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ABSTRACT

Impraoving Spelling Ferforrmance of Sixth Grade Students
Using Eclectic Spelling Strateyies and a
Cogriitive—Based Aporoach.
Frielinyg, Marilyn L.: Practicum Report, Nova
Uriiversity, The C=nter for the Advancewmzsnt of
“ducationr.
Descriptors: Spelling, Spelling Instruction

The poor spelling performance of a group of sixth
graders was addressed by utiliziag the Informal
Spelling Inventory suggested by Marmm and Suiter{1974).
This criterion — referernced test determined that nine
members of the sixth grede class scored well below
grade level expectaticoms in spelling. A cogrnitive —
based approach and eclectic spelling strategies were
implemented w.th the target group in order to improve
their spellirnr achievement. The results indicated a
cogr. tive — based approach through phornetic
mscruction and rule gerneralizations increased levels
of achievement i the target group. Students within
the group demornstrated positive attitudiral changes.
Furposeful writing became orne of the group's favorite
activities. It was concluded that a phonics - based

approach, rule generalizations., and purposeful writing

assigrnments could increase spellirng achievement.
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1. Furpose

The purpose of this firnal report is to discuss the
implications of current edrcational practices in the
teachiny of spelling and to suggest alternative
methads of instruction. These suggescions will be
disseminated to area schaocl ir hopes that educators
will use them to raise spelling achievement. The
purpose includes the background, identificaticon of
the praoblem, and cutcome objectives.

The site of the practicum project was a parcchial
school in a small community with a populatices of
approximately 13,200 individuals. Tivee schaool had been
in existerce since 1379 and served grades nursery
through eight. It had a staff of twelve teachers,
including a full-time principal, & schozl secretary,
two part—time ceacher aides, arid two full-time
custodians. There were 251 studerts atterding the
parcchial school. There was wnme Indian—fAmerican ond
four Chinese—~-Americans in the student body. The
remainder of the student body came from middle to
upper—middle class white families.

Class size was very favorable. The largest

class had 20 students, and the smallest had 16
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students. The school boasted a pupil—-teacher ratio of
c@l.

Tuition was comparable to that of other private
and/or parvochial schools in the aresa. The parochial
school enjoyed a reputation for high—guality educatiar
in a caring, compassionate atmosphere.

Llasses were all self-rontained with some depart-
mentalizing fegirming in firih grade. The writer had
beer desigrna ed as a fl-weting teacher in fifth
thraough seventh grade for the academic year. As
such, the writer taught social studies, science, arnd
art ta the fifth grade, spelling to the sixth grade,
and literatwe to the seventh grade.

As the sixth grade spelling teacher, the writer
questioned scme of the middle grade teachers in
the school concerning their method of spelling
instruction. It was noted that spelling was teught
as somewhat of an independent activity approaca. it
was assumed that since the school used an excellent
eayly phonics praogram, nost of the phonics the widdle
schoal and older students reeded was minimal rein-
forecement in the phonics rules and spelling generali-—
rations. Thus, most of the spelling instruction in

the middle grades had beern approached as an indepen—




dent student activiiy.

If this approach were successtful, then spelling
achievement should have been high. A close look at
the scores and other per ocrmance records showed this
was not always the case. Observitions from the wri-
ter's sixth grade spelling class shawed nine students
rnot performing at grade level in spelling. The
students’ daily assigrments were rot being completed
o were rnot completed satisfactorily. The students
earned failiwvg grades on their weekly tests. The nine
students showed a gernerally wnegative attitude toward
spelling, oftern coming to class without spellers, and
without a pencil or paper. The studerts =arned poor
scores on moast writing assigrments.

The students? cumulative records were examined.
Orn naticrmal stardardized tests, the studernts scored
from & low percentile rankivg of 12 percent to a high
ranking of &1 percant. Their I0’s as mewsured on the
Ctis~Lenrnon Schocol Ability Test were x11 within the
wormal range.

Hillerich(1982) suggested that educators should
move in the di ecticr of oriterion-vreterenced tests
and away fv_.m norm-referenced tests. He felt that

coricern should not be for whether a student scores




at the &5th percentile, at 4.6, or in the sixth

stanine, but rather at what level of difficulty in

terms of list words the child can function. (p. 14@)

The writer compiled such a coriteriocr—referenced
test. The Informal Epelling Inverntory was based omn
the Foallett basal spelling series which the stude:’s
used (APFENDIX A). On this test, severn scored below
the second grade level and two scored at the fourth
grade level for a mean achievement level of 1.7. A
analysis of their errors is listed in AFFENDIX E. It
revealed a gereral lack of understanding of the basic
rules of phonics and of spelling gerneralizations,

It is during grades kirndergarten through second
that the parcochial school uses the Open Court system
of reading, which is a high-powered phonetic reading
approach. Investigation of school attendance recosds
revealed that of the rnine targeted studernts, two had
atterded the school since kindergarten, one more
ertered at the first grade level, and the other six
came to the school in either the fifth or sixth year.
Thus, severn of the targeted students virtually missed
ot on the early fourndation in phonics.

A rormael functioning class of sixth graders at the

midpaint of the year should have performed at a grade

~
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level of &.9. The mean achievewment level of the
tarpet group was 4.8 years below grade level expec—
tations.

The precticum project attempted, thern, to solve
the problem of the sivih grade spelling students who
performed tws to five grade levels below the gerneral
achievemenrnt level of the remainder of the sixth grade
class.

Active 1niervention was detinitely reeded to
remediate the large discrepancy betwsen the targst
group and the regular class members. The projected
outecomes the writer expected to achieve through such
intervention we-~e the foallowing:

1. After a welve week periocd of remediaticor,
students in the target group will improve their
spelling schievement on the Informal Spelling
Inverntory by a minimum of three pgrade levels.

After a twelve week pericd of emediation,

g
.

students in the target group w 11 demorstrate more
positive attitudes toward spelling as evidernced by
teacher interviews of the students before and
after implementation, showing a wmean score
improvement of at least S@0%.

- . . .
e After a twelve week period of remediation,
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studernts in the target group will show 5@ percent
improvement in directed writing skills as evi-
devnced by a weekly rumber arnd errvor amalysis of

their spelling errors.
= Research and Sclution Strategy

The auvthor conducted research into current
spelling practices and investipated possible alter-—
rative approaches. Research showed the paradox
betweer what is and whay should be. According to
Wallace and Larsen(13979:363) "the ability to spell
is one of the most basic arnd essential skills in the
lanmguage arts curriculum. " All would agree it should
be & valued characteristic of well-educated pecple.
Gerber and Hall (1987) would have expected this subgject
to be one of the maost well-anderstood, best developed,
and most successful parts of the wicrmal elementary
curriculum. But in reality, Wallace and Larsen
(1973) asserted that irn compariscr to reading, spell-
irng bad received little attenticnm by educators.

Gerber and Hall(1387) found that teachers spent very
little time actually teaching spelling, depended
heavily on commerciai materials that appeared to make

little difference irn group outcomes, and they disre-—
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garded empirically valid technigues for teaching
spel ling evern when they were aware of these tech-
nigues. Thus, in choosing an approach to use on the
target group, the writer studied a variety of
approaches.

A traditional approcach would have retained the
Forma:. sprelling program now used in the school. The
school setting uses the Follett series. For moast
teachers, including ' e writer, this invalved intro-—
ducing the unit on Monday, pretesting on Wedrnesday,
and giving a final test on Friday. Garber (13987)
found that use of such basal spellers was not realis-—
tic sivnce they were rint used in the adult real werld.
.Instead, Garber felt that the middle schoaol program
shaould provide trarnsition from school to 1ife and
should produce life—long learrners. Hillerich (1362)
added that independent workbook completion such as
practiced today was of guesticrable effectiverness.

Hillerich(1382) further suggested a visual memory-—
kirnesthetic approach. This metnord supgested that
since Ernglish spelling is so irvregular, it is reces-—
sary to approach it from a st-ndpoint of basic memori-
zatior. Marino(l1396.) stated, howevery, that research

showed that spelling is me e tharn a mere memory task




13

and that differernt kinds of spelling errors should
suggest different approaches to instruction.

Arather alternative resesrched was an euditory
appracach focusing solely on correct pronunciaticon and
the relationship of the sounds in words too the letters
that represenit them. Sears and Johnson(1986) found
this methaod used alore was the least useful in
effecting recall for spelling purouses.

Yet arnctheyr alternative wmeght have been to have
had a totally individualized approach.  Such an
approach would have utilized the student’s own use of
language. This would certainly have irncreased inter—
est and motivatior. But Garber (1387) felt that_the
weakness of an individualized praogram lies in record
keeping. With mnirne students irn the target group,
there were cther altermnatives that made more ecorncmic
nse of the writer?s time and energy.

Current research has shown that spelling ie a
developmental process. Gerntry (1982) identified five
stages of development in learning to spell ~

17 Fre communicative stage

&) SBemiphoretic stage

3) Phornetic stage

4) 7 Transitional stape
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S Correct stapge.
As a student progresses through those developmental
stages, Gerntry(198&) pointed ocut that learning to
spell isn't simply memorizing words, but rather devel-
aping orderly, progressive =tiliis in English ortho-—
graphy. Hernderson{l13986:314) expanded that idea by
asserting that "the process of learning to spell may
e seern as a progressive cognitive mapping of & com—
ple but orderly system." He also four d that such
learming is an active process. FMrogress in spelling
entails word knowledge derived from reading and appli-
cation of krnowledge to purposeful writing experiences.
Acquiring that knowledge would come from "a study of
werds and the complex relationship among letters, let-
ter patterns, and meaning units. "Henderson(1982:314)

Having underetood the nature of developmerial
spelling and having acquired a grasp on cuwvrent empiec-—
ically ircorrect teachivng methods as described above,
the method the writer chose to wse on the target group
was a cognitive approach to teaching spelling and use
of ar eclectic stratepgy approcach that research had
pravern to be successful.

According ta Wormp (1286)

Epéﬁling iz & cogmitive activity in which the




child coordinates several sources of word Know—

ledge. These sources of word knowledge include

kriowledge of individual phonemes in words, Rnow-—
lr.dge of relatiorns between phoremes within the
word, krnowledge of orthographic or spelling pat-
terns, and syntactic and semantic knowledge of the

words. (p. 169)

The cocgnitive approach to spelling further
stressed that after a word was spelled, the child
should check it himself and decide if the spelling was
correct. The misspelled wod is ther written cor-
rectly. Accarding to Allred(13984), research had defi-
nitely established the value of the self-corrected
test as a learming device. Graham(1983) added that
the corrected test method was advanmtagecus because it
allowed the student to see his difficult woards and
then correct the errors. Nulmars and Gerber (13984:328)
conicluded that self-correctiorn was "the single most
important factor in learning to spell.’

Allred?s=(1984) research had alsa shownrn that there
were tern rule gereralizations that ocould be of value
to the speller. The rule gerneralizations are included
in AFFENDIX C.

Included in this cogwitive approasch are strate-—
gies the student uses in spelling. According ta Nolern

and McCartin(l1984', the fifth grade seemed to be a

turning- poivt 1n how many children think aboul spaell-
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ing. They pointed to a shift to visualization as a
primary strategy at this level. Thus, the approach
used on the target group included visualization stra-—
tegies. Sears and Johnson (1986) fournd that spelling
is a visual activity. They suggested using directed
visual imagery as & technique to improve recall of
spelling words. Garvey?s(1984) research into the
self-corrected test showed that this visual imagery
strategy was needed. He found that the more often
children saw a corvect spelling, the more likely
they would remember it.

Urnderlying the cognitive approach and basic to it
al!l was the urnderstanding that as they were completing
tne cagnitive tasks presented, students in the target
group would be asked to apply their spelling skills
by writing. Lutz (138&8) reiterated the view held by
Gentry that cwrpoceful writing assigrments were the
key to cognitive growth in spelling. lLutz suggested
such activities as writing messages, plans, signs,
letters, stories, songs or poems.

These strategies would also help to promote
positive attitudes toward spelling. According to
Graham(13983), spelling conscicusmess could further be

stimulé%ed by — limiting instruction to relevant and



17
critical skills, emphasizing student progress,
studying omly those words that were most likely to
cocur in student’s present and near—-future writing ern—
deavors, providing students with efficient learning
techrniques, using a variety of interesting activities
and pames, structuring tasks so students could suc—
ceed, showing students the importance of correct
spellirng in practical and social situations, and
encouraging pride in correctly spelled papers.

This cogritive approach to teaching spelling and
an eclectic approach to spelling strategies appeared
to be the most appropriate forr the target group. A
antlay of time and expenditures was cost effective.
Scheduling the irnstruction and monitovrirg student
progress wouwld take place during the regular spelling
class. There would be ro additional texts to secwre
o funds to disburse. All of the remediation work
counld take place with available sources. The assess-—
mernt test would be an informal spelling inventory

compiled by the practicum writer.
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3. Methodology

The first task of the impiemerntatrior stage was
to compile a criterion—referenced informal spelling
inventory (AFPENDIX A). Marm and Suiter{13874) provided
a set of simple and straightforward directions for
constructing an ISI. It included determining the
riumber of words taught at a particular level and
dividing by 2@. The list comsisted thern, of every
25th word. The writer selected approximately 1@@
words from grades two throur eight of the Follett

series, the basal speller in use at the school.

Week I -~ Implementatic s began by the writewr
administering the ISI to .he entire populaticon of
ograde six. This involved 19 students. Wallace
arnd Larsen(197%) suggested several ways of adminis-—
tering the informal spelling inventory to any student
in g. ade five o above, which the practicum writer
followed. The teacher begarn with level three words.
The teacher used the dictated word format: 1)said
the word alone, 2)used the word in a sentence, arnd
S¥said the word again. Students’ achievement level
was determirned by findivg the highest level at which

a score of B0-10¢ percent was obtained. This infor-
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mation was recorded and uwsed as a basis of comparison
between the tarpet group spellers and the morn—target
group. It was alsx used as a basis of comparison for
the post-test (AFPENDIX D). Students who scored below
grade level were placed in the target group. Their
teaching level was determived rnext by finding the
highest level 2t which a score of 75-89 percent was
abtained. Firally, a careful aralysis of errovrs was
taken for use in the instructicrnal phase and was
broker down into categeories (APPENMDIX E).

The remaining sessions of the first week were
spent reviewing basic phonics. Studernts made phonmics
cards on 48 of the 7@ cammon phonograms and practiced
them with each other at various times dwwing the
twelve week remediation period.

Instruction totalled 7% mirnutes a week. Johnsoan,
Langford, and BQuorns (19810 had suggested this amount

af time be used on spel.ing instruction.

Week II - Session I begarn with imstruction of the
first rule that studewnis irn the target group missed
most ofter ocon the ISI. This was the rule on root
worde and endings (APRENDIX C; Rule 1-co). fhe rule was

preserted by the teacher and kept by the students in a
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Jowrrnial book, Tern representative words from the stu—
dents' teaching level were given in list form in the
Journals. They were written ir syllables to reinforce
the visual aspect of spelling. These words were used
as the study text by the target group and were the
spelling words for the week.

Session I1 - Individual help was administered with
students using ivstructicnal sheets from language
textbooks.

Increased word power was also obtained through
spelling activities sugpgested by Swirher(1284) such
as Crossroads (AFFENDIX 6). This session had a
directed writing assigrment. Student errors were
movitored (RPFPENDIX F) .

Secsiorn III - A proficierncy test ov the rule For
the week was given to the target group. Criter.on for
proving proficiency was 8/1@ o 82 percent. Upan
completiorn of the test, students in the target graup
self-corrected their tests. Ary missed word was
writtern correctly and was put on the studernt’s list
for the rext week.

Taotal time for the week -~ 75 minutes.

HWeek I1I - The rule governing the use of root




words ending in y was taught (ARFENDIX C; Rule 1 -9).

The same procedure as in week twoe was followed.

Week IV - The rule concerning ore syllable words,
ending in a consonant with one vowel -efore it, was
taught (ARFENDIX C; Rule 1-d). The same procedure as

in week three was followed.

Weelt V — Mid-point evaluation — A self made test
reviewing the three rule germeralizations studied to
date was administeread. Ornie change was made as Lo the
riumber of words given. Students wanted wore of a
challenge and asked for twenty words. Some indivi-—
dualized help was administered to several students in
the target group who rneeded help as evidenced by their

praficiency test records.

Week VI - Rule 1 — e(AFFENDIX O) concerviing vroot
wordds of more tharn one syllable and the method of add-
ing suffixes was presented. Twerty words were pre-—
sented to the target group for testing that week,
Irdividual help was administered to two students who
were not proficient in the use of root words and
suffives. Instructional time was again held to 75

mirut es.
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Week VII ~ Rule I ~ a was presented. This rule
concerrned itself with root words ending in silent e.

The same procedure as week six was followed.

Week VIII -~ Rule &€ and the use of cortractions
was the subject of week eight ire=sruction. Writing
assignmerts showed three or four studerts who were
consistertly misplacing the apostrophe. For this
week, the word list was cut back to 15 words. A
writing assigrment was give. ard amalyzed for the

three day instructicmal periad.

Week IX — The use of ei and ie was presernted.
Students were reminded of the rule, "i before e except
after o arnd were taught a senterce helping them Lo
rememnber some exceptions to that rule. 15 words were
presented for study. Arother writing assigrment was

givern and analyzed.

Week X ~ The use of the apostrophe to indicate
possession was taught here. 2@ words were presented

arnd tested, and a wriling assigrment was giver.

Weel« X1 — The writer introduced a set of ten
demor: words, a tezrm coirned by Ley and others (1382),

that were troublesome and that defied scientific lumow—
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ledge and rules. These words followed rvio pattern or
rules, and their spelling made no sense. Learning
the words involved sheer memory. Barbe (1985) sug-—
gested making some mnemconic devices for hard words
(ARFENDIX H).

Sessiurn 11 - Instructicrnal games were used with
some of the mrnemonic devices. A directed writing
assigrment was giver. Studernt errors were momitos-ed.

Session IIT1 - The tern demorn words were tested.

Each student self-corrected his test.

Weelk XII - Ten rnew demon words were introdoaced
and presented in the same marnmer as the previous
week. The post IS] was administered on an extra day
granted the writer by their regular classroom teacher.
The test was compiled by ftaking the tobtal romber of
worde taught at the sixth grade level and then sub-
tracting 22, the rnumber of worde used from the sixth
grade level o the pre test. 48@ waz row divided by
=@, The list consisted of every 24th word. Inter—
views of the students were conducted to determine if
their attitude toward spelling had charnged. Teacher

observation records wWwere reviewed as well.
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4. Results

The methods the writer used to evaluate the prog-—
ect included a test design using a criterion as a
standard irn which there is pre and post testing, & pre
and post implementation interview, arnd a weekly Jjour—
nial tracking individual student progress.

The writer used a criterion refererced test to
evaluate UObjective I. FPre—testing using 10@ words
from lists ranging fram first through sixth grade
level words showed a mean achievement level of 1.7,
Fost—testing wsing 122 different words revealed a mean
achievement level of 4.1, & gain of 2.4, This was
short of the three grade levels the writer had hoped
to gain. A loock at the individual student scores,
however, revealed some interesting data. The greatest
gairnse were scored by the students whao scored the poor-
est om the pre-test. Twe of them had rnet gains of
five grade levels; ocne had gairned four grade levels.
Four other students who initially scored at the first
grade level, had gains of two grade levels. Of the
two remaining students in the target group who origi-
rnally scored at the fourth grade level, orne achieved
a net gain of one grade levelj; the other lost a grade

level. ™ The latter was a yaurng marn wha really did rnot
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feel he belonged iv this "remedial” (oo slow) group,

as he called it. He did not cooperate well and spoke
negatively about what the writer tried to accomplish
o a weekly basis. In retrospecty, it mwmight have been
better to have placed him back irn the regular group.

Obgective II met with much more positive results.
A pre—implementaticrn interview was held with each of
the nine studernts in the target group. It revealed a
mean soore of 3.3 on the rating scale (ARPENDIX J).
This mearnt that most of the students felt somewhat
indifferent about their skill as spellers and leaned
towards wegativism. Fost—testing showed a mean score
of 1.6, an improvement of S2%. It was with objective
IT that the author felt the most pride. The author
could see it in the faces of the target group that
they enjoyed being in class. Tne students were suc—
cesding at their develaopmerntal levels, levels of dif-—
ficulty at which they could funotiorn.

The third objective did rnot meet with the expected
S5@% improvement which the writer had arnticipated.
Wher comparing the scorves of the first half of the
remediatiorn periocd with the second half scores, anly
two group members surpassed the S@% mark and arcther

-
came very close. Eut as the writer looked at some




imtarngibles, it was aobserved that the target group's
attitude toward writing improved drastically. At the
begirving of remediation, an armouncement of a writing
assignment met with moans and groans. About three
weeks into the implementaticon period, students begged
for & writing assigrment and appeared enthusiastic

about doing one.
T Recommendat ions

Spelling difficulties car be very easily assessed
in any classrcon. The ISI provided more usable
information regarding a student's level and specific
rieeds tharn either puwrchased achievement tests or
diagrnostic tests. The procedures cutlined in this
practicum were cost effective and easily done. The
writer would recommernd the ISI use to any classroom
teacher.

The writer learver many important pieces of infor—
maticr from the practicum assigrment. These will be
shared with teachers during a faculty meeting. The
writer also intends to share a handout of research
implications in the teaching of spellgng. These
research implications are the following:

1) ~ The basal speller can be abandoned, There
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4)

m
~

fu
~

are toeo many more meaningful activities and
games the classercom teacher carn use to teach
a list of words.

The spelling list should comprise woarde that
are used most freguently by the students and
may come from the words the learrner
fregquently misspells.

Research into self-correctiorn of tests has
been empirically shown to be the single most
influential variable affecting the ability to
learn spelling.

The test — study — test method is superior to
octher methads because it allows the student
to learn words that they actually rneed to
learn to spell.

The time spent ar spelling each week should
be betweews sixty and severnty-five minutes.
Increased time is not associated with im-
praved performance.

Teaching spelling via phonics generalizations
is research-based and should include visual

stirrategies as well.
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APPENDIX @

151 Developed Upor the Follett Basal Spelling Program

Level 11 Level III tevel IV

1. pick {. paid f. lifeguard

2. neat 2. each 2. waltz

3. choose 3. chief 3. rewrite

4, brown 4, sew 4, wishes

5. haunted 5. sink 5. careful

6, bottle 6. loose 6. plarning

7. skate 7. also 7. quart

8. ladder 8. famous 8. cherries

9 I'm 9. shadow 9. moist

18, wmice 1. fruit 18,  towel

11, fringe i1, hottest 11. exciting

12, piece 12. what's 12, slightly

13, afterncon 13. tries 13. refund

14, dare 14, dripped 14, heel

15. sguirrel 13, shawl 15. hadn't

16. Halloween 16. lodge 16. dictionaries

i7. storm 17, quiz 17. coffin

18. limb 18, mirror 18. wrinkle

19. horseback 19. waste 19, dairy

20, months 20. usual 20, thief

Level V Level VI Level VII Level VII1

1. weight i, vacation i, jukebox 1. asparagus
2. scierce c. compete 2. conceited 2. punctual
3, untrue 3. memories 3. pact 3. reject

4, style 4, postpone 4, irreplaceable 4. pewter

5. darkness 5. universe 5. conservation 5. relationship
6. managing 6. resoved 6. garment 6. reinforce
7. attempt 7. stall 7. hasten 7. receipts
8. companies 8. unveil 8. thermcmeter 8. subtitle
9. thought 9. lovable 3. cushion 9. satisfaction
18,  compound 18, cylinder 10. pickle 10, faithful
11. spying {1, steal 11, drought ti. author
12. remarkable 12. graduation i2. shown i2. frying

13, export 13. sermon 13. congratulate 13. communicate
14, supgestion 14, cauliflower 14, mischief 14, frustrated
15. shaken 15. dolphin 15, confident 15. secretary
16. irdependence 16, pistol 16. bifocal 16. century
17. prolong 17. happiness 17. carpenter 17.  coarseness
18, armounce 18. theory 18. connection 18, consecutive
19, prairie 19, measurement 19, misguide 19. interrupt
20. tamel 20. prehistoric  20. mountairous 28, successfully
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APPENDIX B

Examples of the Sixth Grads Target Broup Spelling Errors
and Their Classification

Level 4 Frequency Misspelling Classification
coffin 1 kaufen phonetic substitution
thief 1 theif reversal
Level 3
paid i payed addition
chief 4 chife nonphonetic substitution
cheif reversal
sen 5 SOWO unrecognizable
50N phonetic substitution
508 phonetic substitution
sink 1 skin reversal
loose 3 lose omission
also i alsow addition
famous. 4 famus phonetic substitution
shadow e shawdo nonphonetic substitution
showdow nonphoretic substitution
fruit 2 funut unrecognizable
friut reversal
hottest 4 hotest omission
hotist phonetic substitution
hotes omission
what's 3 what's phonetic substitution
wat's phonetic substitution
tries S tryes phonetic substitution
try's apostrophe
trys phonetic substitution
dripped 3 driped omission
shawl 7 slowel unrecognizable
showl ronphoretic substitution
shall phonetic substitution
shaw omission
shuwl rorghoretic substitution
1odge S lagued unrecognizable
lowad unrecognizable
ladge ronphonetic substitution
loge phonetic substitution
louge ronphonetic substitution
quiz 3 quzi reversal
guize addition
mirror 3 MErroM unirecognizable

mirrow ronphonetic substitution



APPENDIX B (continued)

waste e wosit unrecognizable
wast omission
usual 7 wsiest unrecognizable
usalual unrecognizable
usularly unrecognizable
usal omission
useaul ronphonetic substitution
ussual addition
Level 2
neat e Neat capitalization
nice urrecognizable
choose 2 chose omission
chous phonetic substitution
brown 1 drown reve. sal
haunted 3 hounted ne.phenetic substitution
hunted ronphonetic substitution
bottle 1 bottel reversal
ladder § latter ronphonetic substitution
leader rompgheretic substitution
I'm i am phonetic substitution
fringe 2 bring urrecognizable
frienge ronphoretic sebstitution
piece 4 peace phoretic substitution
peice reversal
squirrel 3 squeral phonetic substitution
squarel nonphoretic substitution
squarle nonphanetic substitution
squril phonetic substitution
squrril phonetic substitution
Halloween 6 halloween capitalization
hallowseen addition
Hallween cmission
Holloween phonetic substitution
Holoween phenetic substitution
storm 1 strom reversal
limb 4 lige nenphonetic substitution
lim omission
lem phoretic substitution
horseback 1 hoursback nonphonetic substitution
morths 4 nonthes addition
mounth phoretic substitution
mounts nonphonetic substitution
mouths nonphoretic substitution
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AFFENDIX C

Allred’s List of the Ten Rule Gereralizations

of Value to the Speller

Some rules governing the addition of suffixes and
inflected endirgs are:

Re

Words ending in silent e drop the e when
adding a suffix or ending begirming with a
vowel and keep the e whern adding a suffix or
begirming with a consonant.

bake baking baker

marviage marnaging management

Whern a root word ends in y preceded by &
consonant, the y is changed to 1 in adding
suffixes and erndings unless the ending cor
suffix begins with 1i.

fly flies flying

study studying studious studies

Wher & root word ends in y preceded by a
vowel, the rooct word is rnot changed when
addivng suffixes cr endings.

play playful

morikey monkeys

When a orne—syllable word ends in a consonant
with orne vowel before it, the comsornant is
doubled before adding a suffix or ending
beginning with a vowel.

rur rurnriivg

ship shipping shipment

Ivn words of more tharn one syllabe, the final
consonant is doubled before adding a suffix
oo ending if: (1) the last syllable is
accented, (2) the last syllable ends in a
conscriant with orne vowel before it, and
(3) the suffix or ending begins with a vowel.
begin begirming
admit admittance

The letter g is always followed by u in commarn
Erglish words.

gqueer guiet
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ARFENDIX L (conmtirnued)

N Erniglish woorrds end in v,
love glove

Froper rnouns and most adjectives formed from
proper niouns should begin with capital letters.
America American

Most abbreviations end with a periad.
etc. Niv.

The apostrophe is used to show the omission of
letters in contractions.
don® t haver’ t

The apostraphe is used to indicate the possessive
form of rouns but not pronouns.

boy? s dog?s

its theirs

Wheri adding s to words to form pluwrals or to
change the tense of verbs, es must be added to
word sending with the hissing sounds (x, s, sh,
chl.

glass nlasses

watch watches

Wherr s is added to words ending in & sinpgle T,
the f is charnged to v and es is added.

half halves

shelf shelves

Wher ei or ie are to be used, i usually comes
before e except after o or whern sounded like a.
(Note these excepticons: leisuwre, neither, seize,
and weird.

belie_ relieve

rieighbor  weigh
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APPENDIX D
Table 1

Fre and Post Test Achievement and Teaching Level
From Infcrmal Spelling Inventory

Student Fre- Pre- Post -~ Net Gain
# Achievement Teaching Achievement
Level Level Level

1. ist grade @ -—————- Sth grade +4
2. ist grade = -—————— 6th pgrade +5
3. 4th grade 3rd grade Zth grade +1
4, ist grade @ @ —————- grd grade +2
S ist grade =  -—————- 3rd grade +2
6. ist grade @  -—-———- 6th grade +5
7. ist grade = -—————— 3rd grade +2
8. lst grade @ -—-——— 3rd grade +2
3. 4th grade 3rd grade Srd grade -1

Mear 1.7 Mear 4.1



3

AFFENDIX E
Table &

Types of Errors by the Sixth Grade Target Group
ot the Informal Spelling Inverntory — Levels &, 3, & 4

TYFPE #

(2]
fu

Narmphonetic Substitutions

Phormetic Substitutions 17
Urrecaognizable iz
Omissions i@
Reversals )
Additicms 7

]

Other



Student_ 1

APPENDIX F

Error fnalysis of Directed Writing Assignment

37

ERRORS
Type

Fon Phonetic Sub.
Phoretic Sub.
Unrecognizable
Omissions
Reversals
Additions

Other

o

o

[

Lol 1S B BN

Totals

Student 2

) e

2 -4k

ERRORS
Type

WEEK #

1 9]

i

11 I

Non Phonetic Sub.
Phonetic Sub.
Unrecognizable
Omissions
Reversals
Additions

Other

Pt

Totals

Student 3

L2

ERRORS
Type

18

11 1

Non Phonetic Sub.
Phonetic Sub.
Unrecognizable
Dwissions
Reversals
fdditions

Other.

i

Totals

5

5

NOTE: 1 =“percent of improvement

D oo

NS fome



Student 4

APPENIMX F (continued)

ERRORS
Type 1 2

12

i1

Non Phonetic Sub.

Phonetic Sub. 1
Unrecognizable 1
Dmissions

Reversals 1
Additions

Other

ro

Totals 3

Student ]

PO fre

104

ERRORS
Type

i@

11

Non Phonetic Sub. 1
Phonetic Sub. 4
Unrecognizable

Owissions

Reversals

Additions

Other

e o » i~y

w

L

Totals

Student [

wn

ro

01%

ERRORS WEEK #
Type !

18

11

Lnal N

Non Phonetic Sub.
Phonetic Sub.
Unrecognizable
Dmissions
Reversals
Additions

Other.

Totals 1

@

NOTE: I = percert of improvement

“@

n

-10Q%



APPENDIX F ({continued)

Student 7

ERRORS WEEK #
Type 1 2
Non Phonetic Sub, 1
Phonetic Sub. i
Urrecognizable

Dmissions

Reversals 1
Additions

Other 1 3 1
Totals 3 7 ']

Lol 71 B CY | 78]
o
—

44%

| 5}
w
(-]
E
™
—

Student 8

ERRORS WEEK %

Type 1 2 3
Non Fhonetic Sub,
Phonetic Sub. 5
Unrecognizable

Omissions

Reversals 2 i 2
Additions

Bther
Totals 12 @ 8 9 4 7 3 4

{e=1
[E=]

e 1 1

~3
(X S F N
[
Tat
e PO g
o

ot
™
—
e
oo
nin

56

Studert 9

ERRORS MEEK #
Type 1 b4
Non Phonetic Sub.

Phonetic Sub. 3
Unrecognizable

Omissions

Reversals

Additions 1 1 1
Other 1

Totals 3 5 0 2 2 9 2 1 3 2 3%

[N T

e

NOTE: I = percent of improvement

~
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APPENDIX 6
Spelling Activities - Sixth Grade

by Karen Swisher, 1984
Instructor, 1984

ABC Order Syllables Pronunciation Part of Speech Definition
adhered ad-hered ad' hi(elred  verb stuck to
carefully care-ful-ly "kele)r fal le adverb anxinusly
crotch crotch krach noun angle formed by
parting of two
branches
Missing Letter Word Scramble Word Twist
_NEL_S5_ VNNERDTBEM ABCXBPDE
DA_LI_ ESLCNOE NONECOBC
GOV ___MHE _ PETSIJIGO AGBTIWER
J_sS_L_D GINDALGN KAHELESS

Sentences ~ Have children write sentences with their spelling words.

Solve Sentences - Students write sentences with the spelling word omitted,
supplying a blark where the correct word can be added. HAnother studert can
solve it.

Antonyms, Syroryms, Homonmyms - Children wake four columns on their paper,
listing spelling words in ABC order in first colusn. Column two was headed
"Antonyms, * Column three "Synonyms,” Column four “Homoryms." Can use a
dictionary or thesaurus to help.

Cereal Box Concoctions - Make up 3 name for a new cersal. Draw a box amd put
the name along with any other information that would make a person t-y your
cereal, Check a dictionary for spelling. List what's in your cereal under
ingredients and rutrition information.

Intriguing Initials - Find as many initials as you can in magazines, T.V.,
newspapers, etc., and find and write the meanings next to them.

Make a Silly Story - Make a new story out of an old one by putting words from
your word list into the places where a word is underlined. It can be as
funny as you want, but words must be spelled correctly.

~
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ARFPENDIX H

Mrnemonic Devices

Instructor, 1981

1.

o

0

4.,

Cue Senterices — To help spell arithmetic, teach
students this serntence -

All rats ivn Tom's house may eat Tom's ice creanm.

Spot smaller words inside larger ones ~—

poatatoes = paotato toes
apalogize = ple
believe = lie
separate = a rat
shepherd = herd

The more ridiculous an aid is, the easier it is to
remember -

committee -~ It mearns a group, so letters are

ot}

paired — 2 m's, & t's, & e's

cpposites — The first fouw letters are cpposites —

[ o g L] ~

privileged — A privileged character is well
guarded - & i's guard the v; & e’s guard the
K«

Deliberately use arn exagperated provounciation or
incorrect prooumciation to facilitate spelling.

fatigue - fat—-i—-gue
often - often
cupboard - cupbaoard

aalmor - Balmov

b




4z

RAPPFENDIX I

Interview Guesticons Abcut Attitude
Toward Spelling

Fre-Implementation

1. How do you feel about youwrself and your skill in
spelling?

Z. Flease rate these subject areas in degree of
importarnce:
math soacial studies
science Eviglish
spelling reading

Fast—~Implemerntation
1. How doa you feel about yourself and youwr skill in
spelling?

. Flease rate these subject areas in degree of
importances:

math scocial studies
science _ Ernglish
spelling reading

Ratirng Scale:

1 - Positive; 2 - Somewhat positive; 3 - Indifferent
4 — Negative;
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AFPENDIX J

Fre and Faost Implementation Attitude Respornse

Student # Fre-— Poast -
Implementation Implemerntation
Response Resporise
1 3 1
= 4 z
3 2 2
4 & 1
5 4 E
& 2 1
7 4 i
8 4 =
9 3 2
Mear: Score 3.3 Mears Score 1.6
Ratirng Scale:
1 - Pogitive; 2 - Bomewhat positivey; 3 - Indifferent;

4 — Negative

Fre-=Implementation
# of times spelling listed in top 3 subject areas

3

FPost-Tmplementation
# of times spelling listed in top 3 subject areas

%,



	Improving Spelling Performance Of Sixth Grade Students Using Eclectic Spelling Strategies And A Cognitive-Based Approach
	NSUWorks Citation

	tmp.1698155642.pdf.WtqZT

