;

Build on word list;

Introduce concept of compare/contrast.

Start with concrete concepts,

i.e., "Mariscl is short with brown hair, while
Yvatte is tall with black hair. They are both
girls.”, etc,;

Meet with individual studesnts to revisw prograss;
in oral reading, vocabulary desvelopment and
comprehsnsion;




usek B

Wsek 7

wWesk 8

Week 9

Week 10
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Check word lists for quantity and gquality of
compasitions in folder;

Read orally;

Stress listening;

Continue to build on word list;

Compose second book report;

Compose & story utilizing words from individual
word lists;

Read orally;

Stress listening;

Review proper sequencing in compositions;
Compose a story utilizing vocabulary Erum
individual reading levels;

Read crallg,

Stress listening;

Review compars/contrast in composition;
Compose third book repott;

Read orally; -

Stress listaning;

Free writing:

Cnmpose fourth hnok report;

Read ;orally; :

Stress listening;

Awards for most creative writer, bhest oral
reader, best listener, most improved oral
reader;

Posttests, (See Appendices)
Vocabulary svalustion;

Ginn Reading Flacement Posttest;
Oral reading;

Segquence sxercises;

Comparison exercises;

Project Interast survey;
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APPENDIX B

Selected Paragraphs

Level Six

Who could live here? Someone has climbed up a tree.
C=n you find her? A girl and boy are playing ball. Wha k
will catch the ball? Who will hit the ball? Find a hole -
in the trea. What animal could live there? ‘

Level Seven

A rainbow is a mystery of science. Thlnk about it.
Where does a rainbow come from? Where does xt“gc* When
the sun shines through the rain we see peautiful colors in
the skg ‘Every rainbow has the same colors; purple; blue,
green, yellow, orange, and red. UWhere do the cmlors come
from? Where do they ga?

lLevel Eight

Mr Goodman knew about a special place in the city. It
was a large aguarium. An aquarium is a zoo for Fish and
other sea animals. At some aquariums, ssa animals .do
tricks and live on an island. Lots of peoples visit theue
aquariums. They come to see the fish and water shous.
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APPENDIX D

Sequance Exercise

Name: Date:

Our Morning in School
(Number the sentences in the correct order)
----- We do our math work.

————— Some of us go to computer.

————— The lunch monitor passes cut the cards.

----- We do our reading work.

(Write a paragraph about what you did this morning
as you got ready to come to school., Be sure your
sentences are in the right order.)

——— -— o — P

o o - o o oo - o o o e 20 st -~ - ——— —— - - —
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APPENDIX E

Comparison Exercise

Name: Datr:

(Choose the paragraph that correctl ccmparQS*tmb thihQs

————— A. The apples we eat are round, Juicy and
are very . good for us. They help to clean our
we eat. The sweet snacks like cookies that we .
."‘good and taste’ sweset. But they are nat good':
have toc much sugar and are bad for our teeth.

-----B, The Empire State Building is one of the
buildings in the world. It is located in New.
It has 102 floors and it takes a long, long time:
the top of the building. %

s%% WYRITE YOUR OWN PARAGRAPH COMPARING TWO PEOPLE IN‘DUR‘
CLASS. ‘

———— —-—— - ———— v — - - - - -

—— i — ———— 7 -~ —— - — i Ve ——— - o - o so - T - - "




Improving Reading Skills 33

APPENDIX F

Bock Report Form

My Own Book Report Name:

The titles of the book was

—— —— o ——~—— — ——~ o~ T———— T Y.t~ —— —— — o ——— " —~——— g e o o —— o i s <0 e

These sentences tell what the story was about: CWrite at
least four sentences.)

—————— -

o —— e -~ -~ ———— — T — " " o~ VT —— " o~ —— >~ " - ——" . - —— — -~ " - —— " -~ —— . o= - -

———— - — ] —— " - - —er s - ——— o—— —— -
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APPENDIX G

Parent’s Reading/UWriting Survey

1.

Does uyour child ever compose stories?

Yes No

Would you like te read stories composed by your child?

Yes No

Does your child read many books at home?

Yes ‘ No

Would you like to see your child read more bocks?

Yes No

Have you ever read a book report composed by your
child?

Yes No

Do you usually have to help your child with reading or
language homework?

Yes No

Thank you for your cooperation.

s s G A S USRS G R S G WS G W L WA SR R (R TS S KD GO

Parent’'s Signatura
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APPENDIX H

Student’'s Reading/Writing Survey

1.

Do you ever write your own stories?

Yes No

Would you like to write more of your own stories?
Yas No

Would you need someone to help you write your own
stories?

Yes No

Oo you read many books?

Yes No

Would you like to be able to read more books?

Yes No

Have you sver written a hook rsport?

Yas No

Would you like to be able to write a book report?

Yusg No

35

Would youw like to tell the class about a book you have

raad?

Yos No

S g SR R S Y BN S S G A BT T W SN S D 5 B T O WG B

Student's Signature
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APPENDIX I

Project Interest Survey Your Name:

1., Did you like to write your own stories?

Yes No

2. How many stories did you write? --—-———

3. What is your favorite kind of story to write?
--~-~about play
---=-about school
--~-about pets
--—-—-about news events
~=-—-pther kindg----—=--—m——ee———————

4. Did you like to read library books and write book
reports?

Yes No

S. Do you think you have bscome a better reader?
Yes No

6. Do you want to write stories again next year in fourth
grade?

Yes No



Ginn Reading Program Placement Test Scores

Name

Ardres
‘Cﬁanarrqu
Elizabeth
Ernel
Ivaﬁte
Ivis
Jessica
ﬁohnnu
Jdﬁeph
Latanua
Leyton
Marisol
Michael
Shannon
Viteri

Wadada

f.evals:
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APPENDIX J

Pretest Level Posttest Level

7 (2 B (2.5

S5 (P) 6 (1.0

7 @ B (2.5

& 1) 7 (2.8)

7 @) 7 @@
S (P) 7 (2.8

6 (1) 7 (2.@

7 @ 7 (e.a)i

7 @ B (2.5

B (1) 7 (2.8)

7 (2l 8 2.5

7 @ B (2.5

B (1) 7 (2.03

7 &) 9 (3.0

7 (&) B (2.5)

7 (23 8 (2.5

(P) = Primer
(1) = First Reader

(22 = Sacond Reader, First Lava)

(2,.5) = Second Reader, Second Lavel

€32

Third Readar, Firet Laval
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