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ABSTRACT 

I rnprc,v i r,g Spe 11 i r,g Perf,:,pmar-,ce c,f Sixth Grade St uder,t s 
Using Eclectic Spelling Strate~ies and a 
Cognitive-Based Aporoach. 
F~i8lin~, ~arilyn L.: Practicum R~µort, Nova 
u~1versity, The 8E~ter for the Advancemant of 
'"'.'.d •.teat i c,r-,. 
Descriptors: Spelling, Spelling Instruction 

The p~~r spelling performance of a group of sixth 

graders was addressPd by utilizi~g the Informal 

Spelling Inventory suggest~d by Mann and Suiter(1974). 

T~ii3 criterio~ - referenced tsst determined that nine 

members of the sixth ~r~de class s~ored well below 

grada level expectations in spelljng. A cc,grii ti ve 

based approach and eclectic spelling strategies were 

implemented w.th the target group in order to improve 

their spellinr achievement. The results indicated a 

cogn.tive - based approach through phonetic 

~ns~ruction and rule generalizations increused levels 

of achievement in the target group. Studer,!-: s with i r-1 

the grou~ demonstrated positi~e attitudinal changes. 

Purposeful writing became one of the gro0p's favorite 

activities. It was concluded that a phonics based 

approach, rule generalizations~ and purposeful writing 

assigr-,mer-,ts cc,uld increase spel 1 ir,g acnievemer,t. 
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1. Purpose 

The purpose of this final report is to discuss the 

imp 1 i cat i or-,s ,:,f currer-1t ed "Cati or,a 1 pr act i Cf?S i r, the 

teachl~g of spelling and to suggest alternative 

methods of instruction. These sugges~io~s will be 

disseminated to area school in hopes that ~ducators 

will use them to raise spelling achievement. The 

purpose includes the background, identification of 

the problem, and outcome obJectives. 

The site c,f the practicur11 prc•Ject was a pan;:,chial 

school in a small community with a population of 

approximately 13,000 individuals. Ti ,2 schc11:,l had beer, 

in existence since 1979 and served grades nursery 

through eight. It had a staff of twelve teachers, 

including a full-time principal, a school secretary, 

two part-time ~eacher aides, and two full-time 

cust c:,d i ans. There were 251 stude~ts attending the 

parochial school. 

four Chinese-Americans in the student body. The 

remainder of the student body came from middle to 

upper-midcile cl~ss white families. 

Class size was very favorable. The largest 

cl ass h_,ad 25 st ,_,dents, and the sma 11 est had 1 E, 
.. 
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st t1der,ts. The sch~ol boasted a pupil-teacher ratio of 

2121: 1. 

T•.d t ior, ~.,,as cc,mparable tc, that ,:,f c,ther private 

and/or parochial schools in the ~rea. The parochial 

school enJoyed a reputation for high-quality educatio~ 

in a caring, compassion~te atmosphere. 

Ll~&ses W8re all self-rontained with some depart-

mentalizing ~eginning in fifth grade. The writer had 

been designa·ed as a fl~P+ing te~cher in fifth 

through sev~nth grade for the academic year. As 

5uch, the writer taught social studies, science, and 

art to the fifth grade, spelling to the sixth gr3de, 

ar-,d 1 i terat Ui .. e tc, the:: sever,th grade. 

As the sixth grade spelling teacher, the writgr 

questjoned some of the middle grade teachers in 

the school concerning their method of spelling 

It was noted that spelling was taught 

as:. sc,mewhat of ar, ir,deper,dent activity apprc,ac.1. It 

was assumvd that since the ssn00l used an excellent 

early ph,::-r,ics program, r,1c,st c•f tht.? phordcs the l'ftiddle 

~chool and older students needed was minimal r~in

forcement in the phonics tules and spelling generali-

zat ic,r,s. Thus, roost c,f the spel 1 il"',g ir1struct ic,r-, ir, 

the rr. id~ le grades had beer, approachf?d as ar, i ndeper,-
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dent student activity. 

If this approach were successful, then spelling 

achievement should have be~n high. 

the scores and other perrormance records showed this 

was not always the case. Observltions from the wri-

ter's sixth grade spelling class showed r-1 i ne st uder-1t s 

not performing at grade level in spelling. The 

students' daily assignments were not being completed 

or were not completed satisfactorily. 

earned failing grades on their weekly tests. The r-1 i r-,e 

students showed a generally negative attitude toward 

spelling, often coming to class without spellers, and 

without a ~~ncil or paper. 

scores on most writing assignments. 

The students' cumulative records were examined. 

On national stardardized tests, t~e students scored 

frc~ a low percentile ranki~g of 12 percent to a high 

ranking of 61 percent. Their IQ's as me~~ured on the 

Otis-Lennon School Ability Test were all within the 

Y:orma l rar-,ge. 

Hillerich(1982) suggested that educators should 

move in the di ·ection of criterion-r8t~renced testH 

and away f-~m norm-referenced tests. He felt that 
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at the 65th percentile, at 4.6, or in the sixt~ 
stanine, but rather at ~hat level of difficulty in 
terms of list words the child car1 f'1xnctic,r1. (p.140) 

The writer c,:,mpiled such a criteri,:,n-referer-,ced 

test. The Informal Spelling Inventory was based on 

the Fc,llett basal spellir,g series which the stude'1,:·s 

usedCAPPENDIX A). On this test, seven scored below 

the sec,:,r,d grade l e·1e l arid two scored at the fc,urt h 

grade level for a mean achievement level of 1.7. An 

analysis of their errors is listed in APPENDIX B. It 

revealed a general lack of understanding of the basic 

rules of phonics and of spelling generalizations. 

It is during grades kindergarten through second 

that the parochial school uses the Open Court system 

of re~ding, which is a hlgh-powered phonetic reading 

Inv~stigation of school attendance records 

revealed that of the nine targeted students, two had 

attended the school since kindergarten, one more 

entered at the first grade level, and the other six 

came to the school in either the fifth or sixth ye~r. 

Thus, seven of the targeted students virtually missed 

out on the early foundation in phonics. 

A normal functioning class of sixth graders at the 

midpoint of the year should have performed at a grade 
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level of 6. 5. The mear-1 ach ieve111er1t level c,f the 

tarpet group was 4.8 years below grade level expec-

The practicum proJect attempted, then, to solve 

the problem of the sivth grade spelling students who 

perform~d two to five grade levels below the general 

achievement level of the remainder of the sixth grade 

class. 

Active 1r,.:.;erver,tic,r, was de1·iriite~y r,eeded tc, 

remecJiate the large discrepar,cy bet...,,e,.?r, the ta1·•g~~t 

group and the regular class members. The proJectPd 

outcomes the writer expected to achieve through such 

ir1terver,tior1 we--e the followir,g: 

1. After a welve week period of remediation, 

in the target group will improve their 

spellir1g :;;chievememt on the J.r,f,:,rrnal Spellir,g 

Ir1ver1tory by a rnir,imurn ,:,f th,.-·ee grade levels. 

2. After a twelve week period of ·emediation, 

students in the target group w 11 demonstrate more 

positive attitudes toward ling as evidenced by 

teacher interviews of the students before and 

after implementation, showing a mean score 

improvement 0f at least 50¼. 

3. Aft8r~ twslve week period of remedi~tion, 
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studEnts in the target group will show 50 µercent 

improvement 1n directed writing skills as evi-

denced by a weekly number and error analysis of 

their spelling errors. 

2. Research and Solution Strategy 

The author conducted research into current 

spelling practices and investigated possible alter-

native approaches. Research showed the paradox 

between what is and wh&~ should be. Accord i r,g t c, 

Wallace ar·,d Larser.<1979:363) "the ability tc, spell 

is one of the most basic a~d essential skills in the 

lar,guage arts curriculum. 11 All would agrPe it should 

be a valued characteristic of well-educated people. 

Gerber and Hall(1987) would ~ave expected this subJect 

to be one of the most well-~nderstood, best developed, 

and most successful parts of the normal elementary 

curriculum. But in reality, Wallace and Larsen 

(1979) asserted that in comparison to reading, spell-

ing had received little attention by educators. 

Gerber and Hall(1987) found that teachers spent very 

little time actually teaching spelling, depended 

heavily on commercial materials that appeared to make 
.... 

little··difference ir-, gr·:,up ,:,1.ttc,:,rnes, and th"?y disre-



garded empirically valid techniques for teaching 

sp8~ling even when they were aware of these tech-

Thus, in choosing an approach to use on the 

target group, the writer studied a variety of 

approaches. 

A tra~itional approach would hav~ retained the 

forma\ sp~lling program now used in the school. The 

school setting uses the Follett series. Fc,r mc,st 

teachers, i Y-1c 1 ud i r-,g ~ ·1e writer, this i Y1VCtl ved i r,t r,:,-· 

ducing the unit on Monday, pretesting on Wednesday, 

and giving a final test on Friday. Garber ( 1987) 
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found that use of such basal spellers was not realis

tic since they were not used in the adult real w~rld. 

Instead, Garber felt that the middle school pr~gram 

should provide transition from school to life and 

should produce life-long learners~ Hillerich(1982) 

ad~ed that independent workbook completion such as 

practiced today was of questionable effectiveness. 

Hillerich(1982) further suggested a visual memory-

kinesthetic approach. This metno~ suggested that 

since Er,glish spellir-,g is s,:::, ii·regular, it i5 r1eces

sa~y to approach it from a st~ndpoint of basic memori-

Marino(19B~> stated, however, that research 

shqwed ...,that spe 11 i rig is me,· ·e t har-1 a mere 111ernc,ry task. 



a~d that different kinds of spelling errors should 

suggest different approaches to instruction. 

Another alternative researched was an auditory 

13 

approach focusing solely on correct pronunciation and 

the relationship of the sounds in words to the letters 

that represent them. Sears and Johnson(1986} found 

this method used alone was the least useful in 

effecting recall for spelling purp~ses. 

Yet another alternative m~ght have been to have 

had a totally individualized approach. Such an 

approach would have utilized the student's own use of 

language. This would certainly have increased inter-

est and motivation. But Garber:1987) felt that the 

weakness of an individualized program lies in record 

keeping. With nine students in the target group, 

there were other alternatives that made more economic 

use of the writer's time and anergy. 

Current research has shown that spelling is a 

developmental process. Gentry(1982) identified five 

stages of development in learning to spell -

1) Pre communicative stage 

2) Semiphonetic stage 

3) Phonetic stage 

4)~ Transitional stags 



5) Correct stage. 

As a student progresses through those developmental 

stages, Gentry(1982) pointed out that learning to 

14 

spell isn't simply memorizing words, but rather devel

oping orderly, progressive c~~lid in Englfsh ortho-

graphy. Henderson(1986:314) expanded that idea by 

asserting that "the process c,f learriir1g to spell may 

be seen as a progressive cognitive mapping of a com

ple- but orderly systemu II He als,:, f,:,ur j that s•.lch 

learning is an active process. Progress in spelling 

entails word knowledge derived from reading and app~i

cation of knowledge to purposeful writing experien~es. 

Acquirir,g that kr,c,wledge wc,1.lld cc,me fr,:,m "a study c,f 

words and the complex relationship among letters, let

ter patterr,s, ar,d mear,ir,g ur1its- "Hendersor,(1982:314) 

Having understood the nature of developme~lal 

spelling and having acquired a grasp on current empir

ically incorrect teaching methods as described above, 

the method the writer chose to uG~ on the target group 

was a cognitive approach to teaching spelling and use 

of an eclectic strategy approach that research had 

proven to be successful. 

Accr::,rd i ng t c• W,:::e-1'·,g_ ( 1986) : 

Spe"llir,g is a ccigY-iitive activity ir, which the 
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~hild coordinates several sources of word know
l&dge. These sources of word knowledge include 
knowledge of individual phonemes in words, know
l~dge of relations between phonemes within the 
word, knowledge of orthographic or spelling pat
terns, and syntactic and sema~tic knowledge of the 
words. (p. 16'3) 

The cognitive approach to spelling further 

stressed that after a word was spelled, the child 

should check it himself and decide if the spelling was 

correct. The misspelled word is then written cor-

rect 1 y. According to Allred(1984), research had defi-

nitely established the value of the self-corrected 

test as a learning device. Gt·aharn ( 1983) added that 

the corrected test method was advantageous because it 

allowed the student to see his difficult words and 

then correct the errors. Nulman and Gerber(1984:32B) 

cor,c 1 uded that se 1 f-co•"'re.:::t i ors was "t hE.• sing 1 e most 

irnpc,rtar,t factor ir1 learriir1g t,:, spel 1." 

Allred's(1984) research had also shown that there 

were ten rule generalizations that 2ould be of value 

to the speller. The rule generalizations are included 

in APPENDIX C. 

Included in this cognitive approach are strate-

g i es the st uder1t 1.tses i Y-1 spe 11 i ng. According to Nolen 

and McCartin(1984', the fifth grade seemed to be a 

turn i ·ng"'•. p,:, i rit 1 r1 how many chi 1 dren think ab,:,ut sp\:? 11-
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i r,g. They pointed to a shift to visualization as a 

primary strategy at this level. Thus, the approach 

used on the target group included visualization stra-

tegies. Sears dnd Johnson(1986) found that spelling 

is a visual activity. They suggested using directed 

visual imagery as a technique to improve recall of 

spellir,g w,:,rds. Garvey's(1984) research into the 

self-corrected test showed that this visual imagery 

strategy was needed. He found that the more often 

children saw a correct spelling, the more likely 

they would remember it. 

Underlying the cognitive approach and basic to it 

all was the understanding that as they were completing 

tne cognitive tasks presented, students in the target 

group wou!d be asked to apply their spelling skills 

by writing. LutzC19B6> reiterated the view held by 

Gentry that purpos2ful writing assignments were the 

key to cc,gnitive grc•~~th ir, spellir,g. Lutz suggested 

such activities as writing messages, plans, signs, 

letters, stories, songs or poems. 

These strategies would also help to promote 

positive attitudes toward spellir,g. Accordir,g to 

Graham(1983) 1 spelling consciousness could further be 

stiri11.11ited by - limitir,g ir,strt1ctic1n tc, relevar,t arid 
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critical skills, emphasizing student progress, 

studying only those words that were most likely to 

occur in student's pr~sent 3nd near-future writing en-

deavors, providing students with efficient learning 

techniques, using a variety of interesting activities 

and games, structuring tasks so students could sue-

ceed, showing students the impQrtance of correct 

spelling in practical and social situations, and 

encouraging pride in correctly spelled papers. 

This cognitive approach to teaching spelling and 

an eclectic approach to spelling strategies appeared 

to be the most appropriate for the target group. An 

outlay of time and expenditures was cost effective. 

Scheduling the instruction and monitoring student 

pro~1ress would take pl ace duri r,g the rr?gul ar spe 11 i r,~~ 

There would be no additional texts to secure 

or f'unds tc, di sb1.1rse. All of the remediation work 

could take place with available sources. The assess-

rnerd; test wo1.1ld b1= an infc,rrnal spel 1 ing i·nve-r,tory 

c,:,rnpi led by thE• pract icurn wri te.=!t·. 



.::,. Methi:,d,:,logy 

The first task of the imp\ementation stage was 

to compile a criterion-referenced inf~rmal spelling 

18 

inventory(APPENDIX A>. Mann and Suiter(1974) provided 

a set of simple and straightforward directions for 

constructing a~ ISI. It in~luded determining the 

number of words taught at a particular level and 

dividing by 20. The list consisted then, of every 

25th word. The writer selected approximately 100 

words from grades two throur eight of the Follett 

series, the basal speller in use at the school. 

Week I - Implementati~~ began by the writPr 

administering the ISI to ~he entire population of 

grade six. This involved 19 students. Wallace 

and Larsen(1979) suggested several ways of adminis

tering the informal spelling inventory to any student 

in£, ade five or above, which the practicum writer 

fol l,:,wed. The teacher began with lrvel three words. 

The teacher used the dictated word format: l)said 

the word alone, 2)used the word in a sentence, and 

3)said the word again. Students' achievement level 

was determined by finding the highest level at which 

a scor~ of 90-100 percent was obtained. 
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mation was recorded and used as a basis of comparison 

between the target group spellers and the non-target 

gr,:,up. It was alsc, used as a basis c,f cc,rnpari•.;c,r1 for 

the post-testCAPPENDIX D). Students who scored below 

grade level were placed in the target group. Their 

teaching level was determined next by finding the 

highest level ~t which a score of 75-89 percent was 

c,btai ned. Finally, a careful analysis of errors was 

tal~er1 for use iY-1 the iY-1str1.tctior,al phase and was 

broken down into categoriesCAPPENDIX E). 

The remaining sessions of the first week were 

spent reviewir,g basic phor-iics .. Students made phonics 

cards on 48 of the 70 common phonograms and practiced 

them with each other at various times during the 

twelve week remediation period. 

Instruction totalled 75 minutes a week. 

Langford, and Quorns(1981' had suggested this amount 

of time be ~sed on spel~ing instruction. 

Week II - Session I began with instruction of the 

first rule that students in the target group missed 

most often on the IS!. This was the rule on root 

words and endings(APPENDIX C; Rule 1-c>. fhe rule was 

presented by the teacher and kept by the students in a 
·,. 
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Ten representative words from the stu-

dents' teaching level were given in list form in the 

They were written i~ syllables to reinforce 

the visual aspect of spelling. These words were used 

as the study text by the target group and were the 

spelling words fc~ the week. 

Session II - Individual help was administered with 

students using instructional sheets from language 

text bi:,c,ks. 

Increased word power was al~o obtained through 

spelling activities suggested by Swi~herC1984) such 

as Crossroads(APPENDIX G). This session ~ad a 

directed writing assigr,meYit. Student err,:,rs were 

monitored(APPENDIX F). 

SeEsior1 III - A pr,:,ficier,cy test or·1 the ·,-··ulP for 

the week was given to the target group. Cr it 1:.~r. ,:,r-, for 

proving proficiency was 8/10 or 80 percent. 

completion of the test, students in the target group 

self-corrected their tests. Any missed word was 

written correctly and was put on the student's list 

for the next week. 

Total time for the week - 75 minutes. 

Week III - The rule governing the use of root 
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words ending in y was taughtCAPPENDIX C; Rule 1 -~). 

The same procedure as in week two was followed. 

Week IV - The rule concerning one syllable words, 

ending in a consonant with one vowel ~~·fore it, was 

taught(APPENDIX C; Rule 1-d). The same procedure as 

in week three was followed. 

Week V - Mid-point ev~luation - A self made test 

reviewing the three rule generalizations studied to 

date was administered. One change was made as to the 

number of words given. Students wanted more of a 

challenge and asked for twenty words. Some indivi-

dualized help was administered to several students in 

the target group who needed help as evidenced by their 

proficiency test records. 

Week VI - Rule 1 - e<APPENDIX C) concerning root 

words of more than one syllcible and the method of add-

ing suffixes was presented. Twenty words were pre-

sented to the target group for testing that week. 

Individual help was administered to two students who 

were not proficient in the use of root words and 

suffixes. I~structional time was again held to 75 

minute~ 
-., 



Week VII - Rule I a Wc:\S present ec:I. This rule 

concerned itself with root words ending in silent e. 

The same procedure as week six was followed. 

Week VIII - Rule 6 and the use of contractions 

Writir-1g 

assignments showed three or four students who were 

consistently misplacing the apostrophe. For this 

week, the word list was cut back t0 15 words. A 

writing assigl"1mer,t was give'., arid ar,alyzed f'c,r the 

three day instructional period. 

Week IX - The use of ei and ie was presented. 

22 

Sti .. tdents were reminded c1f· the r1..1le, 11 i befc,re e except 

after c~• aY-,d were tai.tght a ser-,tence helping thern i:;c, 

remember sorne except ior-,s tc, that rule. 15 words were 

presented for study. 

given and analy~~d. 

Another writing assignment was 

Week X - The use of the apostrophe to indicate 

possession wes taught here. 20 words were presented 

and tested, at,d a v,ri"...ing assigr,rner,t w.:::,s givel~1. 

The ,.,ri ter i r1trod1.1ced a set ,:rf ten 

demon wc~ds, a t•rm ~oined by Ley and others(1982), 

that wlr"':e tr,:::11.1blec:::;1:,rne €\r·,d that defii=?d scier1ti·fic kr11:iw-
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ledge and rules. These words followed no pattern or 

rules, and their spelling made no sense. Learning 

the words involved sheer memory. Barbe(1985) sug-

gested making some mnemonic devices for hard words 

(APPENDIX H). 

Session II - Instructional games were used with 

some of the mnemonic devices. A directed writing 

assignment was given. Student errors were monitored. 

Session III - The ten demon words ~~re tested. 

Each student self-corrected his test. 

Week XII - Ten new demon words were introduced 

and presented in the same manner as the previous 

The post ISI was administered on an extra day 

granted the writer by their regular classroom teacher. 

The test was compiled by taking the total nomber of 

words taught at the sixth grade level and then sub-

tracting the number of words used from the sixth 

grade level on the pre test. 480 was now divided by 

20. The list consisted of every 24th word. Inter-

views of the students were conducted to determine if 

their attitude toward spelling had changed. Teacher 

observation records were reviewed as well. 
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4. Results 

The methods the writer used to evaluate the proJ

ect included a test design using a criterion as a 

standard in which there is pre and post testing, a pre 

and post implementation interview, and a weekly Jour

nal tracking individual student progress. 

The writer used a criterion referenced test to 

evaluate ObJective I. Pre-testing using 100 words 

from lists ranging from first through ~ixth grade 

level words showed a mean achievement level of 1.7. 

Post-testing using 100 different words revealed a mean 

achievement level of 4.1, a gain of 2.4. This was 

short of the three grade levels the writer had hoped 

to gain. A look at the individual student scores, 

however, revealed some interesting data. The greatest 

gains were scored by the students who scored the poor-

est on the pre-test. Two of them had net gains of 

five grade levels; one had gained four grade levels. 

Four other students who initially scored at the first 

grade level, had ~ains of two grade :evels. Of the 

two remaining students in the target group who origi

nally scored at the fourth grade level, one achiev~d 

a net gain of one grade level; the other lost a grade 

level. ~The latter was a young man who really did not 
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feel he:: bel,:,r,ged ir-, this "remedial" (or slc,w) gro1.1p, 

as he called it. He did not cooperate well and spoke 

negatively about what the writer tried to accomplish 

on a weekly basis. In retrospect, it might have been 

better to have placed him back in the regular group. 

ObJective II met with much more positi,e results. 

A pre-implementation interview was held with each of 

the nine students in the target group. It revealed a 

mean score of 3.3 on the rating scale(APPENDIX J). 

This meant that most of the students felt somewhat 

indifferent about their skill as spellers and leaned 

towards negativism. Post-testing showed a mean score 

of 1.6, an improvement of 52¾. It was with obJective 

II that the author felt the most pride. The author 

could see it in the faces of the target group that 

they enJoyed being in class. 1ne students were sue-

ceeding at their development~! levels, levels of dif

ficulty at which they could function. 

The third obJective did not meet with the expected 

50¾ improvement which the writer had anticipated. 

When comparing the scores of the first half of the 

remediation period with the second half scores, only 

two group members surpassed the 50¾ mark and another 

" ca111e vet"Y c 1 cise.•. But as the writer looked at some 
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intangibles, it was observed that the target group's 

attitude toward writing improved drastically. At the 

begirning of remediation, an announcement of a writing 

assignment met with moans and groans. Abc,ut three 

weeks into the implementation period, students begged 

for a writing assignment and Mppeared er,t hus i ast i c 

5. Recommendations 

Spelling dif¥iculties can be very easily assessed 

in any classroom. The ISI provided mc~e usable 

information regarding a student's level and specific 

needs than either purchased achievement tests or 

diagnostic tests. The procedures outlined in this 

practicum were cost effective and easily done. The 

writer would recommend the ISI use to any classroom 

teacher. 

The writer lean,·,<:.•( rnar-1y important pieces c,f infor-

mation from the practicum assignment. These will be 

shared with teachers during a faculty meeting. The 

writer also intends to share a handout of research 

implications in the teaching of spelling. 

research implications are the following: 

1) ~. The basal speller can be abandoned. There 
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are too many more me~ningful activities and 

games the classroom teacher can use to teach 

a list of words. 

2) The spelling list should comprise words that 

are used most uently by the students and 

may come from the words the learner 

frequently misspells. 

3) Research into self-correction of tests has 

4) 

been empirically shown to be the single most 

influential variable affecting the ability to 

learn spelling. 

The test study test method is superior to 

other methods because it allows the student 

to learn words that they actually need to 

learn to spell. 

5) The time spent on spelling each week should 

be between sixty and seventy-five minut~s. 

Increased time is not associated with im-

proved performance. 

6) Teaching spelling via phonics generalizations 

is research-based and should include visual 

strategies as well. 
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APPENDIX A 

!SI Developed Upon the Follett Basal Spelling Program 

Level II Level III Level IV 
1. pick 1, oaid 1. lifeguard 
2. neat 2. each 2. waltz 
3. choose 3. chief 3. rewrite 
4, brown 4. sew 4. wishes 
5. haunted r 

J. sink 5. careful 
6. bottle 6, loose 6. plarsning 
1. skate 7. also 7. quart 
8. ladder a. fareous 8. cherries 
9. 1'11 9. shadow 9. moist 

10. llit'e 10. fruit 10. towel 
11. fringe 11. hottest 11. exciting 
12. piece 12. Nhat' s 12. slightly 
13. afternoon 13. tries 13. refund 
14. dare l't. dripped 14. heel 
15. squirrel 15. shawl 15. hadn't 
16. Halloween 16. lodge 16. dictionaries 
17. storti 17. q1.liz 17. coffin 
18. limb 18. mirror 18. wrinkle 
19. horseback 19. waste 19. dairy 
20. months 20. usual 20. th!ef 

Level V Level VI Level VII Level VIII 
!. weight 1. vacation 1. Jukebox 1. asparagus 
2. science 2. COlllpete 2. conceited 2. punctual 
3. untrue 3. memories 3. pact 3. reJect 
4,. style 4. postpone 4. irreplaceable 4. pewter 
5. darkness r::-..,. universe 5. conservation 5. relationship 
6. managing 6. removed 6. gan1tmt 6. reinforce 
7. attempt 7. stall 7~ hasten 7. receipts 
8. eo11panies a. unveil 8. thermometer a. subtitle 
9. thought 9. lovable 9. cushion 9. satisfaction 

10. corapound 10. cylinder 10. pickle 10. faithful 
11. spying 11. steal 11. drought 11. author 
12. remarkable 12. graduation 12. shown 12. frying 
13. export 13. sel"IIOr, 13. congratt:!ate 13. C011111unicate 
14. suggestion ilt. cauliflower 14. mischief 14. frustrated 
15. shaken 15. dolphin 15. confident 15. secretary 
16. i rtdependenc-e 16. pistol 16. bi focal 16. century 
17. prolong 17. happiness 17. carpenter 17. coarseness 
18. armounce 18. theory 18. conriect ion 18. consecutive 
19. prairie 19. 111easurement 19. ■isguide 19. interrupt 
20, camel 20. prehistoric 20. lffOUnta i rrous 20. successfully 
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APPENDIX 8 

Exuples of the Sixth 6radj;' Target Group Spelling Errors 
and Their Classification 

Level 4 Fr!S}uerg: MissJ!!lling Classification 
coffin 1 kaufen phonetic substitution 
thief 1 theif reversal 

level 3 
paid 1 payed addition 
chief It chife nonphonetic substitution 

cheif reversal 
sew 5 SONO unrecognizable 

sow phonetic substitution 
soe phonetic substitution 

sink skin reversal 
loose 3 lose 011ission 
also 1 alsow addition 
famous 4 faMUS phonetic substitution 
shadow 2 shawdo nonphonetic substitution 

shONdow nonphonetic substitution 
fruit 2 funut unrecognizable 

friut reversal 
hottest It hotest ot11ission 

hotist phonetic substitution 
hotes omission 

Mhat's 3 whot' s phonetic substitution 
wat's phonetic substitution 

tries 5 tryes phonetic substitution 
try's apostrophe 
trys phonetic substitution 

dripped 3 driped omission 
shawl 7 slowel unrecognizable 

showl nonphonetic substitution 
shall phonetic substitution 
shaw omission 
shuwl ri0r1phonet i c subst it ut ion 

lodge 5 lagued unrecognizable 
lowad unrecognizable 
ladge nonphonetic substitution 
loge phonetic substitution 
louge nonphonet ic substitution 

quiz 3 quzi reversal 
quize addition 

Mirror 3 merrow un1·ecognizable .., 
■irrow no~phonetic substitution ·•, 



APPENDIX B (continued) 

Haste 2 wosit unrecognizable 
Mast omissior, 

usual 7 wsiest unrecognizable 
usalual unrecograi zable 
usularly unrecognizable 
usal 011ission 
useaul nonphonetic substitution 
ussual additior1 

Level 2 
~at 2 Neat capitalization 

nice ur,recogn i zab 1 e 
choose 2 chose omission 

chous phonetic substitution 
brown 1 drown reve:sal 
haunted 3 hounted nfl.,phc,netic substitution 

hunted oonphonetic substitution 
bottle bottel reversal 
ladder 4 latter ri0nphonetic substitution 

leader r,onphor,etic substitution 
I'm am phonetic substitution 
fringe 2 bring ur1reco9nizable 

frienge nonphonetic substitution 
piece 4 peace phonetic substitution 

peke reversal 
squirrel 5 squeral phor1etic substitution 

square! r,or,pnoriet ic subst it ut ior, 
squarle nonphonetic substitution 
squri.l phonetic substitution 
squrril phonetic subst it ut ior, 

Halloweer1 6 halloween capitalization 
hallowween addition 
Hallweer, omission 
Holloween phonetic substitution 
Holoween phor,et ic subst i tut ior, 

storm 1 stro11 reversal 
limb 4 lime nonphonetic substitution 

lim omission 
lem phonetic substitution 

horseback hoursback nonphonetic substitutior, 
months 4 ti1or1thes addition 

111ounth phorietic substitution 
mounts nonphonetic substitution 
mouths nonphonetic substitution 

"' ·•, 



APPENDIX C 

Allred's List of the Ten Rule Generalizations 
of Value to the Speller 
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1. Some rules governing the addition of suffixes and 
inflected endings are: 
a. Words ending in silent e drop thee when 

adding a suffix or ending beginning with a 
vowel and keep thee when adding a suffix or 
beginning with a consonant. 

bake baking baker 
manage managing management 

b. When a root word ends in y preceded by a 
consonant, they is changed to i in adding 
suffixes and endings unless the ending or 
suffix begins with i. 

c. 

fly flies flying 
study studying studious studies 

When a 
vowel, 
adding 

play 
monkey 

root word ends in y preceded 
the root word is not changed 
suffixes or endings. 

playful 
monkeys 

by a 
when 

d. When a one-syllable word ends in a consonant 
with one vowel before it, the consonant is 
doubled before adding a suffix or ending 
beginning with a vowel. 

run 
ship 

running 
shipping shipment 

e. In words of more than one syllabe, the final 
consonant is doubled before adding a suffix 
or ending if: (1) the last syllable is 
accented, (2) the last syllable ends in a 
consonant with one vowel before it, and 
(3) the suffix or ending begins with a vowel. 
begin beginning 
admit admittance 

2. The letter q is always followed by u in common 
English words. 

queen quiet 



APPENDIX C (continued) 

3. No English words end in v. 

4. 

lc,ve glove 

Pr,:,per nour1s 
proper n,:,1.tr1s 

America 

and most adJectives formed from 
should begin with capital letters. 

American 

5. Most abbreviations end with a period. 
etc. Nov. 

6. The apostrophe is used to show the omission of 
letters in contractions. 

don't haven't 

7. The apostrophe is used to indicate the possessive 
form of nouns but not pronouns. 

bc,y' s 
its 

dc,g' s 
theirs 

8. When adding s to words to form plurals or to 
change the tense of verbs, es must be added to 
word sending with the hissing sounds (x, s, sh, 
ch). 

glass 
watch 

glasses 
watches 

9. Whens is added to words ending in a single f, 
the f is changed to v and es is added. 

half halves 
shelf shelves 

When ei or ie are to be 
before e except after c 
<Note these exceptions: 
and weird.) 

bel:ip••-- relieve 
nei g' 1bor weigh 

used, i usua.11 y cr:,r11es 
or when sounded like a. 

leisure, neither, seize, 
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APPENDIX D 

Table 1 

Pre and Pc•st Test Achievement arid Teaching Level 
From Ir,fc,rmal Spel 1 ir,g I r,ver,t c,ry 

Studer1t Pre- Pre- Pc•st- Net Gain 
# Achievement Teachir,g Achievement 

Level Level Level 

1. 1st grade ------ 5th grade +4 

2. 1st grade ------ 6th grade +5 

3. 4th grade 3rd grade 5th grade +1 

4. 1st grade ----·-- 3rd grade +2 

5. 1st grade ------ 3rd grade +2 

6. 1st grade ------ 6th grade +S 

7. 1st grade ------ 3rd grade +2 

8. 1st grade ------ 3rd grade +2 

9. 4th grade 3rd grade 3rd grade -1 

Mear, 1. 7 Mear1 4. 1 



APPENDIX E 

Table 2 

Types of Errors by the Sixth Grade Target Group 
on the Informal Spelling Inventory - Levels 2, 3, 

TYPE 

Nonphonetic Substitutions 

Phonetic Substitutions 

Unrecognizable 

Omissions 

Reversals 

Additions 

Other 

36 

& 4 

# 

22 

17 

12 

10 

9 

7 

2 
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APPENDIX F 

Error Analysis of Directed Writing Assign11er,t 

Student 

ERRORS WEEK I 
TXQ! 1 2 3 4 s 6 7 8 9 10 11 
t:ori Phorietic Sub. 0 2 1 1 1 2 1 
Phonetic Sub. 2 1 2 2 2 1 
Unrecognizable 1 
Ollissions 
Reversals 
Additions 
Other 2 1 1 1 
Totals 0 6 3 2 2 5 2 2 2 2 -l'ti 

Student 2 

ERRORS WEEK I 
TXQ! 2 3 4 5 6 1 8 9 10 11 
Non Phonetic Sub. 
Phonetic Sub. 2 2 3 2 2 2 2 
Unrecognizable 1 1 
Omissions 
Reversals 
Additions 
Other 1 
Totals 2 3 4 3 2 2 2 2 1 m 

Studer,t 3 

ERRORS 
~-TXQ! 1 2 3 4 5 6 7 8 9 10 11 

Non Phonetic Sub. 
Phonetic Sub. 5 4 2 2 
Unrecognizable 
Ollissions 
Reversals 
Additions 
other 1 1 1 

Totals 5 5 2 2 0 2 2 ~ 

NOTEi I ::-"'.pert.-ent of improvement 
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APPENDIX F (continued) 

Student " 
ERRORS WEEK I 
T~I!! 1 2 3 4 5 6 7 8 9 10 11 
Non Phonetic Sub. 
Phonetic Sub. 2 
Unrecognizable 2 
O.issions 
Reversals 
Additions 
Other 3 1 2. 
Totals 3 6 0 3 2 0 2 2 10)( 

Student 5 

ERRORS WEB< I 
T:,:~ 1 2 3 4 5 6 7 8 9 10 11 
Non Phonetic Sub. 1 1 3 
Phonetic Sub. 4 7 3 2 3 2 2 
Unrecognizable 2 
Omissions 
Reversals 
Additions 
Other 3 1 
Totals 5 10 4 2 7 5 2 2 2 01,: 

Student 6 

ERRORS WEEK # 

TJ'.Q§ 1 2 3 4 5 G 7 a 9 10 11 
Non Phonetic Sub. 
Phonetic Sub. 2 
Unrecognizable 
Olllissior,s 
Reversals 
Additior,s 
other 2 2 1 1 2 
Totals 0 0 2 4 2 2 2 2 -100-,; 

NOTE: I = pel"Cer1t of i11prove111ent 

"' '•, 
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Student 7 

ERRORS WEEK I 
TXR! 1 2 J 4 5 6 7 8 9 10 11 
Non Phonetic Sub, 1 3 2 0 1 
Phonetic Sub. 1 3 2 2 
Unrecognizable 
Dlllissions 
Reversals 
Additions 
other 1 J 1 
Totals 3 7 0 3 3 0 4 2 2 44j 

Student 8 

ERRORS WEEK I 
Tx~ 1 2 3 4 5 6 7 B 9 10 11 
Non Phonetic Sub, 7 1 2 2 
Phonetic Sub. 5 1 6 3 1 2 2 
Unrecognizable s 1 
Omissions 
Reversals 2 1 2 
Additions 
other 1 2 1 2 
Totals 12 0 s 9 4 1 6 4 2 2 sai 

Studer,t 9 

ERRORS WEEK I 
TXR! 1 2 3 4 5 6 1 B 9 10 11 
Non Phonetic Sub, 
Phonetic Sub. 3 2 

,.. 
C' 2 2 J 

Unrecognizable 3 3 
Omissions 
Reversals 
Additions 
Other 1 1 
Totals 3 5 0 2 2 9 2 3 2 331, 

NOTE: I= percent of i•prove■ent 

.., 
·•, 



ABC Order 

adhered 
carefully 
crotch 

Missing letter 

NC L s 
DA L I -
GOY ME 
J s L D 

APPENDIX 6 

Spelling Activities - Sixth Grade 

by Karen Swisher, 1984 
Instructor, 1984 

Syllables Pronunciation Part of Speech 

ad-hered ad' hi (1)rtd verb 
care-ful-ly 1 ke(t}r ftl le adverb 
crotch krach noun 

Word Scramble 

VNNER □ T6EM 

ESLCNOE 
PETS JO 
GINDALSN 

Definition 

stuck to 
anxiously 
angle fonied by 
parting of two 
branches 

Word Twist 

ABCXBPDE 
N O N E C O B C 
A G B T I W E R 
K A H E L E S S 

Sentences - Have children write sentences with their spelling words. 
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Solve Sentences - Students write sentences Nith the spelling word omitted, 
supplying a blank .where the correct word can be added. Another student can 
solve it. 

Antonyms, Syri0nyms, Homonyms - Children make four columns on their paper, 
listing spelling MOrds in ABC order ir, first column. ColU11r1 two was headed 
"Antonyms,K Colu•n three asynonyms," Colu•n four •HomonyMs." Can use a 
dictionary or thesaurus to help. 

Cereal Box Correoctions - Make up a naJ1e for a new cereal. Draw a box and put 
the name along with any other information that would make a person tMy your 
cereal. Check a dictionary for spelling. List what's in your cereal under 
ingredients and nutrition information. 

Intriguing Initials - Find a~ many initials as you can in magazines, T.V., 
newspapers, etc., and find and write the meanings next to them. 

Make a Silly Story - Make a new story out of an old one by putting words fr0111 
your word list into the places where a word is underlined. It can be as 
funny as you "ant1 but words must be spelled correctly. 
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Mnemonic Devices 

1. Cue Sentences - To help spell arithmetic, teach 
students this sentence -

2. Spot smaller words inside larger ones 

pc,tatoes = pc,tato tc,es 

apc,lc•gize = p,:,lc1 

believe = 1 ie 

separate = a rat 

shepherd = herd 
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~- The more ridiculous an aid is, the easier it is to 
remember 

committee - It means a group, so letters are 
paired - 2 m's, 2 t's, 2 e's 

opposites - The first four letters are opposites 
op-po 

privileged - A privileged character is well 
guarded - 2 i's guard the v; 2 e's guard the 
g. 

4. Deliberately use an exaggerated pronounciation or 
incorrect pronunciation to facilitate spelling. 

fatigue fat-i-gue 

c•.tQbc,ard 



APPENDIX I 

Interview Questions About Attitude 
Toward Spelling 

Pre-Implementation 

1. How do you feel about yourself and your skill in 
spelling? 

2. Please rate these subJect areas in degree of 
importance: 

___ math 
___ science 
___ spelling 

Post-Implementation 

___ social studies 
___ English 
___ reading 

1. How do you feel about yourself and your skill in 
spelling? 

2. Please rate these subJect areas in degree of 
importance: 

___ math 
___ science 
___ spelling 

Rating Scale: 

___ social studies 
___ English 
___ reading 
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1 
4 

Positive; 
Negative; 

2 - Somewhat positive; 3 - Indifferent 
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APPENDIX J 

Pre and Post Implementation Attitude Response 

Student# Pre
Implementation 
Response 

Post
Implementation 
Response 

1 

2 

3 

4 

5 

6 

7 

8 

9 

3 

4 

2 

4 

4 

2 

4 

4 

3 

Mean Score 3.3 

1 

2 

2 

1 

2 

1 

1 

2 

2 

Mean Score 1.6 

Rating Scale: 

1 
4 

Positive; 
Negative 

2 - Sc~ewhat positive; 3 - Indifferent; 

Pre-Implementation 
# of times spelling listed in top 3 subJect areas 
3 

Post Implementation 
# of times spelling listed in top 3 subJect a~eaa 
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